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The Psychohistory of Dependency
and Autonomy Symposium

The Psychology of Dependence
and Independence

Marilyn Charles—Austen Riggs Center

Humans begin life utterly dependent on others. Along with
more basic survival needs, infants depend on caretakers for the rela-
tional engagement that is the foundation of viable selthood. For
some time, we have known that children who are given insufficient
care and attention can languish and even die. At the other extreme,
children can also suffer from an excess of parental attention. Mov-
ing from utter dependence to autonomous interrelating depends on
a secure and stable identity, which best develops in the context of
sufficient attention to the child’s needs and feelings to build a stur-
dy sense of self, along with sufficient frustration to enable the child
to develop the capacity to tolerate discomfort and work with chal-
lenges as they arise. Early infant observation shows ways in which
attuned and attentive parents track the moment-by-moment experi-
ence of infants, both anticipating responses and recognizing when
expectations are not met. Moments of rupture and repair—in which
the caregiver empathically meets the child’s distress and provides
soothing comfort—set into place the rhythms of emotional regula-
tion that are eventually internalized by the child as self-regulation,
as the caregiver and child develop increasingly nuanced under-
standings of one another and build expectations based on their in-
teractions.

This type of attentive tracking helps the child learn to recog-
nize internal affective signals as meaningful signs that can guide
behavior. In my therapeutic experience, without such differentia-
tion, emotions tend to become distressing “noise” that does not in-
vite particular strategies for resolution. If we cannot locate the
source and reason for the distress, then the distress itself becomes
the problem, inviting solutions that dumb down precisely those sig-
nals that might otherwise lead us to the underlying issue. For ex-
ample, many people seek treatment for anxiety or depression, look-
ing for external solutions to these “disorders.” Often, however,
their distress can be traced to fear or sadness that attenuates in rela-
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tion to their ability to recognize and work with their distress.

When our internal regulatory capacities are not sufficiently
evolved, we remain dependent on others to safeguard our well-
being. The development of self-regulatory capacities is critical be-
cause unmitigated, overwhelming emotion itself can be traumatic.
Extreme emotion interferes with our ability to think, inviting impul-
sive behaviors or attempts to numb or still the distress signals.
Most addictive cycles can be seen as inadequate attempts to obtain
relief from internal distress, when the very signals that might help
us to more effectively navigate challenges and opportunities seem
like the problem. Attentive parents are more likely to be able to
soothe the child in a moment of distress, in this way inviting atten-
tion to the source of the distress, thus helping to set in place a pat-
tern of learning to calm oneself down.

Both research and clinical experience show that children
who have not sufficiently internalized self-regulatory capacities are
more likely to be thrown by challenges as they occur, resulting in
experiences of dysregulation and dependency rather than mastery.
Over time, difficulties in mastering challenges lead not only to feel-
ings of frustration but also to feelings of hopelessness and a sense
of being inferior and incapable. At that juncture, it can make sense
to turn away from challenges rather than facing them, and to expect
that others must and should solve those problems. When there is no
one to solve the problem and ease the distress, anxiety results. Ex-
treme dysregulation is overwhelming and unsustainable. At the
extreme, we tend to shut down, resulting in feelings of hopelessness
and depression, and even physical ailments. Some turn to drugs—
prescribed or not prescribed—to ease the distress; others turn to
routinized activities such as video games or Internet activities, but
such pseudo-solutions become addictive because they do not solve
the underlying problem. Such massive failures in adaptation also
result in defensive cycles of blaming others and circumstance in
ways that lead the individual further and further away from learning
to attain greater competency and a sense of mastery.

Historically, parenting behaviors have tended to split be-
tween a more authoritative style that focuses on teaching the child
to accommodate to rules and the needs of others, versus a more per-
missive style in which the child’s feelings are privileged. In order
to move from dependency to greater autonomy, children need some
combination of these two styles. Current data shows that parenting
requires appropriate attention and empathic engagement and also
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reasonable limits and expectations, combined into what is termed
an authoritative style, in which the parent recognizes the needs and
feelings of the child but also sets limits and standards. Recognition
of feelings and desires, while also providing opportunities to learn
frustration-tolerance, helps the child learn to be both self-
recognizing and self-reliant in a world in which one does not al-
ways encounter people of like minds.

Authoritative and permissive parenting styles have been
linked to ideological value structures, the right and left respectively.
Sylvan Tomkins’ extensive studies showed that these types of basic
orientations are rooted in emotion, which makes them highly re-
sistant to reflection or to change (Sylvan Tomkins, “Script Theory:
Differential Magnification of Affects,” in H. E. Howe & Richard
Dienstbier, eds., Nebraska Symposium on Motivation [1979]).
Emotions precede and inform our thinking, such that the greater the
intensity of the emotion, the more impulsive we become and the
less likely we are to be able to reflectively consider facts or alterna-
tives. This fundamental grounding in emotion leaves us moving
according to what feels right, in line with the values we have
learned in our families and cultures. These ideological positions
proscribe our perceptions such that we tend to read events accord-
ing to the scripts that have evolved in our minds, which can make it
difficult to discern data beyond whatever it is we expect to encoun-
ter. Those conceptual limits make it difficult to truly achieve au-
tonomy and tend to leave us reliant on others, in part because we
depend on those who see things similarly for security in the face of
uncertainty because we are unable to make sufficient use of our
own cognitive resources to grapple with complexity.

That type of reliance on external rules and strictures worked
better during times of less rapid change, when whatever had
worked in the past continued to be a relatively effective strategy.
Part of the tradition of western culture, historically, was for chil-
dren to learn and eventually fill the roles of their parents. In that
way, the child’s modeling of and identification with the parents af-
forded a viable route toward a successful “landing” as an adult.
From that perspective, parenting that focused on learning the rules
was a sensible strategy for helping children to navigate the chal-
lenges they encountered.

With the advent of the modern technology of our urban in-
dustrial society, new opportunities and new difficulties arose, as
children increasingly faced different challenges and possibilities.
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This also created a situation in which the move to adulthood was
complicated by the need not just to stand as an adult in relation to
one’s parents and those of their generation but also, at times, the
need to throw off the yoke of the previous generation’s claims of
what makes for a viable or exemplary adulthood, or how the path
toward success might best be navigated.

America is a relatively young country, which leaves us at
times less respectful of history than we could be. Increasing wealth
brought greater indulgence of children and, with it, a more permis-
sive style of parenting. Many people came to this country with
very little and wanted a better life for their children. They worked
hard to ensure that their children would not have to, which led to
greater self-indulgence and also a sense of entitlement that under-
mines the ability to meet challenges and make one’s way in the
world. Paradoxically, the desire to provide more opportunities and
less strain on one’s children can result in their being less self-reliant
and frustration-tolerant, and therefore more dependent.

On the other hand, those cultures that try to enforce very
stringent standards for their young people run the risk of leaving
their children unable to grapple with the complex choices of mod-
ern living. In that way, while the permissive and authoritarian style
each has its place, the failure to recognize the limits and strengths
of each can leave development off balance. The child with very
rigid parental strictures may find it difficult to orient and navigate
in relation to his or her own needs and feelings, whereas the child
without sufficient limits tends to not build sufficient resilience to
persevere in the face of failure.

Human maturation occurs in relation to the development of
reflective functions, such as the capacity to consider both internal
needs/feelings and external demands, so that challenges might be
faced mindfully. This is the nexus children come to in early devel-
opment when they must face the fact of limits, which also gives
them the freedom to imagine possibilities and act upon them. I can
recall when my five-year-old son began to lie. Lying seemed to me
to be a bad thing, something to be stomped out, but another parent
saw in her son’s lies the emerging capacity for independence
through playing with the privacy of his own thoughts and feelings.
That moment comes back to me when I work with young people
who do not have a firm sense of the boundaries between their own
mind and the minds of others, and suffer from precisely that lack.
From my current vantage point, I can see the importance of being
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able to play with possibilities and to increasingly make the transi-
tion from the childhood realm of fantasy—in which one is playing
at becoming a person with great seriousness and sincerity—to the
realm of adulthood—in which one needs to be able to play with
possibilities but also recognize falsehood, particularly when it is
self-serving at the expense of another or even, at times, at the ex-
pense of one’s own long-term goals.

That early step toward independence is followed by another
step in adolescence, when young people try new identities on for
size in relation to increased awareness of the limits of any per-
son’s—particularly parents’—omniscience. The ability to establish
oneself as an autonomous being, separate and apart from but also in
relation to one’s parents, is an important step, one that has been im-
peded by the breakdown of the traditional networks of extended
family and community. Such networks provide means for develop-
ing one’s own mind and voice while also continuing to be embed-
ded in a network of social practices and obligations that are, im-
portantly, both constraining and supporting. Such limits afford the
individual a point of contact through which to negotiate the in-
creased responsibilities inherent in greater freedom. Without such
negotiation, there is little ground for development and what looks
like autonomy may be closer to anarchy. A psychoanalytic lens on
group process shows that the establishment always resists change
and yet is dependent on it in order to evolve. We need to be able to
tolerate our own internal resistance in order to face the challenges
that entail discomfort but also growth.

In American culture, the trajectory of maturation and inde-
pendence has been complicated by the ways in which becoming
American has meant losing touch with many of the traditions
through which young people became adults in their culture of
origin. Repudiating their immigrant parents estranged young peo-
ple from their roots and the narrative traditions through which iden-
tity develops. That type of alienation from one’s roots can be disor-
ganizing for the developing person. I worked with one young adult
who thought of himself as American, unlike his Asian parents. Yet,
in his dreams, one could see the vibrancy and richness of the Indian
heritage he thought he had left behind. That repudiation left him
haunted by his past rather than enriched by it. Making sense of the
ways in which those roots still had an impact helped him to consoli-
date a more solid identity. Through that integration, he was able to
finally achieve sufficient autonomy to complete his professional
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degree and develop a separate existence that included relationships
with the parents who had previously seemed intrusive and obstruc-
tive. Importantly, he was able to claim aspects of his own being
that had previously been foreclosed. As the Kleinians have taught
us, whatever aspects of being human cannot be claimed and recog-
nized within tend to haunt us from the outside.

There is a breakdown that occurs at the core of community
in America that refuses to recognize our interdependence on one
another. In some ways, the presumption of equal opportunity
leaves us disdainful of those for whom that strategy does not work,
and even disdainful of our own struggles. The self-help movement,
for example, while offering useful strategies for those who can ben-
efit from them, also affirms the idea that one should be able to ben-
efit. Those who cannot, then, are marked as deficient. This leaves
us offering, in many ways, hand-outs rather than hands, through
programs that invite dependence rather than assistance in moving
toward greater autonomy. Offerings that ease distress without of-
fering solutions to problems are inherently addictive and create sys-
tems that are self-sustaining rather than evolving.

Because identity is embedded in the narratives that tie us to
previous generations, the lack of respect for the meaningfulness of
those ties leaves many adults unmoored and unsatisfied. Further-
more, our ties to capitalist values have supplanted relational needs
in ways that also lead to dissatisfaction. Although capitalism prom-
ises satisfaction based on acquisition, acquisition does not satisfy
all of our needs. Trying to fill a need with something that eases the
distress but does not change the situation is at the core of any addic-
tive process, which means that the move towards acquisition to sat-
1sfy other basic needs will fuel itself through its very failure.

In previous generations, trades and vocations were passed
along from generation to generation; sufficient knowledge could be
passed along from parent to child to make reliance on the wisdom
of one’s elders a reasonable stance. With the advent of modern
technology, however, novelty races ahead faster than we can keep
up with it, leaving each generation in some ways re-inventing itself
and yet increasingly dependent on the previous generation for hous-
ing and other survival needs for longer and longer periods of time,
while the young person amasses sufficient wherewithal to survive
independently.

As a result, young people find themselves in various double
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binds in a culture that values independence while making it difficult
to attain, and also values youth in ways that obscure the lessons of
history held by the elder generations. These dualities leave the el-
der generations in some ways also destabilized, trying to keep up in
a race that becomes increasingly mindless as it becomes more pres-
sured, being asked to give more and be appreciated less.

The older generations also get caught up in their own self-
disparagement in this youth-oriented culture. I can recall sitting in
the audience at a presentation about the fate of the unconscious in a
technological age, and listening to a woman talk in a pressured way
about keeping up with media in order to keep up with her grand-
children. I reacted quite strongly internally against this press and
said that I thought it was important to be able to stand in one’s gen-
eration and to speak from that place, that we each have something
important to stand for in relation to other generations, if we are
willing to merely be ourselves and be interested in the experience
of others.

Striking for me in taking this position is recalling my grand-
mother’s interest in the younger generation; what we were doing,
how we were thinking, what challenges we were facing from our
perspectives. That type of interest invites self-respect and also self-
consideration, to be more mindful about how one is, indeed, facing
the challenges one encounters, and to be aware that there are alter-
native perspectives that might enhance one’s thinking and possibili-
ties. I think that mature adulthood requires the capacity to be a sep-
arate subject in relation to other separate beings with whom one is
interconnected, and that both can only be considered to the extent
that an autonomous status has been achieved. Without that autono-
my, we are at the mercy of the whims of change. That level of de-
pendency is dangerous precisely because there is no autonomous
mind to ask questions, to consider alternative readings to facts or
alternative solutions to problems.

I try to learn from others and, when I was raising my chil-
dren, it was painfully obvious to me how easy it is for parents to
use their children as vehicles for their own self-esteem. Our chil-
dren benefit from our investment in them but, when that investment
is pinned on their achievement, it thwarts their development. I
worked with one young woman who was clearly her parents’ pride
and joy, and they enthusiastically attended school events and per-
formances. Over time, however, the woman felt as though the par-
ents were vicariously enjoying her accomplishments and were not
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terribly interested in her own feelings and needs. It became difficult
for her even to discriminate her own feelings and values from what-
ever she had been taught. It took years of intensive therapy for her
to begin to develop sufficient autonomy that she was able to claim
not only those goals that were different from those of her parents
but, perhaps most importantly, to reclaim the goals her parents did
endorse, and to be able to make them her own sufficiently to be able
to engage in those pursuits unambivalently.

Even when parents try to see their children as separate and
apart from themselves, there are times, developmentally, when chil-
dren feel impossibly constrained by parents’ desires. I can recall
my daughter coming home in middle school, very upset at an inferi-
or grade—I think it was a B+ or A-, not up to her usual standards.
She was angry at us for being upset over the grade before we even
knew what the grade was. In that moment, we could see that she
had internalized very rigid standards about what was or was not ac-
ceptable, and she felt persecuted by expectations we did not even
know we had imposed! The at-times subtle process of internaliza-
tion makes it important for parents to be able to recognize the
child’s drive or ambivalence as a sign that something might need
sorting through.

Children read feelings much more directly than adults do,
and parents are often hiding their feelings, values, and investments
in plain sight. That lack of transparency makes it difficult for the
child—or the parent—to address the issue. I can remember my son,
at a very young age, telling us to stop yelling at him. We had not
raised our voices and could easily have gotten off-track, but we
could also recognize that he was feeling criticized and, in that sense,
“yelled at.” Acknowledging the legitimacy of his feelings helped
him to sort through the conflicting messages he was receiving, put-
ting him in a better position to sort through conflicting messages in
the future. If we want independent children, we have to give them
the tools to be able to think through complicated situations for
themselves.

American culture has placed high values on wealth and
achievement as measures of social status. The desire to give a bet-
ter life to our children has also meant that our children become the
markers of our success. While raising my children, I can recall my
discomfort with parents who seemed to be living through the ac-
complishments of their children. I worried about the effects of such
pressure on the child and also recognized how contagious that type
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of preening can be. I think that the best advice I ever received as a
parent was when someone told me: “Your job as a parent is to help
your children with their problems. And you will be one of their
problems.” Empathically connecting with the experience of the
child in order to help that child find his or her own way affirms
both our respect for the individual and the need to face challenges.
That type of parenting model respects differences in values and
vantage points, which allows for a confrontation with difference
that does not seek to destroy others but rather to work with what
one encounters.

Our values are our values. Of course, we hope that our chil-
dren will share our values, but we also know that human beings are
limited and therefore there might be other ideas that we do not
share that also have value. Wilfred Bion suggested that we are al-
ways at a crossroads between growth and evasion. If we can be
curious about challenges rather than frightened or overwhelmed,
then we can learn and develop. It is precisely those who see the
world differently who likely have the most to teach us. Yet we of-
ten feel persecuted by the existence of values counter to our own
and, when our children turn their backs on our values, it can feel
like a betrayal and a failure. Keeping a respectful engagement with
our children as they try different ideas on for size encourages them
to continue to think through their ideas rather than becoming polar-
ized and defensive in ways that tend to preclude reflective thought
and, paradoxically, increase dependence on those who agree with
them.

At its core, psychoanalysis is a theory of development that
reminds us that we cannot have or be everything. Just as polarized
parenting styles each sustain a blind spot that tends to undermine
them, so too do our polarized efforts to solve social problems tend
to undermine themselves, creating systems that are unstable and
inefficient. Take, for example, community mental health. If we
keep in mind that development is enhanced in the context of rela-
tionships that are attuned, attentive, and respectful, we can see how
our current community mental health systems have streamlined ser-
vice delivery in ways that fail to take into account people’s devel-
opmental needs. Those who seek such services tend to be living at
the margins of the social structure and need support that will help
them to develop their own capacities for resilience and adaptation
to life’s circumstances. Similarly, our welfare system tends to be
self-sustaining, in part because it tends to be punitive and shaming,
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which invites further dependency and also tends to undermine ef-
forts toward greater independence by restricting people’s abilities
to receive help while they develop their capacities for greater eco-
nomic independence.

These gaps in care and responsibility seem to be part of a
broader picture of fear and reactive distrust in a world in which ho-
mogeneity in communities is breaking down and we have not suffi-
ciently come to grips with our ultimately similar common interests
as human beings. Accepting the troubles that do exist is a neces-
sary precondition for figuring out how to solve them, and our solu-
tions can only be as effective as the tools at our disposal. Taking
seriously the complexity of the challenges, we see how dependent
we are on trying to ensure that our children will develop the reflec-
tive capacities necessary to face these challenges as independent,
interrelated, thinking, and feeling individuals.

Marilyn Charles, PhD, ABPP, is a psychologist on staff at
the Austen Riggs Center and a psychoanalyst in private practice in
Stockbridge, MA who is affiliated with Harvard University, Boston
Graduate School of Psychoanalysis, and the University of
Monterrey.  She is a Contributing Editor of Psychoanalysis,
Culture, & Society, and serves on the editorial boards of a number
of psychoanalytic journals. As the Co-Chair of the Association for
the Psychoanalysis of Culture and Society (APCS) and past
president of Division 39, she is actively engaged in mentoring and
promoting community involvement for those in the helping
professions and supports psychoanalytic training, outreach, and
research initiatives. An artist and poet, her research focuses on
creativity, psychosis, and resilience. Dr. Charles has presented her
work nationally and internationally, publishing over 100 articles
and book chapters as well as six books: Patterns: Building Blocks
of Experience (2002), Constructing Realities: Transformations
Through Myth and Metaphor (2004), Learning from Experience. A
Guidebook for Clinicians (2004), Working with Trauma: Lessons
from Bion and Lacan (2012), Psychoanalysis and Literature: The
Stories We Live (2015), Introduction to Contemporary
Psychoanalysis: Defining Terms and Building Bridges (2017), and
an edited volume with co-author Michael O’Loughlin: Fragments
of Trauma and the Social Production of Suffering (2014). She is
currently working on two edited volumes: Women and Psychosis
(with Marie Hansen), and Building Bridges: The Importance of
Play in Early Years Education (with Jill Bellinson). She may be
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contacted at mcharlesphd@gmail.com. 1

Charles Misses the Middle Ground
C. Fred Alford—University of Maryland

There is so much in Marilyn Charles’ paper with which I
agree that I find it hard to take a critical stance. My comments
should be read in this light: not as criticism of any particular thing
she says, but the way in which the middle range of experience, ly-
ing between large scale social change and intrapsychic experience,
tends to get left out. Charles is a practicing psychoanalyst, and so
one would expect her to take that perspective. Subsequently, she
steps back and approaches social change as a historian and scholar,
puzzling over the effect of large scale social change on the experi-
ence of growing up. One result is that the greater freedom of young
people in recent decades has actually made it more difficult for
many to achieve relative autonomy.

What I miss is the middle ground, the reality of parent-child
interaction under the impress of social change. Perhaps this is im-
possible from an analytic perspective, but one longs for the teenage
equivalent of mother-infant observation, in which the quality of the
child’s interaction with parents and others is observed. In its ab-
sence, the inner experience of the child, often grown and looking
back, is taken as a mirror of that reality.

This, of course, is not a problem unique to Charles’ perspec-
tive, but I was struck by the way in which her patients’ experience
of the parents becomes the only possible experience. From a strict-
ly analytic perspective it is, but it doesn’t help to connect the way
in which large scale social change is mediated in its impact by fam-
ilies. We assume it, but we don’t know exactly how it works.

Max Horkheimer and Theodor Adorno, the intellectual
founders of the Frankfurt School of Critical Theory, theorized that
the diminishment of the father’s authority during the inter-war
years, due largely to his absence at work, led to a “society without
fathers.” Weak and absent external authority led to the premature
socialization of the child by large institutions, such as schools. The
Frankfurt School’s nostalgia for the Oedipus complex is both ironic
and touching. Surely this is not the whole story. Nevertheless, psy-
choanalytic social theory, of which psychohistory is a part, would
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do well to explore the middle realm of social change: somewhere
between the intrapsychic and the transformation of the developed
West from a rural to an industrial, and in many places a post-
industrial, society.

The virtue of the Frankfurt School’s approach is that it
looked at the ways in which a strong ego was built, particularly the
way in which the father separates the son from his mother while
remaining an admired and loved figure for the son. It is out of the
idiosyncratic resolution of this conflict that strong egos are built.
This analysis, though focused almost exclusively on boys and men
(a fundamental flaw), closed the gap between the intrapsychic and
large scale social change. While I admire their method, I am not
endorsing their conclusion.

Charles is surely correct that “current community mental
health systems have streamlined service delivery in ways that fail to
take into account people’s developmental needs.” But her solution
seems to be one of better psychological support that promotes
greater resilience and adaptation. I’m not quite sure what this
means. What people at the margins need is a holding community:
group housing that respects privacy, a place to go and be the other,
as well as a place to be alone, the chance to cultivate friendships,
and learn skills, including social skills. The intrapsychic perspec-
tive tends to ignore (not downplay, but ignore) the everyday needs
of people for shelter, privacy, security, and friendship.

Charles is surely right to quote Wilfred Bion that “we are
always at a crossroads between growth and evasion.” Growth takes
security, a sense of being held, that the next step will not lead us
over the brink to fall forever. If we think about psychoanalysis in
terms of the provision of holding resources that would provide indi-
viduals the security to take the next step, then psychoanalysis be-
comes both a social theory and a social practice, one not quite so
dependent on interpretation but more on meeting the human need to
be held by people and institutions.

The influence of D. W. Winnicott on my account should be
obvious, and Winnicott had a great deal of confidence that most
people could grow up if they were held in an age-appropriate way,
neither crushed nor dropped. Group housing and holding commu-
nities do this for those who were crushed or dropped (or both)
along the way. See Winnicott’s Deprivation and Delinquency
(1990) for more on this neglected aspect of his work.
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Charles says that “if we want independent children, we have
to give them the tools to be able to think through complicated situa-
tions for themselves.” True enough, and I suggest that except in the
extremely damaged person, the tools are already there if the indi-
vidual feels held securely enough to take a chance. Mine is not an
argument against communities organized around intensive psycho-
therapy. We need more, and more can surely benefit. But most
people don’t need this, even troubled people. Certainly most peo-
ple can’t afford it. Most people need a place to be, in which priva-
cy and protection are provided in appropriate measure. This is the
institutional equivalent of neither dropping nor crushing the infant
and young child, and it applies to all the generations of men and
women.

To repeat, nothing in Charles’ account is an argument
against this approach. Much in her account supports it. But there is
a tendency among those who do psychoanalytic social theory to
move too quickly from the intrapsychic to large scale social chang-
es, forgetting the importance of practical, everyday social support
for those in need. In some ways this includes all of us, but some
need extra help, and this is what a moral community possessing
psychological insight, or perhaps just human insight, will do.

Finally, I would offer an addendum to Charles’ opening
sentence, “Humans begin life utterly dependent on others.” Most
of us end life this way too, and along the way we are never free of
our dependence on others. This dependence may become less total,
but it is no less urgent.

C. Fred Alford is Professor Emeritus at the University of
Maryland, College Park, where he taught for 38 years. He is the
author of about 16 books on psychoanalytic social theory, includ-
ing Trauma and Forgiveness: Consequences and Communities
(2013). For almost ten years he was Executive Director of the As-
sociation for Psychoanalysis, Culture, and Society. He remains co-
editor of the psychoanalysis and society book series with Cornell
University Press, as well as serving on more than a half dozen edi-
torial boards. He curates the website www.traumatheory.com and
can be contacted at calford@umd.edu.
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Navigating between Opposite Extremes
Herbert Barry lll—University of Pittsburgh

The essay by Marilyn Charles contains many wise observa-
tions about parents and their children, enriched by anecdotes about
her experiences as a mother and as a psychotherapist. An especial-
ly insightful anecdote as a parent was her quotation of advice to
her: “Your job as a parent is to help your children with their prob-
lems. And you will be one of their problems.”

More than 40 years ago, three co-authors and I made and
published quantitative scores on the degree to which children were
inculcated to acquire several traits. They included two contrasting
traits: obedience and self-reliance. The scores were applied to a
world sample of 186 communities. They ranged from independent
societies, such as tribes in small islands in the Pacific Ocean and
Indian tribes in North America, to villages in nations, including Ire-
land and Russia. The information was obtained from books that
described the cultural customs. Most of the books were by anthro-
pologists who lived in the community for a year or more.

Inculcation of obedience usually exceeded self-reliance in
communities that produced food by agriculture or domesticated ani-
mals. This child training was adaptive because most adults needed
to obey the patriarchs who owned the agricultural land and the do-
mesticated animals. Most of these communities had a higher level
of government that also required obedience. Inculcation of self-
reliance usually exceeded obedience in communities that collected
external food by hunting large animals or collecting small animals,
vegetables, fruits, and honey. This child training was adaptive be-
cause most adults needed to hunt or collect the external sources of
food. Many of these communities were independent and migratory,
requiring adult self-reliance.

Inculcation of traits in children should be expected to be
adaptive for adult behavior. Villages that survive for multiple gen-
erations need to develop child training that prepares the new gener-
ation for their adult roles. The United States of America is a com-
plex nation. Some families inculcate their children to be highly
obedient and also highly self-reliant. This can cause the children to
become confused and ambivalent. An alternative potential benefit
is that the children can adapt to their adult role, whether it requires
obedience or self-reliance.
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The essay by Marilyn Charles is primarily about relation-
ships between parents and their children. Completely authoritarian
parenting has often been attempted but it is maladaptive. An exam-
ple I heard in a radio program many years ago was a child’s longing
to go alone to the playground across the street from the home. The
parents forbade their young daughter to walk by herself to the play-
ground. After many years of her begging, they finally allowed her
to do so. She rushed into the street, heedless of the automobile traf-
fic, and was killed by a car. Her parents undoubtedly regretted giv-
ing her permission. They also should have regretted their failure to
instruct her on techniques for crossing the street safely. Their fatal
mistake was eventual permissiveness only because they failed to
teach her how to cross the street safely.

Birth order of children is an influential variable not men-
tioned by Marilyn Charles. Parents tend to be more authoritarian
toward their first child and more permissive toward their subse-
quent children. The preferable policy is the opposite. The first
child is usually quite identified with and obedient toward the par-
ents. The subsequent children are usually more individualistic, in-
novative, and oppositional toward their parents and older siblings.
Irving D. Harris’ The Promised Seed; A Comparative Study of Emi-
nent First and Later Sons (1964) reported evidence that eminent
first sons were more connected to their parents. Eminent later sons
were more disconnected from their parents. Similarly Frank J.
Sulloway’s Born to Rebel: Birth Order, Family Dynamics, and
Creative Lives (1996) reported that the first child is usually quite
identified with and obedient toward the parents, while subsequent
children tend to be oppositional toward their parents and older sib-
lings.

St. Paul’s School, a pre-college boarding school near Con-
cord, New Hampshire, was attended exclusively by boys when I
was a student. Many of the students, but not I, were from wealthy
families. I admired the performance of a history teacher who was
scholarly instead of dominating. When several students acted dis-
ruptively in his class, the usual punishment was to give demer-
its. Instead, he assigned each of them to write an essay about a
specified person or event included in the textbook for the
course. The grade for the course would be influenced by the merit
of the essay. These students complied, thereby obtaining further
education.

A classmate of mine at that school subsequently became a
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teacher there. He told me that before he began teaching, a very ex-
perienced teacher advised him to remember two things. First, the
students are your enemies. Second, Jesus stated that you should
love your enemies. The word “enemies” in a private conversation
with a new colleague was intentionally an exaggeration of the an-
tagonistic feelings of many boys toward the teachers in a boarding
school that contained no female students and no female teachers.

Many conflicts between parents and their children originate
from the assumption of many parents that they own and should con-
trol their child. An extreme contrary view is expressed by the Uni-
tarian Universalist Churches in a ceremony when parents announce
the personal name they have chosen for their child. The prescribed
statements for the parents include the following:

Your children are not your children.

They are the sons and daughters of life’s longing for itself.
They come through you but not from you.

And though they are with you yet they belong not to you.

People need to navigate between opposite extremes, such as
dominance or submission, boldness or caution, impulse or hesita-
tion. This is especially true of the relationship that includes an in-
trinsically dominant person, such as a parent, teacher, employer,
supervisor, or government official. The subordinate is dependent
but has a strong desire to be independent. There is a saying that the
young child learns to walk for the purpose of walking away from
the mother. This probably applies less to the first child than to the
subsequent children. Marilyn Charles’ essay concentrated on rela-
tionships between parent and child. Many social relationships are
between potential equals. They include children who are class-
mates in school or neighbors in their community. Many adults are
neighbors, classmates in college, and colleagues in their work-
place. In these relationships, people need to navigate between ex-
cessive dominance and excessive subordination. Maladaptive be-
haviors include micromanagement by bosses and unquestioning
obedience by subordinates.

Marriage brings together two adults who are potentially
equal. They certainly differ from the dependent status of a young
child and the dominant status of the parents. The conventional cul-
tural expectation is that the husband dominates his wife. A contra-
ry relationship was expressed in a cartoon I saw many years
ago. The wife said to another couple “We agreed that he would
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make all the major decisions and I would make all the minor deci-
sions. In 20 years of marriage, we have not had a major decision.”

The essay by Marilyn Charles emphasized that parents
should not be completely authoritarian or completely permissive.
Navigation between these opposite extremes should be more fre-
quent by parents and also by people who are responsible for the
welfare of other human beings. Social relationships are crucial for
everybody.

Herbert Barry II1, PhD, is a psychologist who in 2001 be-
came a Professor Emeritus at the University of Pittsburgh. He is a
Psychohistory Forum Research Associate and a former president of
the International Psychohistorical Association (1991-1992). He
may be contacted at barryh@pitt.edu.

Autonomy and Interrelatedness
through the Life Cycle

Donna Crawley—Ramapo College

Marilyn Charles engagingly addresses the delicate balance
between autonomy and interrelatedness in the path of human devel-
opment. She discusses the challenges faced by each generation in
this process—parents and other caregivers as they raise children to
healthy levels of independence and young adults as they find their
voices and positions in society. She has also recognized the impact
of historical and economic changes on the family and on cultural
patterns of separation and attachment.

At various points in Charles’ article, I was reminded of clas-
sic theories of development in psychology. Erikson’s theory of
psychosocial development provides a relevant structure within
which to consider some of Charles’ arguments (Childhood and So-
ciety, 1950). In infancy, children need to feel that they can trust
others to care for them, or they learn distrust. A stable, healthy per-
sonality requires a foundation of trust that personal needs will be
met. Charles emphasizes the importance of caregivers that are at-
tuned to their children, and provide care when needed.

Ideally, parental attention and care are provided within a
context of social support and the construction of relationships with-
in the family unit; yet optimal development requires opportunities
for movement toward autonomy as well. This form of parenting,
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authoritative as opposed to authoritarian or permissive, iS more
likely to produce healthy attachment in children. Children who
have secure, healthy attachments to their parents or caregivers have
greater confidence in exploring the world around them because they
feel they can do so safely. Lack of trust and insecure attachment
can lead to distress, which may manifest as cold detachment or
eventual unhealthy dependence on other people or behavioral hab-
its. Once again, Erikson’s metatheory comes to mind.

As children grow beyond infancy and begin to physically
explore the world under their own power, they deal with the issue
of autonomy versus doubt, hopefully learning that they have some
agency within themselves. In a healthy developmental course, chil-
dren learn to successfully take initiatives and develop a sense of
personal competency. Erikson’s theory then follows the individual
throughout a lifetime, identifying developmental issues that arrive
along the way, with both healthy and less than healthy possible out-
comes. If Erikson’s stages are considered fluid, rather than having
an invariant sequence, they support the points that Charles is mak-
ing about autonomy and interrelatedness in young adults as well as
in childhood. The development of an individual identity, while still
maintaining a healthy interrelationship with others, is a challenge
that arguably persists through old age.

I offer two examples of this lifelong challenge. When my
daughter was seven years old, she was securely attached to her fam-
ily yet clearly demonstrated her move toward independence. It was
a time period in which she threatened to run away when she was
displeased. The first two times that she threatened this, her father
and I stopped her from leaving the house. But one evening, after
she had gone upstairs and packed her Minnie Mouse suitcase, we
let her walk out the front door. Keeping her in sight, we followed
at a distance as she started to walk down our block, and through a
nearby park, on her way to her elementary school. It was dark and
there were no other people around, but this child felt secure—at
some level—that we would not let her be hurt. She was free to as-
sert herself because she felt safe in doing so. Her plan, we learned,
was to sleep on the lawn of the school, so that she could go to
school the next day because, as she said later, she couldn’t miss
school! Needless to say, we brought her back and she slept in her
own bed that night, safe and secure yet pleased with her venture.

A second example involves my mother, in her late 80s, liv-
ing alone in her home, healthy but with significantly failing eye-
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sight, and still driving. My mother valued her independence, never
marrying again after being widowed. She was proud of her ability
to live completely on her own. Because of her poor vision, her
adult children, including myself, had asked her to stop driving. Her
inner struggle about giving up her car was painful. She cared that
her family wanted her to stop driving, she cared about the larger
community that she was endangering by driving without full sight,
yet she dreaded the loss of physical independence. Equally dis-
tressing, she disliked the implied loss of autonomy in having this
decision made for her by her children. This was her decision to
make as an adult, and she asserted that autonomy by continuing to
drive for longer than her family thought wise.

As I contemplated Charles’ arguments, one aspect that
struck me was the need for parents and caregivers to often put
themselves second in order to raise children with healthy psycho-
logical outcomes. However, parents need to maintain their own
autonomy as well. Both children and parents are developmental
beings, seeking to create or maintain autonomy while at the same
time caring for family. Children hopefully grow to have self-
esteem, confidence, and an independent self along with a sense of
being a part of a larger community of people, be it family or anoth-
er social group providing inter-member support. These children
grow to adolescence and adulthood, and may well become parents
who now simultaneously need to maintain their autonomy, while
also focusing attention on their own children’s needs. To compli-
cate this more, parents are often caring for elders at the same
time—elders who are also dealing with issues of autonomy versus
dependency. Healthy outcomes for all involve very finely choreo-
graphed dances between children, young adults, parents, and elders.

Charles has pointed out that historical change in society im-
pacts the process of developing healthy autonomy while maintain-
ing interrelatedness. Much of this argument is culturally located, of
course. Some cultural subgroups have greater expectations of fami-
ly unity, for example, with less perceived value to autonomy. In
such groups, economic viability may require greater family inter-
connection. Other subcultures have long held autonomy as the ulti-
mate goal. In each case, however, we can examine the historical
influences of industrialization. As societies move toward mechani-
zation and increased technological innovation, young adults move
both psychologically and physically further from parents and other
elders. As Charles discusses, the norm of vocations being passed
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down from generation to generation diminishes in a technological
economy.

The impact of these changes on autonomy and interrelated-
ness within families is profound, I believe, particularly as societies
now have entered the digital age. In an increasingly computerized
society, young adults may or may not physically leave the family
unit for work opportunities. Although high-level young profession-
als often move during their career trajectories, young adults in low-
er positions may continue to live at home. The latter group may
stay economically dependent on family support for longer than was
once the norm. However, young adults who are highly immersed in
new digital technologies may intellectually separate from the fami-
ly unit regardless of whether or not they physically leave. Ironical-
ly, digital communication technologies can afford easy social con-
nection with distant others, while inhibiting social connection with
people in the same physical space, including family members.
What, then, are the impacts on interrelationships within the family?

Parents and elders, who were once respected as the holders
of vocational knowledge as well as wisdom about life, are not al-
ways viewed as such. Older generations often have to deal with
feelings of inadequacy in facing a digital age; they may sometimes
feel less respected by their children or grandchildren because they
lack familiarity and competence with day-to-day technologies. El-
ders still hold knowledge about the consequences of larger life de-
cisions; they have lessons to teach and positive interrelationships
within the family invite those lessons. However, elders do not al-
ways hold knowledge relevant to the day-to-day lives of their chil-
dren and grandchildren. For example, elders may not understand
all of the ramifications of a workplace grounded in new technolo-
gies. Young adults, while still emotionally tied to parents and el-
ders, now face the fact that they have greater knowledge in techno-
logical realms than their elders. Young adults may also have quite
different normative modes of communication than their elders. Re-
lationships must be renegotiated within this structure in order to
maintain positive interrelationships that are inclusive and respectful
of all members, while supporting possibilities for autonomy.

In striving for healthy personality development in offspring,
parents must face the challenge of facilitating autonomy in their
children, while still maintaining a secure structure of relationships
for them. They also face the dilemma of wanting to be valued and
respected, yet accepting that autonomy means that their children
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may move in directions, and develop beliefs, attitudes, and behav-
ioral patterns, that are at odds with their own perspectives and val-
ues. Finally, parents and grandparents are increasingly faced with a
changed sense of knowledge hierarchy. Marilyn Charles has in-
sightfully given us a great deal to think about.

Donna Crawley, PhD, is a professor of psychology at
Ramapo College of New Jersey. She has published on such topics
as gendered perceptions of occupational prestige, the relationship
between empathy and mortality salience, and factors affecting
criminal case outcomes. Her areas of expertise also include the
psychology of cults, a topic that she has taught at the college level
for over 30 years. She may be contacted at dcrawley@ramapo.edu.
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Reflections on the Psychology of
Dependence and Independence

Jay Einhorn—Psychoanalyst in Private Practice

Carol Albright, editor (with colleagues) of the upcoming
Interactive World, Interactive God (2018), observed in a recent
conversation that modern chemistry and physics have shifted their
fundamental positions. Instead of viewing matter and energy as
isolated elements, as they historically did, they see them as interac-
tions; nothing is still and nothing exists in isolation. Yet psycholo-
gy, it seems to me, continues largely on the basis of a monadic view
of mind. Even as neuroscience discloses more about the brain with
21%-century gadgets, psychology remains firmly rooted in the 19™
century. A modern view of mind would see it interactively, as sim-
ultaneous interactive processes within the brain as well as among
and between brains.

Imagine a 19™-century scientist finding a cellphone. He
might take it apart to see what is in it, try to identify the parts, may-
be move them around to see what might happen. Absent electricity,
cell networks, the Internet, other people with cellphones to call, and
a knowledge of how to use it, our intrepid researcher couldn’t un-
derstand that he holds in his hand a powerful computational and
communication device. Thus, psychology and the brain.

For most of human history, we are told people lived in small
groups of 50-150 in nomadic hunter-gatherer tribes in which every-
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one knew everyone and lived their entire life inside the group, with-
in which everyone had clear affiliations and roles. As technologies
developed, settlements, agriculture, literacy, economics, and war-
fare facilitated the development of larger and larger
“supertribes” (Desmond Morris, The Human Zoo, 1969), until the
empires that define most of what we know about human history
came into being. They have succeeded one another at an accelerat-
ing rate. By the end of the 19" century, Europe and the Middle
East were defined by the Austro-Hungarian, Ottoman, Russian,
German, English, and French empires, which were about to collide
in the cataclysm of World War I. It was in this context of interact-
ing cultures and economies; characterized by disintegrating social
and economic stability; replete with insecurity, opportunity, discov-
ery, and trauma; and written in money, love, power, and blood that
psychotherapy in its modern form emerged. A person-with-
problems talking to a person-who-helps for about an hour at a time,
repeatedly, about their life, feelings, thoughts, problems, aspira-
tions, relationships, needs, and frustrations.

Marilyn Charles’ excellent reflection on dependency emerg-
es out of the psychotherapist’s experience of sitting with individu-
als who are dislocated in their minds and in their lives, unable to
make sense of what has happened and is happening to them. These
individuals are clinging to, perhaps even clung to by, persistent at-
tempts to orient themselves to conditions that are both already past
and that in some ways may have never even really existed quite as
they are remembered and experienced.

Psychotherapy is more powerful, as a method, than any the-
ory’s ability to describe it. All theories, in my opinion, are mainly
there to support psychotherapists in our existential communion with
disoriented souls whom we are helping to find orientation in the
interactive ~ worlds of their own minds—their own
“multiminds” (Robert Ornstein, Multimind, 1986)—and their lives.

So what about dependency, and its cousin, attachment? In
those early human hunter-gatherer groups, dependency was physi-
cal and obvious. Children needed to become increasingly inde-
pendent as quickly as possible, from walking rather than being car-
ried; to helping adults gather and prepare food; making tools,
clothes, and shelter; hunting; and helping protect the group by
fighting or fleeing. Children became adults, pair-bonded at puber-
ty, and were usually dead by their mid-thirties. The relative stabil-
ity of increasingly large settlements, states, nations, and empires
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changed that. Parents lived longer, families developed their own
cultures as they networked into the cultures around them, people
would have to keep meeting new people—in marketing, military,
religious, educational, and governmental contexts—and children’s
lives gradually shifted from the affordances of survival (Matthew
Crawford, The World Beyond Your Head: On Becoming an Individ-
ual in an Age of Distraction, 2014), to lives in which executive
functions, including self-regulation, organization, and planning,
became increasingly necessary (Elkhonon Goldberg, The New Ex-
ecutive Brain: Frontal Lobes in a Complex World, 2009).

During the millennia of slow time and imperial organization
of society, authoritative parenting, teaching, and leadership charac-
terized by “reliance on external rules and structures,” as Charles
points out, were adaptive. The structures of society, belief, roles in
the economy, etc., provided opportunities not only for external rela-
tionships but for the internal self-states of the neural networks in
the brain (Frank Putnam, The Way We Are: How States of Mind
Influence Our Identities, Personality and Potential for Change,
2016). The chaotic disruption of the emerging planetary culture
(“globalization”) upends stability, rips us out of our little worlds—
for better and for worse—and throws us into new, strange, and larg-
er networks of social and economic activity. So we have to find
our orientation—in relationships close-far, up-down (Deborah Tan-
nen, You Just Don’t Understand: Women and Men in Conversation,
2007)—in economics, a form of stored social energy that connects
us all (Jay Einhorn, “Psychoeconomics: Psychology of Money and
Meaning” presentation, 2012)—in all the interconnections of life—
then lose it and find a new one, over and over again and again.

This requires a much more sophisticated type of mind than
was necessary for most people throughout most of human history,
and a more sophisticated type of parenting and education to culti-
vate it. It also requires a more refined type of leadership in educa-
tional, governmental, business, military, journalistic, religious, and
spiritual organizations. And, when we fall through the cracks and
need a time of intensive, extended reflection to figure out what hap-
pened and what to do about it, there is psychotherapy—especially
psychodynamic psychotherapy.

Psychodynamic therapy means therapy that engages the var-
ious parts of the patient’s personality in order to support an adap-
tive revision and reconfiguration. The various schools of psychoa-
nalysis contribute psychodynamic models of mind, as do models of
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mind and therapy that overlap with psychoanalysis (Arthur Deik-
man, The Observing Self: Mysticism and Psychotherapy, 1982),
and are outside of psychoanalysis (Pat Williams, Which You Are
You, mp3 on the Human Givens Institute website). The patient is
not just reorganizing their various selves in the therapy office, but
reorganizing their self-in-relationship with many of the key figures
in their life, including past, present, and maybe future. The transfer
of dependency from others—parents, other authority figures—to
the therapist is seen by some analysts as a necessary step toward the
patient’s reclaiming their autonomy and revising, in a healthier
way, their role in the important attachment relationships in their
life. Other therapists see the therapeutic relationship, rather than
the figure of the therapist, as being the vehicle, so to speak, in
which the client travels from more dependent and unhealthily at-
tached patterns in life to healthier, “eye-level” relationships (Arthur
Deikman, Personal Freedom: On Finding Your Way to the Real
World, 1976).

The rising incidence of mental illness/addiction/emotional/
behavioral disorders is both a symptom and a result of the rapid dis-
orienting changes in societies, including their economies, systems
of government, and beliefs around the earth. As psychotherapists,
we are challenged and tasked to help people, one by one, find their
way to a better personal adaptation. Yet the question remains: what
methods can we bring to childrearing, childhood education, psycho-
logical and spiritual teaching, and learning at various stages of life
to help people cultivate the cognitive/affective/perceptual/executive
skills that life in this increasingly complex world seems to require?

This is where those of us who work in the psychological or
the spiritual worlds need to be careful that our own dependency and
attachment needs don’t get the better of us by clinging to a received
wisdom or a one-size-fits-all treatment, belief, or practice. Every
human being is uniquely interactively networked within himself
and within life at every moment. “We are waves whose stillness is
non-being. We are alive because of this, that we have no
rest” (Abu-Talib Kalim, in Idries Shah’s The Way of the Sufi,
1991). Recognizing that, and addressing it, is the opportunity, call-
ing, and challenge of psychotherapy, as well as of parenting, teach-
ing, and being in all our relationships—ultimately being members
of the human community.

Jay Einhorn, PhD, is a psychologist and counselor in inde-
pendent practice in Evanston, Illinois, a clinical supervisor in the
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Counseling program at the Family Institute of Northwestern Uni-
versity, as well as Chair of Peer Study Groups and Past President
of the Chicago Association for Psychoanalytic Psychology. 1

Family, Self-Regulation, and Autonomy in
the Contemporary United States

Ken Fuchsman—International Psychohistorical Assoc.

Marilyn Charles has a special gift in communicating with
empathy and insight toward the humanity of the people and issues
she discusses. I have witnessed this at conferences, and it is evi-
dent in this symposium piece. The subjects of dependency and au-
tonomy have so many important elements it is unavoidable that in a
short journal article some things will be omitted, underplayed, or
not more fully explored. I wish to talk about two such things.

First is dependency. Dr. Charles writes about how central
sensitive, responsive parenting is to eventual self-regulation, espe-
cially in helping the child successfully deal with distress. When
she writes about dependency in infants she seems to be talking
about an infant with two biological parents. What I will address
below is the increasing diversity of other family structures, and how
they may impact the child’s ability to deal with stress and become
self-regulated.

According to the Pew Research Center, there is no longer
one dominant family form in the U.S. (“Parenting in America,”
2005). In 1960, 88% of American children were living with two
parents; by 2016, it was 69% (United States Census Bureau, “The
Majority of Children Live With Two Parents, Census Bureau Re-
ports,” 2016). Seventy-three percent of children were living with
parents in their first marriage in 1960, and in 2015 it was 46%
(“Parenting in America”). This statistic does not take into account
those children living with cohabiting parents, each of whom has
never been married. That less than half of American children re-
side with their biological parents, both of whom were never married
before, is a major historical and psychological change in our do-
mestic arrangements. The prospects for developing solid self-
regulation and psychological security are certainly impacted by
these dramatic shifts in the family.

Another major change is the percent of children born to un-
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married women. In 2015, it was 40.3% (Centers for Disease Con-
trol and Prevention, “Unmarried Childbearing”). In the 2000s,
24% of all births were to cohabiting mothers, and 16% to non-
cohabiting mothers. About half of these cohabiting couples with
children had split up by the time their child was five years old
(Hope Yen, The Washington Post, “More couples who become par-
ents are living together but not marrying, data show,” 2014). With
this increase in children born outside of wedlock, the percent of
children in single parent families has almost tripled: 8% of children
lived with only their mother in 1960, but by 2016, it was 23%
(“The Majority of Children Live With Two Parents, Census Bureau
Reports™). A child living within a single parent family may do so
for one of four reasons: an unmarried mother gives birth and the
mother is not living with the father; an unmarried woman cohabits
with the father at the time of birth, but later the couple lives sepa-
rately; a parent dies; or married parents with children later divorce.

Divorce started rising in the 1960s and reached a peak by
1980; since then, the rate has stabilized and even declined, but still,
as the Census Bureau reports, “the prevalence of divorce in the
United States remains higher than in most European coun-
tries” (Kreider and Ellis, 2011, 5).

These significant changes in the living arrangements of
American children certainly impact children. The aforementioned
Pew Study reports that “one study found that over a three-year peri-
od, about three-in-ten (31%) children younger than 6 had experi-
enced a major change in their family or household structure, in the
form of parental divorce, separation, marriage, cohabitation or
death” (“Parenting in America”). In the United States, these signif-
icant family changes are not uncommon. The “frequent marriage,
frequent divorce, more short-term cohabiting relationships,” sociol-
ogist David Cherlin writes, make “American families different.”
These “factors create a great turbulence in American family life, a
family flux, a coming and going of partners on a scale seen no-
where else.” He also notes that there is a higher risk of family dis-
solution with two married American parents than for children living
with two cohabiting parents in Sweden (Cherlin, Marriage-Go-
Round, 2009, 5, 4).

Being a child in a single parent household and/or a child of
divorce has consequences for how easy it is to develop stable self-
regulation. In 2015, Paul Amato and colleagues concluded that the
increase in single-parent homes possibly had strong effects on be-
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havior including that “the increase in single parenthood affected
trends in other child outcomes, such as delinquency, behavior disor-
ders, accidents, or mental health problems” (Amato, Patterson, and
Beattie, Social Science Research, “Single-Parent Households and
Children’s Educational Achievement: A State-Level Analysis,”
2015, Vol. 53). Sociologist Kay Hymowitz writes that regardless
of race, sex, and previous marital status, “children of single moth-
ers...are more prone to drug and alcohol abuse, to crime...are less
likely to graduate from college; they are more likely to have chil-
dren at a young age, and more likely to do so when they are unmar-
ried” (Marriage and Caste in America, 2006, 4).

The turbulence accompanying many divorces may also im-
pact how reliable and parental mothers and fathers are, thus affect-
ing children’s emotional stability. “Divorce often leads to a partial
or complete collapse in an adult’s ability to parent for months and
sometimes years after the breakup... Caught up in rebuilding their
own lives, mothers and fathers” can be blind to “the needs of their
children” (Judith Wallerstein, Julia Lewis, and Sandra Blakeslee,
The Unexpected Legacy of Divorce, 2000, xiv, 26). After the disso-
lution of a marriage, not infrequently the former spouses remain
furious with their former partner, which the children may witness.
“In the early post-divorce years,” E. Marvis Hetherington and John
Kelly write, “the self which regulates behavior...breaks down,” as
“stable social roles (wife, mother, husband, father) and stable rela-
tionships (parent-child, husband-wife, friendships)” fall apart. Two
“other hazards await children in the post-nuclear family. The first
is ‘parentification,” when...children become the caretakers.... The
second 1s continued conflict between the divorced parents” (For
Better or For Worse: Divorce Reconsidered, 2002, 44, 134).

The parents often have trouble regulating themselves, and
may be less capable of helping children with their distress. Recent-
ly divorced men may develop drinking problems, while women
may suffer from post-divorce depression (Paul Amato and Cassan-
dra Dorius, “Fathers, Children, and Divorce,” The Role of the Fa-
ther in Child Development, 5" edition, 2010, 182-183). A decade
“after the breakup only one-half of the mothers and one-quarter of
the fathers were able to provide the kind of nurturing care that had
distinguished their parenting before the divorce” (Wallerstein, et
al., 2000, xiv, 26). Over time, many parents and children may
bounce back, but scars remain. Children’s capacities to trust and
have self-control are often diminished, and these problems can be
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exacerbated by the challenges their divorced parents have in re-
maining parental.

Dr. Charles also discusses the struggle of adolescents and
young adults to psychologically separate from their parents and de-
velop personal autonomy. Outside of developing an identity some-
what separate from parents, it is not clear exactly what she means
by autonomy. She does say: “the move to adulthood was compli-
cated by the need not just to stand as an adult in relation to one’s
parents and those of their generation but also, at times, the need to
throw off the yoke of the previous generation’s claims of what
makes for a viable or exemplary adulthood, or how the path to-
wards success might best be navigated.” Charles also says, “The
ability to establish oneself as an autonomous being, separate and
apart from but also in relation to one’s parents is an important
step.” And “that mature adulthood requires the capacity to be a
separate subject in relation to other separate beings with whom one
is interconnected, and that both can only be considered to the extent
that an autonomous status has been achieved.”

Most of her discussion of autonomy focuses on establishing
a separate identity in relation to parents and family. While Dr.
Charles does mention that we function in a capitalist society where
acquisition is valued, she does not much discuss how autonomy
plays itself out in the larger world. By this I mean there is not
much consideration about the workplace, living independently of
one’s parents, or establishing a family of one’s own. I come away
feeling that Marilyn Charles does not much explore the ways auton-
omy manifests itself separate from the family. It is in making one’s
way in the world as an adult that autonomy would play itself out.
Her discussion of autonomy then seems to stop before the career of
autonomy gets more actively started.

While many of my remarks here have pointed to limitations
in this contribution, I do hope that they can be helpful to Dr.
Charles should she want to expand the efforts begun here.

Ken Fuchsman, EdD, recently retired after a long career
as a professor and administrator at the University of Connecticut.
He is on the Editorial Boards of Clio’s Psyche and the Journal of
Psychohistory, and is president of the International Psychohistori-
cal Association. He has published a variety of articles on subjects
such as Freud, the nature of love, the Oedipus complex, President
Obama, trauma, and violence, and is working on a book on the na-
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ture of being  human. He can be reached at
kfuchsman@gmail.com.

Promoting Interdependence in the
Intellectually Disabled

Christine Jensen—Human Resources Professional

A brief survey of the regrettable history of supports for
individuals with intellectual disabilities in many ways mirrors the
pendulum swing in parenting styles over the centuries. Evolving
paradigms on providing appropriate supports for individuals with
intellectual disabilities result in policy paradoxes for providers that
have financial, practical, and emotional repercussions. In the 18"
and 19" centuries, a medical model prevailed in which the
intellectually disabled were removed from their families and
communities to be put in institutions, segregated from the general
population. Most of these facilities ran as self-sufficient
communities in which people of different capabilities fulfilled roles
in the maintenance of the institution. In these places, the disabled
were considered to be mentally deficient, incapable of making
decisions for themselves.

The early 20™ century witnessed the advent of eugenics and
the sterilization of the disabled without consent. The 1970’s
brought about the closing of the institutions and tempered
integration of people with disabilities into well-intentioned group
homes that were subsequently vehemently opposed by the very
communities they sought to assimilate into. The first group homes
were run like veritable mini institutions, creating the illusion of
community inclusion. Individuals who lived in group homes
suffered significant and dehumanizing traumas including
emotional, physical, and sexual abuse that affected their ability to
assimilate into a new living situation. Individuals developed
maladaptive behaviors including hoarding, gorging on food, lack of
modesty, as well as physically aggressive behaviors. These
behaviors were means innovated to take control in their lives.
Paradoxically, being afforded personal choices proved to be
overwhelming for individuals. As such, the transition to smaller
settings was challenging for individuals and their support staff.

The civil rights movement provided an impetus specifically
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in the initiative of Self-Advocacy for Individuals with Disabilities
to petition for increased independence. The drive is for supports in
the least restrictive settings and for individuals to be recognized as
fully human with all of the foibles, dreams, and desires as everyone
else. Today, a greater emphasis on preventing abuse, protecting
human rights, and supporting people to live autonomous lives has
been integrated into public policy and is regulated by oversight
agencies to ensure the delivery of respectful services. Today,
individuals transition from their familial homes into small group
homes and apartments as a coming of age transition, much like
their typical peers.

While progressive policies governing supports of people
with intellectual disabilities are admirable and vital to the integrity
of this population, the after effects of centuries of infantilizing
authoritative care leave an indelible blot that we in the field still
grapple with. Providing supports for a historically vulnerable and
underserved population that has been isolated, abused, segregated,
over-medicated, stigmatized, and misunderstood presents inherent
challenges. As professionals we are charged with attempting to
forge a Dbalance between authoritative and permissive
approaches. Ultimately, the personal welfare of the individuals we
support is our responsibility to maintain at the highest level, while
simultaneously respecting the rights of the individual to be
autonomous in his or her choices.

Consider the role of a support professional in the
community with a brittle diabetic who wants to buy a case of
sugary soda and cookies against their prescribed dietary guidelines;
or the young woman who has not been assessed as having the
ability to appreciate the consequences of sexual relations but
nonetheless invites a variety of young men to her bed. Likewise,
consider yourself ordering French fries although your doctor
advises to cut back on cholesterol. Imagine being told before your
first sexual encounter that you had to sit for an official assessment
of your knowledge, judging your ability as an adult to engage in
sexual activity and having your impulses mitigated by staff
obligated to “protect you.”

Support professionals negotiate a minefield of conundrums
daily that require well-developed skills in embracing teachable
moments and negotiating compromise. The struggle is further
exacerbated in serving a population that experiences significant
impacts of abuse and trauma at far greater rates than other groups in
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society. The individuals I work with as a professional commonly
suffer from comorbid conditions such as physical disabilities,
mental illness, personality disorders, trauma related disorders, poor
self-esteem, and psychotropic-induced medical diagnoses. The
dialectical tug of opposing ideologies in supporting persons with
intellectual disabilities inevitably results in perceived and real
power dynamics that can leave the vulnerable individual more
dependent on others. Furthermore, they are ill-equipped with skills
of self-reliance due to an obligatory safety net that prevents
opportunities to make mistakes and learn from them. It is no easier
for the individual served, who is aware of the areas of their lives
that they require assistance with, and nonetheless may resent their
differences as they negotiate a community that belittles and
discriminates against them. These are people with little social and
financial capital.

As noted in Dr. Charles’ article, American culture places a
high value on wealth, achievement, and self-reliance, and
consequently a disdain for those members of society unable to
attain social status, thereby deeming them deficient. This
population has had to struggle against the added centuries-old
stigma of being labeled by medical professionals in the parlance of
the bad old days: mentally deficient, retarded, moron, and
imbecile. These pillorying words have since been purged from our
professional lexicon. Words are powerful, and adopting poised
semantics serve as homeopathic doses for society to aid in the
absorption of cultural shifts in perception.

Working with individuals who have had atypical social,
educational, and intellectual development requires a tolerance of
ambivalence as well as a focus on individual situations. The needs
of clients vary vastly based on age, diagnoses, personality, and
experiences. An elderly gentleman with intellectual disabilities
who was formerly institutionalized and/or severely neglected as a
small child has needs that cannot be addressed by interventions that
meet the needs of a young high school graduate on the autism
spectrum who has lived in a supportive family setting throughout
their formative years. We serve people bereft of the relational
engagement of caretakers, as well as people who have been
supported by early intervention programs since infancy.

A support professional may be assisting with end of life
care for one individual and coming of age struggles for another
within the same group home setting. “Person centered supports” is
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the mantra of the field. Staff and persons supported ideally develop
a teamwork approach to resolving problems to avoid power
struggles. I encourage my staff to first develop a genuine rapport
with the people they support and to inform all of their interactions,
even the most challenging, with empathy. We also must recognize
that rights are linked to responsibilities and that this tenet applies to
us all. It is not our job to be omnipotent saviors. It is our job to
help people attain the skills they need to exercise their rights and
live autonomous lives. We must apply common sense and educated
guesses to mitigate our own fears of, “What if they fail?” and
promote a dignity of risk.

Empowerment has different meanings to different people
and we first need to meet people where they are to establish trust
and genuine rapport. Protecting individuals too much stifles their
independence and ability to have a variety of experiences to
develop from. By the same token, staff is simultaneously expected
to guarantee the safety and welfare of the individuals they
support. Support services for the intellectually disabled population
are finally seeking a middle ground, removing the administrative
and policy barriers while creating avenues and funding to support
people in the least restrictive setting that they desire.

In spite of the disparities and often compounded traumas
and abandonments experienced by a majority of the people I work
with, they are among the most resilient individuals I have
encountered and adept at acquiring skills to make their way in
society. They have had a great deal more than their fair share of
frustration, which they have learned to tolerate. With our help,
maladaptive coping strategies yield to adaptive skills. Once free
from the literal physical restraints of the institutions, they now
contend with the sometimes harrowing burden of choice. The field
has moved drastically in a handful of decades from the muting of
individuality and restriction of experiences to heralding individual
choice and personal empowerment, though not without growing
pains.

Remarkable accomplishments have been realized for
people, which in decades prior would have been impossible. For 16
years, | have known a gentleman I will refer to as Billy to protect
his anonymity. Billy spent the first 21 years of his life in a crib
locked in the attic of his familial home in a rural community. As
one of 14 children born at home, his mother took note of his delays
and decided to keep him hidden away. It was not discovered that
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he had been kept in this room until authorities came to the house
after his mother’s death and a younger sister showed them his
room. She reported that her mother had her deliver meals to Billy
and that she would linger, teaching him the alphabet and
rudimentary math. His sister had a small hamster she would bring
in as well for him to play with.

Deemed a ward of the state, the records from the institution
Billy was brought to indicate that he grew over a foot after being
liberated from that attic room. He gained weight and his language
development flourished. In the 80s, Billy resided on a residential
campus for individuals with intellectual disabilities in a dorm
setting and in the 90s, he moved to a group home where he still
lives today. Five decades after being liberated from that attic, Billy
has an imaginary hamster that sometimes skitters up his arm when
he is especially happy. Billy is almost always happy. He serves as
an acolyte at his church every Sunday, where he has made friends
he considers family.

Groups have a tendency to delegate their unfavorable
feelings into subgroups as containers of their projections, and
vulnerable people serve as convenient containers to be
marginalized. If we are in fact always at a crossroads between
growth and evasion, as Wilfred Bion suggests, the staff as a part of
the therapeutic milieu should start with a working hypothesis to
meet the individual where they are and not where we might wish
they would be. As stated by Dr. Charles, “If we can be curious
about challenges rather than frightened or overwhelmed, then we
can learn and develop. It is precisely those who see the world
differently who likely have the most to teach us.”

Over the past 16 years, I have had the privilege of being
professionally embraced and challenged serving the intellectually
disabled population, promoting advocacy and acceptance within the
community. They undoubtedly have been my greatest teachers in
humility, intuition, resilience, perseverance, and hope. We owe it
to ourselves to implement public policies that avoid blind spots in
the care of the vulnerable members of our community, and to
integrate the dialectical pull of opposing approaches to foster
interdependency.

Christine Jensen is a human services professional with a
background in psychology and social work. She has worked in
various roles over 16 years supporting and advocating for
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individuals with intellectual disabilities. Christine is an advisor for
Wishes and Dreams, a local chapter of the Self Advocacy
Association of New York State, an organization promulgated by
individuals with disabilities to advocate for their rights. She may
be contacted at cjensen815@gmail.com.

Dependence, Independence, and
American Politics

Paul Salstrom—sSt. Mary-of-the-Woods College

Thinking of dependence, my thoughts go back to 1961 and a
traffic jam in New York City. With a carload of fellow peace activ-
ists, I was trapped at an intersection in upper Manhattan, not only
bumper-to-bumper but from all directions. Whenever a tiny space
opened—even just a foot or two—someone would inch their car
forward and then the new space behind them would vanish as well.
So, being peace activists, we dispersed to the back ends of the four
converging lines and asked those drivers to back up, turn around, or
turn down side streets, whatever was possible. It took about an
hour for the jam to unsnarl.

By contrast, when I think of independence, my thoughts go
back to February 1970, which I spent at a cave on a mountainside
overlooking southern Colorado’s Huerfano Valley. While meditat-
ing there, it seemed I was looking down at everything, including
myself, from someplace above it all. Such metaphors aren’t ade-
quate but one word that surely fits is perspective.

I think perspective is therapeutic. It doesn’t require medita-
tion at a high altitude, but it may require some type of “space.” Or
maybe it just takes a fixed point of reference. Whether life is
viewed psychologically, spiritually, or biologically, it seems intrac-
tably relational. So by “a fixed point of reference,” I mean some-
thing that’s intimately related to our personal life and is rooted in
place, unchangeable—or maybe, psychologically speaking,
“internalized,” like the emotional self-regulation that Marilyn
Charles writes of.

Marilyn Charles’ first paragraph mentions our infancy and
caregivers who relate to our early distresses empathically, thereby
fostering “the rhythms of emotional regulation that are eventually
internalized by the child as self-regulation.” Without such emo-
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tional self-regulation, she says, we look to other persons to safe-
guard our emotional well-being, or we turn to escapist activities to
relieve our emotional distress, and either way we can slide toward
dependency or addiction. “Most addictive cycles can be seen as
inadequate attempts to obtain relief from internal distress,” she
writes.

We know only too well the turmoil that emotional depend-
ence can inflict on intimate relationships, but that leaves a question:
do intimate relationships by their very nature rule out emotional
and/or harmonious independence? I don’t think so. Instead, har-
moniously emotionally-independent partners seem to be truly com-
patible. Rather than dependence or co-dependence, in other words,
co-independence seems to be possible—but as Marilyn Charles
says, such “autonomous interrelating depends on a secure and sta-
ble identity.”

True harmony or compatibility seems likeliest when part-
ners are evenly matched. Mind you, that doesn’t prevent us from
projecting our internally-generated expectations onto our partner—
apparently the projection of internally-generated expectations is
inevitable between intimate partners. But when the partners are
evenly matched, the dramas generated by their projections can be-
come a game they play together. They can act their separate parts
and still simultaneously be together in harmony someplace with
more perspective, looking down on themselves, so to speak, from
someplace higher.

By intimate partners being “evenly matched,” I mean men-
tally and emotionally so—of which mentally simply means equally
intelligent. (Don’t take my word for it—ask a dating service.) As
for emotionally, I mean equally un-needy emotionally. People are
born emotionally needy but, as Marilyn Charles says, they start be-
coming less needy as infants by receiving unconditional love and
acceptance. As toddlers, they grow still less needy when their care-
givers supplement their unconditional love by setting reasonable
limits, including reasonable consequences for violating limits,
thereby prompting self-regulation without ever in the slightest with-
holding love, a point that Marilyn Charles stresses.

Venturing into social psychology, Marilyn Charles contin-
ues,

Historically, parenting behaviors have tended to spilt
between a more authoritative style that focuses on
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teaching the child to accommodate to rules and the
needs of others, versus a more permissive style in
which the child’s feelings are privileged. In order to
move from dependency to greater autonomy, chil-
dren need some combination of these two styles.

But such a prudent combination doesn’t happen enough.
Instead, there’s too much over-authoritative and over-permissive
childrearing. Marilyn Charles implicitly cautions against those ex-
tremes by saying “Authoritative and permissive parenting styles
have been linked to ideological value structures, the right and left
respectively.” She cites research published by Sylvan Tomkins in
1979, which “showed that these types of basic orientations are root-
ed in emotion, which makes them highly resistant to reflection or to
change.” Of course, you may happen to /ike one of today’s ideo-
logical value structures, but Marilyn Charles cautions about “a
breakdown that occurs at the core of community in America that
refuses to recognize our interdependence on one another.”

She ventures not just into social psychology but into poli-
tics, broaching what currently is so hard to ignore in America: the
damage that is being inflicted on public life by people’s personal
emotional needs. On the heels of verbal outbursts by emotionally
needy politicians, we’re seeing physical outbursts from some of
their followers. Meanwhile, in their private lives, politicians’ emo-
tional needs can lead to ugly if not illegal behavior that can then
leave them beholden to people who know their secrets and have the
power to reveal them. Acting on needy emotions, in other words,
can leave politicians “compromised” and subject to blackmail. J.
Edgar Hoover kept files on many politicians’ indiscretions so he
could herd them behind his agenda. That didn’t work for Hoover in
Martin Luther King’s case, but elected officials can prove more
vulnerable to blackmail than movement icons.

Thankfully, a generational perspective on all this might of-
fer hope. After the Civil War, Social Darwinism and philosophical
egoism were riding high in the United States; but then in the 1890s
they abated, and in the early 1900s progressives often emphasized
everyone’s dependence on other people. G. Stanley Hall did keep
issuing puritanical childrearing strictures, but meanwhile more pro-
gressive psychologists stressed that nurturing, loving mothers were
vital to their children’s lifelong emotional wellbeing. Later, after
World War II, Dr. Benjamin Spock resuscitated that child-centered
view, softening the authoritative 1950s and surely contributing to
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the 1960s’ permissiveness. Now in 2018, however, we’re seeing
another surge of Social Darwinism, and yet another future progres-
sive comeback seems far from assured.

Today’s political polarization and often gridlock isn’t un-
precedented in American history. But today’s fast information and
communication technologies might give polarization a new volatili-
ty and a new outcome. Two weeks ago I asked my General Studies
history students for a three-page paper about whether, under to-
day’s conditions in the U.S., it would be easier or harder to turn the
U.S. into a totalitarian country than it was back in the early 1930s
for Hitler to turn Germany into a totalitarian country under German
conditions as of then. Whether they answer “easier” or “harder,”
their real assignment is to explain why. I urged the students to con-
sider the huge difference between today’s communication and in-
formation technologies and those extant back in the 1930s.

Not that they need any such urging. Judging from other re-
cent student essays, this assignment will prompt assertions by many
students that mobile phones, iPads, email, Facebook, Twitter, along
with newer social media like Snapchat and Instagram, can be handy
-dandy organizing tools—and many of the students’ essays may
just “go with that,” as they say, without their thinking out of the
box by “looking down” on how dependent they are on instant and
continuous access to mobile devices and social media sites. And
without pondering how vulnerable they’d be if anyone either threat-
ened to shut it all down or simply did so.

Conditions in the 1930s and ‘40s were far different. Grant-
ed, Hitler’s radio popularity after 1929 helped lead to his 1933 ap-
pointment as Germany’s chancellor, but later his regime proved
unable, even in wartime, to deny radio sets and airwave access to
its internal enemies who received news reports from abroad. His
regime also failed to prevent radio transmission of German eco-
nomic and military secrets to Allied intelligence centers in Britain.
In stark contrast with the autonomous nature of radio technology
back then, almost all of today’s communication and information e-
wonders could be abruptly shut down at any time.

I’'m curious what tomorrow will bring—tomorrow literally
in the student essays and figuratively in America’s future.

Paul Salstrom, PhD, teaches history at St. Mary-of-the-
Woods College near Terre Haute, Indiana and may be contacted at
PSalstrom@smwc.edu.
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Marilyn Charles Analyzes and Expands on
the Commentaries

I appreciate the opportunity to continue this conversation
with those who have commented on my paper. Hearing commen-
tary back, one can see what has been missing or gone unarticulated,
which makes this type of dialogue very precious, particularly in this
age of split speech, where too often there is insufficient engagement
for learning to occur.

I will speak back to each of the commenters in turn. I ap-
preciate Fred Alford’s highlighting the importance of actively sup-
porting the growth and development of our children. I could not
agree more. One of the advantages for me because of my work at
the Austen Riggs Center is that I do have the opportunity to engage
beyond the dyad in experiences that move toward growth and new
learning. This environment refuses simple answers because there is
always another perspective to be taken into account, continually
reminding us how essential context is to meaning. I also agree that
we neglect, at our peril, the everyday needs of those around us. Al-
ford reminds us that proponents of psychoanalytic theory would do
well to turn their attention to the social problems that ail us and al-
so, more pointedly, to the healthy development of our children.

I was interested in Herbert Barry’s research, with which I
was not familiar. I appreciate the lens he turns towards the interre-
lationships between cultural needs and expectations, as well as de-
sired or adaptive traits. He reminds us how profoundly meanings
are tied to cultural lenses and values. I also appreciate his high-
lighting of birth order as another important variable affecting devel-
opment, reminding us that to some extent we each grow up in an
environment not entirely like that of anyone else, including our sib-
lings.

Donna Crawley focuses on psychosocial development as a
context within which to consider the adaptive and maladaptive as-
pects of autonomy and interrelatedness. She turns her lens onto the
changing course of interrelatedness across the lifespan, noting ways
in which these needs change over the course of the life span, in re-
lation to both one’s own aging and also the changing relationships
with other generations and changing times.

Jay Einhorn turns an even wider lens onto the problem, not-
ing ways in which societal changes have imposed different de-
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mands on citizens. In simpler societies, he suggests, authoritative
parenting was likely adaptive, teaching children how to become
able members of the group. As change has become broader and
more rapid, however, we need to be able to adapt to those changes
rather than merely relying on whatever rules were previously in
play. From that perspective, he sees psychodynamic psychotherapy
arising in relation to the increasing need to be able to adapt to the
evolving exigencies of time and circumstance. A clinician, Einhorn
ends where Alford began: stressing the importance of bringing our
learning to the important tasks of parenting, teaching, and being
better members of the human community.

Ken Fuchsman focuses on dependency in relation to the in-
creasing diversity of families today, complicating the conversation
in his acknowledgment of the variety of family environments in
which a child might find him or herself. Importantly, he notes
ways in which the instability of marriage as an institution leaves
many children with not only unstable households but also unstable
parents, who “may have trouble regulating themselves, and may be
less capable of helping children with their distress.”

Fuchsman then turns to the adolescent struggle for autono-
my, noting that autonomy is not something that is fully or finally
achieved, but rather must be negotiated in successive interchanges
as one establishes one’s place in work and civic environments. As
a clinician, my lens turns increasingly toward the early negotiations
that take place between the self and others, through which blossoms
the possibility of becoming a separate person in relation to others’
needs and values that might be different or similar to one’s own.
That development is built on the capacity for autonomy and related-
ness, which I believe are fundamentally interrelated. But I take
Fuchsman’s caution that autonomy is not something one ultimately
achieves but rather continues to negotiate and develop, as is also
true of one’s capacity to be deeply and respectfully related to oth-
ers.

In her discussion of the particular challenges regarding de-
pendence and interdependence in individuals with intellectual disa-
bilities, Christine Jensen points to challenges that adhere to trying
to provide protection without overriding autonomy. She points to-
ward historical swings between what she likens to authoritative and
permissive parenting styles, each position adhering to an ethical
imperative that is also relatively blind to some of the ramifications
of their interventions. She highlights the inevitable difficulties in



Page 292  Clio’s Psyche

trying to offer protection without undermining the autonomy and
choice that also make it possible to learn.

Mindfully serving those who may benefit most from our
assistance if we can be sufficiently respectful seems to me to be at
the core of the dilemma highlighted by Jensen, which is also at the
core of the challenge highlighted by Paul Salstrom in his musings
on these issues. Salstrom invites us along as he ponders some of
the complexities of autonomy and relatedness through the lens of
his own experience. He then writes of trying to invite his students
to ponder through their own unique lenses. That, for me, is the
hope of the future: having educators, parents, and leaders in various
fields who actively invite curiosity and thinking in those they en-
counter.

Jensen points to Bion’s notable crossroads between growth
and evasion, that choice point between more mindfully taking on a
challenge versus allowing our fear to undermine developmental
possibilities. Those of us who work in systems of care, of whatever
sort, are inevitably faced with the challenges of working with our
anxieties mindfully, trying to think through what is at stake for us
and for those we serve, and therefore how to make the issues suffi-
ciently clear that they can be worked at directly rather than moving
too quickly toward autocratic solutions we deem protective.

As time goes by, I am increasingly drawn toward the chal-
lenge at the heart of Bion’s seventh servant, or what he terms the
truth instinct. Although psychoanalysis shows us that there are in-
evitably unconscious forces driving us that we cannot control and
may not even be aware of, psychoanalysis has also taught me to be
more conscious of my own inner regulatory mechanism that offers
navigational feedback as I veer toward or away from my own inter-
nal sense of truth. That compass is the star I try to steer by, making
use of what I have learned about myself and others, trying to be
willingly curious about what more might be at play than I am ini-
tially aware of.

I think that developing the capacity for registering and re-
flectively considering and organizing our understanding of those
internal cues is facilitated by the type of reflective space offered by
psychoanalysis, which, of course, is also offered by other types of
practices that invite deep levels of contemplation. At the core of
such practices are, I think, the deeper truths that are promoted by
various camps through diverse language structures but which seem
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to have, at their core, a recognition of the similarity and difference
that adheres between all living beings. The hope of a better future
might lie in our ability to recognize those truths and learn to live
with them, to identify that we are all connected and yet each
unique. At some level, our actions affect all others, but only we
can contribute in precisely the ways we do. From that perspective,
we each have an important place in this world that is worth strug-
gling toward.

Psychoanalysis recognizes that paradox is inherent in being
human. We can’t escape our dependence on one another, nor our
essential singularity. That nexus seems to be what Winnicott de-
scribed in his musings on the area of creativity, which also seems to
be what Lacan came to in his Borromean knot (the intertwined
“real,” “imaginary,” and “symbolic”), much like Bion’s truth in-
stinct. Psychoanalysis has many languages, but at the core is an
interest in the complexities of human experience and a willingness
to leave room for having to work with complex problems over time.
How we invite our children, students, patients, friends, and col-
leagues to better tolerate and work with unresolvable tangles—such
as that between dependence and independence—with interest, curi-
osity, and a willingness to both develop ideas and alter them or cast
them aside is a worthy challenge.

Marilyn Charles’ biography may be found on page 262 and in her
interview.

Reflections on Dependency in the Life
Cycle, History, and Society

Paul H. Elovitz—Ramapo College

Humans begin life in complete dependency! In utero we
rely on the body of our mother, benefitting if she is in good health
and spared from emotional and physical trauma. In earliest child-
hood it is generally the case that she is our world; we are utterly
dependent on her and initially we are not even aware of our self-
hood apart from her. Inevitably, we will face frustration since even
the best of mothers, fathers, and caregivers generally can’t meet all
the needs and desires of another human being. In growing up, we
develop a sense of our selthood apart from our caretakers and must
learn to meet the demands of others in childcare, school, the play-
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ground, and often in part-time jobs. Contemporary Americans
think in terms of autonomy, individualism, and self-sufficiency
when schooling is completed and degrees are granted. This empha-
sis on individualism and independence is a Western and fairly re-
cent phenomenon. Deference to elders and tradition, not autonomy,
independence, innovation, and self-actualization, is the way of hu-
mankind through most of our history.

The realities of life involve a much greater mix of depend-
ency and autonomy than the societal or personal ideals that abound
in America. It can feel so good to be cared for by others that it is
tempting to consciously or unconsciously find ways of remaining
dependent. In illness, old age, and societal disruption our depend-
ency needs increase. Our society meets dependency needs with nu-
merous welfare systems, starting with the family welfare system.
Of course, there are many different types of dependency, including
physical, economic, emotional, and governmental. As I write this
during a winter blizzard, I am quite aware of just how dependent I
am on others to keep the electricity and heat on, the roads open, and
the food stores stocked.

The Mix of Dependency and Independency in Our Society

The psychoanalyst and psychiatrist Margaret Schonberger
Mahler (1897-1985) developed a theory of separation individuation
in the first five years of life while working with young disturbed
children. The idea of separation individuation upon reaching adult-
hood is attractive to Americans with our focus on individualism, yet
it often causes people to miss the incredible strength of attachment
needs and desire for dependence, cloaked by strong counter-
dependency declarations. In utero and infancy, as in the creation
story of the Old Testament, all needs are met without separation.
The process of maturation involves lessening dependency in a
move toward self-sufficiency. Children are encouraged to “act
their age,” “to grow up and not be a baby” with the result that there
is a denigration of that which humans of all ages are inclined to
long for: to be taken care of by others, as were Adam and Eve by
God in the Bible story.

There is an enormous variation in how children respond to
having to separate from their parents to go to school. My wife as a
five year old with working parents was proud to walk to school on
her own not long after being shown the way. She loved school and
liked her teacher. When her mother took her tall daughter to school
to register, she was clearly too big for the kindergarten chair she
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was told to sit in, so the teacher suggested that they start her in first
grade, which worked out. By comparison, a former patient cried
every day upon having to leave her mother to go to kindergarten,
disliked school, and had great difficulties with separations through-
out her life. When I treated her as a recent college graduate, she
kept obsessing about redoing her college education to be a better
student rather than using her energy to move on with her life. She
lived at home and couldn’t leave her literal mother and emotionally
her alma mater (Latin for “breast” or “nourishing mother,” which
has come to mean the college or university that one has graduated
from). Going off to college is a step toward independence, even if
the parents in some cases are paying all the expenses.

As a rebellious 20 year old, I let myself be drafted into the
Army to gain life experience away from college and my family,
which was in turmoil. I needed to prove my independence from my
parents and felt freer in military service than at home because I
could express my anger at the Army without feeling conflicted
about it and guilty as I did with my parents. So I felt less controlled
in the Army that dictated every aspect of my life (when I awakened,
slept, ate; what I wore; where I lived; what work I did; etc.) than at
home or college where little was dictated, but much was expected.
This military service helped me mature, feel more confident in my-
self, and become more independent.

Each stage of dependency has special challenges and oppor-
tunities. We all want to be cared for, but our caretakers inevitably
let us down. The best of mothers and lovers can never fulfill all our
needs; we inevitably will suffer disappointments and the resultant
anxieties and anger. Good parenting involves both protecting the
child and helping their achievement of self-sufficiency. Many par-
ents have difficulty letting go of their children because of the dan-
gers of the world they see and hear about on television and on so-
cial media. I pass mothers and occasional fathers waiting in their
SUV’s for their children to be picked up by their school bus or de-
livered at the end of the school day. Children’s lives are scheduled
and under adult supervision far more than in the past. This is in
sharp contrast to the situation of city children when I grew up,
when kids got to and from school on their own and played with
each other from dawn to dusk when school was not in session.
Even though I was a rather immature youngest child (referred to as
“the baby” of the family), I had to find my own way to and from
school and stay home alone when I was too sick, with the common
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illnesses of childhood, to go to school because my mother worked.
By age 12 I was taking a city bus alone for many miles to go to
school. I wonder about the impact of this change in childrearing on
the development of autonomy in young adults, more of whom are
now living at home with their parents for reasons that are not just
economic.

That the majority of children today do not live with both
their biological parents, as Ken Fuchsman points out in a separate
article, is of enormous importance. Children are denied the emo-
tional, economic, and psychological security that comes from con-
sistent familial relationships. When my students have to talk or
write about their birth order or parenting styles, it is clear to me
that it is difficult for many of them to acknowledge that they are
living with only one parent or in blended families. Being raised in
a nuclear family with parents devoted to raising their children and
living with each other “till death do us part” is simply not an Amer-
ican reality in the 21% century. However, growing up with only
one natural parent was commonplace in history because of high
death rates, especially because mothers often died as a result of
childbirth and overwork.

A Historical Approach to Dependency and Independency in the
West

As a historian of childhood, I'm keenly aware that for most
of human history children were not valued as they are today. In
ancient history children were regularly sacrificed to the gods, as
Abraham was about to do with his precious eldest son Isaac to
prove his devotion to God. Aristippus (c. 380 BCE), a Greek phi-
losopher, declared that a man can throw away his newborns as he
would his lice or spit. This attitude was not uncommon and many
were killed. Deformed babies were put to death and throughout
most of history girls suffered a significant risk of infanticide, espe-
cially in poor economic times. Particularly prior to the Industrial
Revolution, children were almost automatically put to work at what
seems to us to be an abusively early age. They were expected as
soon as possible to serve their parents and state their appreciation
for having been given the gift of life.

Child labor seemed natural to almost everyone until it was
away from their parents in factories or children were directl%l physi-
cally harmed, as was the case of the chimney sweeps in 18" centu-
ry England. Apprenticeships varied within the period of early
modern English history; they seem to have started by the age of 12.
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This meant separation from their family and living with strangers or
unfamiliar relatives, in the workshops located in the households of
others. The English Industrial Revolution (c. 1760-1851) meant
working in a factory or for an even larger number of children,
working as a servant in the homes of the more prosperous. Young
people did not have their own independence until they had learned
their trade, became a journeyman, and established their own house-
hold.

Children so often want to work and value their part-time
work more than the schooling, which will have much greater future
rewards. One of the consequences of the incredibly long period of
dependency in our modern technological society is that adolescents
are continuously being told that they must stay in school for their
own ultimate good. When they are much more geared to immedi-
ate gratification rather than deferred gratification, the consequences
of being educated in fairly large classes often strengthens the peer
group resistance to learning—the benefits of which are deferred and
abstract. For example, history, which is so much more likely to be
appreciated when people have experienced more of their own histo-
ry later in life, seems boring to very large numbers of students.
Historically, the apprenticeship system, in which a master or jour-
neyman gave one-on-one instruction to young boys who would
know that they were on the road to learning a paying trade that
would give them a position in life, made much more sense to
youngsters, despite its abuses.

Dependency in our technologically advanced society has
extended to a longer period due to the need for high levels of intel-
lectual and technological knowledge. As a result, we postpone in-
dependency to a much later period of life in modern western socie-
ty, putting a much greater burden on parents to support the younger
generation. This also places a burden on the young who are caught
between going off on their own at considerable loss of future earn-
ings and the need to tolerate being in a much more dependent state
in a society that values independency. Declining birth rates in
modern western societies are a reflection of the declining economic
benefit of having children. In agricultural societies, there was al-
most always work for another set of hands, even very young ones,
and usually enough food to keep body and soul together. However,
in contemporary American society, child labor by its very nature is
considered to be abusive. Previously, children represented old age
insurance for their parents. Today this is much less likely the case,
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which is one of the reasons that the birth rate has declined.

Dependency in Illness and Old Age

Dependency, which is quite likely to increase with illness
and old age, is very difficult for some people to accept. At age 82,
my father ultimately died by virtue of a stroke brought on by only
seeming to eat when I, who lived two states away, came two or
three times a week to visit and take him to eat. He turned away the
Meals on Wheels I arranged in my absence. This independent,
strong-willed, and self-made man would only accept help from
those in his immediate family and he was angry at a world that had
taken his wife and two of his three children. He worried about his
declining health. Dad was depressed and did not want to accept
being dependent on strangers. A fellow psychohistorian told me
that his father also died in a similar fashion. When I took a course
in British demography in graduate school, I was surprised to learn
that suicide was not uncommon for fathers who had to retire from
heavy agricultural labor and move in with their children in the 17"
century.

Dependency due to illness and old age seems to be easier
for women than men because traditionally their self-image is less
dependent on their work-life. This may be one reason why they
live longer than men in this modern era. (I do worry about the
enormous pressures placed on women as they are now expected to
compete with men while still so often continuing the traditional fe-
male caregiver roles.) Naturally, dependency is a challenge for
everyone. Recently, my wife was diagnosed with Parkinson’s dis-
ease, which in combination with other physical difficulties has
made her much more dependent on me and others around her. She
gracefully accepts the reality of having to give up so many of her
activities outside and within our home and to rely much more on
me for her needs, but she still struggles with being angry with her
body for letting her down. Because we enjoy each other’s company
and most of the same things, as well as have lots of laughs, we are
doing well together despite her greater dependency. A close friend
whose wife has had Parkinson’s for a much longer time speaks
about the need of Parkinson’s patients to have their spouses close at
hand, leading me to wonder to what degree this need for closeness
is psychologically a reversion to early childhood when we needed
our parents for a sense of well-being.

A major issue for men and women whose dependency in-
creases substantially due to illness or age is how their self-image
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fits in with their situation. My wife, who has a history of being an
extremely strong, self-reliant woman, has adjusted quite well to her
new situation. On the other hand, given my need to demonstrate
my usefulness by teaching, scholarship, and caring for my family, I
don’t know that I would be able to make a similar adjustment
should I have a similar problem. When I think of a friend whose
father in his 90s was so stricken with Amytrophic Lateral Sclerosis
(ALS, Lou Gerhig’s Disease) that other people had to wipe his be-
hind, I do not see myself being able to tolerate returning to the de-
pendency of infancy in this important way. However, I suspect that
you really have to be in this situation to know what you would do.

Dependency and Independency in the Political Arena

Dependency and independency issues play themselves out
in the political arena. On the national political scene, the rhetoric
of Republicans stresses self-sufficiency and the need to avoid de-
pendency on the government, especially the federal government.
Conservatives like the idea of the dependency needs being met by
the family, local community, and religious organizations. The Re-
publican ideological exceptions are the military, where they favor
big government, and big business. There is a strong libertarian
streak in the rhetoric of contemporary Republicans, who view al-
most all large government programs as being an infringement on
liberty and incubator of dependency. They oppose actions by some
moderate politicians such as Mayor Bloomberg in 2012 to limit the
size of soft drinks sold in New York City as a way of lessening
obesity, which costs the government considerable money in health
care expenses. Conservatives wish to cut taxes and entitlements
such as anti-poverty programs, Social Security, Medicare, Medi-
caid, and free school lunches. Speaker of the House of Representa-
tives Paul Ryan has declared the 2018 Republican legislative agen-
da to cut entitlements in the name of bringing down the national
deficit and eventually balancing the budget. However, this is after
adding a projected one and a half trillion dollars to the deficit by
cutting taxes, mostly for the wealthy, in December 2017. Con-
servative Republicans have argued that the only way to end deficits
and what some call the “nanny state” is to “starve the beast” (the
federal government). This is partly a reaction to a fear of not hav-
ing their needs met in a frustrating bureaucracy.

The Democratic Party is less worried about establishing de-
pendency than their Republican opponents, taking a more nurturing
approach because they see the federal government as responsible
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for the well-being of children, families, and the needy generally.
There are a variety of reasons for this based on history, gender, and
political self-image. Big city Democratic bosses gained the alle-
giance of immigrants by sometimes helping them, Roosevelt’s New
Deal programs assisted the needy even if it did not end the Great
Depression, and Democrats have been more open to allowing wom-
en into their political ranks. At the moment in the Senate there are
18 female Democrats and five female Republicans and in the
House there are 62 female Democrats and 22 female Republicans.
Women in politics, as in the home, are inclined to be more focused
on the dependency needs of children, homemakers, minorities, the
ill, and the elderly. Despite the real differences between the two
parties, it should be remembered that in the hurly burly of politics,
in the end winning takes precedence over ideology.

Illegal immigrants are clearly the “other” to millions of
Americans, especially in the “Red States.” At this moment, the
federal government is shut down because of a conflict between
those who have more empathy for immigrants (especially the
“Dreamers” who came as children to the U.S.) and those who want
to deport them. When I went to Tea Party meetings in 2010-11 to
try and understand this phenomenon, I discovered several interest-
ing things. In this suburban meeting, virtually all of the large
crowd was comprised of white senior citizens benefitting from
Medicare and Social Security. It struck me that dependency issues
were an important element in their political movement. There was
a great deal of discomfort with the idea that Obama, our first black
president, was working to provide health care to poor people who
are typically seen as black and Hispanic, even though the majority
are white. The Social Security recipients have their Medicare, but
fear that others will benefit at their expense. I wonder to what ex-
tent there is also an issue of older Americans envying the mostly
younger immigrants.

It is tempting to speculate on psychological reasons for the
differences in the parties. Men certainly are drawn more to the
rhetoric of self-sufficiency, while women focus more on the needs
of children, the poor, and the elderly. It is my conviction that much
of male fears of dependency have to do with counter-dependency.
Beneath the male focus on self-reliance is a dissociated desire to be
cared for as they were as small children. The unconscious psycho-
logical impulses beneath right and left wing rhetoric and illusions
need to be studied in depth.
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Dependency is deeply personal, but it can also play out on a
larger stage, as it influences external decisions. In modern society,
people are dependent for longer periods of their lives, as children
leave home later than they used to and people live longer, necessi-
tating care as they age. Humans seek to return to the comforts of
dependency at some point, wishing to replicate the care he or she
received as an infant. Politics reflect the patterns of dependency as
the Democratic Party favors programs to support the dependent,
while conservative Republicans prefer independence at all costs.
The dichotomy of dependence and independence is played out over
and over throughout all stages of our lives.

Paul H. Elovitz, PhD, is editor of this journal and director/
convener of the Psychohistory Forum. He took his doctoral degree
in modern European history and then trained in psychoanalysis.
After teaching at Temple, Rutgers, and Fairleigh Dickinson univer-
sities he became a founding faculty member at Ramapo College of
New Jersey. Professor Elovitz is a presidential psychobiographer
and prolific author whose book, The Making of Psychohistory: Ori-
gins, Controversies, and Pioneering Contributors, is scheduled to
be available in May 2018. He may be contacted at cliospsycheedi-
tor@gmail.com. 1

Marilyn Charles:
Featured Clinician and Scholar

Paul H. Elovitz—Clio’s Psyche

Marilyn Charles was born on March 14, 1951 in Cleveland,
Ohio, the second of three daughters. Her parents were chemical
engineer Jason Carl Bleiweiss and psychologist Laura Katz
Bleiweiss. The family moved to Midland, Michigan shortly after
Marilyn’s fifth birthday, where they resided throughout her elemen-
tary school years. After that, the family moved to New York City
for one year as her father prepared for a position in Tarragona,
Spain, where the family lived for two years. During this time Mari-
lyn attended boarding school in French-speaking Switzerland, first
in the mountains and then near Geneva. At that point, she moved
with her sisters and mother to Wassenaar, the Netherlands, and
attended the International School of the Hague while her father
completed the final year of his project in Tarragona. They then re-
turned to the States for her final two years of high school. After
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graduation, she went to lowa State University to study clothing de-
sign but felt constricted by that program and changed her major to
philosophy. She spent several years moving back and forth be-
tween academic and fine arts programs in various locations before
relocating to the southwest, where she raised her children and
graduated from the University of New Mexico in 1987. She took
her doctoral degree in 1995 in clinical psychology at Michigan
State University, was certified in 1999 in psychoanalysis by the
Michigan Psychoanalytic Council, and in 2007 was Board Certi-
fied in Psychoanalysis by the American Board of Professional Psy-
chology.

Currently, Marilyn is a Senior Staff Psychologist at the
Austen Riggs Center and a psychoanalyst in private practice in
Stockbridge, MA. She is co-founder of the Austen Riggs Psychosis
Research Study, where she looks intensively at the narratives, his-
tories, and treatment experiences of individuals who have been la-
beled psychotic. She is also affiliated with Harvard University, the
University of Monterrey, the Boston Graduate School of Psychoa-
nalysis, and the Chicago Institute for Psychoanalysis. Charles is a
Contributing Editor of Psychoanalysis, Culture, & Society and
serves on the editorial boards of a number of psychoanalytic jour-
nals. As Co-Chair of the Association for the Psychoanalysis of
Culture and Society (APCS) and past President of Division 39
(Psychoanalysis) of the American Psychological Association, she is
actively engaged in mentoring and promoting community involve-
ment for those in the helping professions and supports psychoana-
Iytic training as well as outreach and research initiatives. Marilyn
has a particular interest in mentoring and was awarded the 2012
Award for Outstanding Contributions to the Development of Early
Career Clinicians by the Division 39 Early Career Committee and
the 2013 Leadership Award by Division 39.

Marilyn has presented her work nationally and internation-
ally, publishing over 100 articles and book chapters as well as five
books: Patterns: Building Blocks of Experience (2002), Construct-
ing Realities: Transformations Through Myth and Metaphor
(2004), Learning from Experience: A Guidebook for Clinicians
(2004), Working with Trauma: Lessons from Bion and Lacan
(2012), Psychoanalysis and Literature: The Stories We Live
(2015). She also edited two volumes: Fragments of Trauma and
the Social Production of Suffering (with Michael O’Loughlin,
2015) and Introduction to Contemporary Psychoanalysis: Defining
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Terms and Building Bridges (2017). Two further edited volumes,
Women and Psychosis (with Marie Brown) and The Importance of
Play in Early Childhood Education: Building Lives (with Jill Bel-
linson) are currently in the works.

An artist and poet, Marilyn has been interested in ways in
which creative potential can be sidelined or facilitated. This inter-
est has informed her research, which focuses on creativity, psycho-
sis, and resilience. In her writing, Marilyn works to shift the dis-
course that has been couched in terms of mental illness and disease
toward one more fully anchored in the realities of human suffering
that make it difficult for individuals to build the reflective functions
and secure identities so integral to resilience in the face of life’s
inevitable challenges. From that perspective, she has documented
the traumatic underpinnings of psychosis and works to illuminate
the impact of the intergenerational transmission of trauma and
marginalization so as to inform greater insight, more effective pre-
ventative measures, and more humane treatment options for those
who suffer in our midst.

Marilyn Charles (MC) was interviewed online by editor
Paul H. Elovitz (PHE) in August 2017.

PHE: What brought you to psychoanalysis and subsequently ap-
plied psychoanalysis (psychohistory)?

MC: In my graduate program, the best supervisors were psychoan-
alysts. They invited me to think more deeply about my own and
others’ experiences and provided a language and a conceptual
framework for making sense of the multiple layers of experience
threading through my own and others’ stories. It was a small step
from there to becoming engaged in my own analysis. [ think that
immersion in the psychoanalytic journey changes the way you en-
gage with self, others, and meaning.

Such engagement invites one to think about the contexts in
which meanings arise. Familial and intergenerational threads have
clearly informed my being, and so my interest in history and cul-
ture is hard to separate from my interest in psychoanalysis. Cer-
tainly, my engagement with the Association for the Psychoanalysis
of Culture and Society has added depth and richness to those explo-
rations, as has my work at the Austen Riggs Center, work with in-
dividuals, and in my attempts to have an impact on organizations
and societal structures where we take as extensive a family history
as possible to enable us to see the threads of meaning and trauma
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trails, informing the experience of family members across genera-
tions.

PHE: What is your psychoanalytic/psychotherapeutic experience
and what is its influence on you as a psychohistorian? How has it
changed your vision of the world?

MC: The most important lessons I learned from my own analysis
were that there were layers and layers awaiting exploration and that
only I truly had the key. That experience has helped me to find my
bearings with my own patients, to recognize that my job is to pro-
vide a space in which they can make their own journey, rather than
colluding in desperate attempts to find outside of oneself what can
only be found within. My patients and supervisees confirm this
insight and continue to increase my sense of humility in relation to
the very real limits of what I can and can’t do, which, I think, in
turn makes me more useful to them in supporting their efforts to
find their own way(s).

PHE: Of which of your works are you most proud?

MC: That is a difficult question for me because it seems as though
my most important work has been the most humbling. Increasing-
ly, I find myself humbled in the face of the limits I come to in my
ability to help ease the suffering of others.

If you ask about what work I am most pleased with, on the
other hand, my work on the intersections between psychoanalysis,
literature, and art has given me a great deal of pleasure, particularly
my discussions of mourning in relation to my own collages and my
recent work on traumatic trials in literature and culture. My work
with my patients and with younger generations of professionals al-
so gives me a great deal of pleasure. Being able to support others’
journeys is a profound gift.

PHE: What are you working on now? What is its importance and
when do you expect to have it published?

MC: Along with my continued work with Michael O’Loughlin
looking at the experiences of individuals who have struggled with
psychosis, I am currently working on two edited volumes, with a
third in the hopper. One is an edited volume with Marie (Hansen)
Brown as first editor titled, “Women and Psychosis.” It is, I think,
an important volume in that we invited people to speak from vari-
ous perspectives about their knowledge of psychosis, whether from
lived experience, clinical work, or research.
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I am also working on an edited volume with Jill Bellinson
titled, “The Importance of Play in Early Childhood Education:
Building Lives,” which came from my work with Gunawirra in
New South Wales, Australia. Gunawirra works with the families
and teachers of preschool age Aboriginal children. I found that the
teachers were hungry for the type of knowledge that one can find in
the developmental, attachment, psychoanalytic, and play therapy
literature. We asked individuals who had contributed to those liter-
atures to write chapters directly to and for the early childhood

classroom teacher who is working in areas of severe strain and
hardship.

I am also collaborating on a third volume with Bindu Me-
thikalam on how to best include issues regarding diversity into
graduate clinical psychology training. In the future, I would like to
do a book for the general public that focuses on the importance of
developing reflection function in our children. Insufficient atten-
tion to developing the capacity to think is a core problem that runs
through mental health services, education, parenting, and also es-
tablishing and sustaining a coherent democracy.

PHE: What is your primary professional affiliation?
MC: The Austen Riggs Center.

PHE: How extensive is Austen Riggs’ commitment to applied psy-
choanalysis (psychohistory)?

MC: Riggs has a strong commitment to applied psychoanalysis.
Through the Erikson Institute, the education and training arm of the
Center, research and scholarly work are actively supported. In our
clinical work we also take a strong stand regarding the importance
and impact of history upon the individual life, taking as extensive a
family history as can be obtained along with the life history. We
look for themes, patterns, and trauma trails that might help us to
better understand where an individual has become stuck and how
their symptoms might be speaking about difficulties within the
family system that cannot be spoken about in other forms. This
model invites respect for all family members so that good inten-
tions can be recognized and worked with in ways that help to build
more supportive, respectful family engagement and support growth
and development in all family members.

PHE: What special training was most helpful in doing your psy-
chohistorical work?
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MC: I have always been drawn to biographies as a way of making
sense of self and experience, to hear the “understories” of others
that were missing from the discourse of my family of origin. A
general early interest in how families coped with difficult circum-
stances focused on the Holocaust by middle school and increasingly
became an interest in how intergenerational trauma and marginali-
zation haunt us until we can pick up the threads and examine as
well as make sense of them. My attempts to better understand and
work through issues that have arisen in relation to the capacity to
speak in my own voice have informed much of my work, in terms
of the ways in which people can become waylaid in their develop-
ment and be inhibited from speaking on their own behalf or even
knowing their own minds. I have explored these issues not only
through my own lenses as a woman and as a receptor of the echoes
of my personal history, but also increasingly as a citizen of the
world, caring deeply about the plights of those whose development
is impeded by trauma, marginalization, poverty, war, and oppres-
sion of all kinds.

Increasing age seems to attenuate some of the particularities
of experience such that the ways in which one is inevitably impli-
cated in the wellbeing of others becomes highlighted. I hope that
writing and speaking from this perspective will support others who
raise their voices in the service of the collective good. Seeing what
we have in common is particularly important in these divisive
times.

PHE: Have you published, or do you plan to publish, an autobiog-
raphy or any autobiographical writings?

MC: I do think about writing through my history, whether as non-
fiction or fiction I am not sure. Writing has always been my way of
figuring things out and autobiographical material has seeped into
some of my work, as is likely true of many people in my field. Ido
believe that we best come to understand others through a deeper
and broader understanding of ourselves, and a willingness to be in-
terested in and curious about differences between ourselves and
others. As Freud taught us, the process of deep internal exploration
is a method worth passing along.

More specifically, I have hoped to write a book with my
children about our experiences of loss within our family. My
daughter, Dr. Devon King, and I dipped briefly into this material in
a previous issue of Clio’s Psyche, but she is currently at a period in
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life when motherhood and career demands are rightly center stage,
and my son, Jonathan Charles, is busy building his own life.

PHE: What brought you to your work on psychosis?

MC: I have long been interested in the at-times fine line between
creativity and madness, and also ways in which women have been
driven mad by a society that speaks for and about them rather than
to them. How one manages to keep one’s bearings, one’s individu-
ality, and one’s creative potential in a world that pushes toward
prevailing notions of normalcy and conformity has driven many of
my efforts. Through my research and clinical work, I have been
deeply touched by the suffering of those deemed psychotic and the
ways in which the traumatic underpinnings of their suffering can go
unnoticed or unacknowledged. This lack of recognition can exac-
erbate the problems, literally driving people mad. I have tried to
work from a more humanistic perspective rather than accepting ide-
as about psychosis that seem to further marginalize those already
suffering. Notably, if we look internationally, we see that the most
effective programs have been those that recognize that trauma and
marginalization are the core functional elements driving psychosis,
and they work toward building community for those who have been
driven outside of their own.

PHE: As an important leader of the Association for the Psychoa-
nalysis of Culture and Society (APCS), what is your vision for this
group?

MC: For me, one of the great strengths of APCS is that it is an in-
clusive community in which each member is invited to speak on
equal terms with any other. Rather than focusing on titles and hier-
archies, it is a place where ideas can be engaged with, allowing
young people to find their way into the discourse and add their
voices. In this way, people of different stages of professional de-
velopment, from different countries, backgrounds, orientations, and
disciplines can learn from one another in respectful engagements.

I believe that the psychoanalytic lens is a fundamentally im-
portant tool for looking at and attempting to resolve the issues fac-
ing us in current times. I am grateful to APCS for providing a ven-
ue for working together with this powerful tool. I am also grateful
to have such a venue to which I can invite young people to dare to
speak openly and candidly about their work, passions, ideas, and
selves, with trust that they will be heard and engaged with respect-
fully.
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PHE: I have felt very comfortable when organizing panels for and
presenting at the APCS, but I wonder if others at this association
see themselves as doing psychohistory. What are your thoughts on
this?

MC: Likely some do and some don’t. The term “psychohistory” is
a particular language structure that comes from a particular tradi-
tion. I would imagine that most of us in APCS are doing psycho-
history in some form, without necessarily using that language.

PHE: As someone who had significant writer’s block for over the
first half of my life, tell me about your work with artists, musicians,
and writers who are experiencing creative blocks.

MC: I find that such blocks tend to have to do with a misplacement
of value. When one becomes focused on the product rather than the
process, it can be very difficult to create anything. The idea of the
thing that one should be doing or the product that might have value
becomes a persecutor, I think, precisely because it is defined as the
thing that one does not know how to do.

I try to help people regain their bearings from the inside out,
and to try to let their curiosity, interests, and passions drive them in
a process of engagement with whatever medium they are working
in. In working with one’s tools, one can always learn something,
and if one stays close to the material, something emerges. I believe
that each person’s vision is unique and special, and that to the ex-
tent that we can bring our own vision to bear on a problem, the re-
sult will be unique and interesting because, as Brenda Milner said,
it bears the mark of the person making it. This is where I appreci-
ate Lacan’s later work on the sinthome and the Borromean knot, the
interlocking rings of the Real, the Imaginary, and the Symbolic, as
well as essence, person, and culture, as they become uniquely en-
tangled together in the course of a human life. Respect for that
complexity leads us inevitably into psychohistory, does it not?

PHE: Creative people have sometimes expressed a fear of psychoa-
nalysis on the grounds that it would inhibit creative expression.
Have you sometimes found this to be the case? If not, have crea-
tive people sometimes experienced other fears about psychoanaly-
sis that have come true, or other negatives?

MC: At its best, psychoanalysis invites us to dive deep and discov-
er ourselves. To the extent that we are invited to constrain, inhibit,
or “normalize” ourselves, that, to my mind, is not psychoanalysis.
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Any fears can come true if we feed them sufficiently. Look around
us!

PHE: What training should a person entering psychohistory today
pursue?

MC: I would encourage each person to learn about themselves.
Psychoanalysis is a great training ground, whatever one’s chosen
profession.

PHE: How do you see psychohistory developing in the next dec-
ade?

MC: I would hope that we would continue to develop ideas about
the structure and processes through which human beings are
formed, rather than resorting to the types of personalized accounts
that can be more titillating than useful. Trying to stay on the side of
developing meaning rather than discharging affect is likely a chal-
lenge in any profession. In this country, we desperately need to
recognize that at the core of many of our societal problems is a fail-
ure to recognize the importance of learning to learn rather than
managing information, and we need to work at integrating learning
into our educational systems

PHE: What do we, as psychohistorians, need to do in order to
strengthen our work?

MC: Likely establish and strengthen dialogues with other disci-
plines that have mutual or complementary goals and aims. Interdis-
ciplinary forums, such as that found in APCS, are particularly use-
ful for such efforts.

PHE: What is the importance of childhood to psychohistory?

MC: All meanings are fundamentally grounded in our experiences
of being in the world. Meanings are inevitably grounded in both
the life history and the transgenerational pre-histories that contextu-
alize that life story. From my perspective, no psychohistorical un-
derstanding can be complete without some reference to childhood
and the ways in which meanings have been construed and con-
structed at the individual, familial, and cultural levels.

PHE: Some Forum researchers have been struggling with the issue
of identification with a particular parent and achievement. If you
would like to comment on this, it would be helpful to them.

MC: Identity develops in the context of relationships. We learn
who we are in relation to others who are both similar and different.
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The ways in which others impinge on and also differentiate them-
selves from us have an impact. To some extent, these impinge-
ments are inevitable and may be subtle and inseparable from our
selves and beings. Defining oneself as a separate and unique hu-
man being happens throughout life, with a few pivotally important
moments, the first being what Winnicott refers to as “the use of the
object.” At which time the child, in being able to say “no” to the
other’s desire, is able to assert his or her own desire. When the
caregiver can tolerate this assertion of autonomy, the child learns
that he can be separate without being destroyed or left utterly alone.
That makes a relationship between two separate beings possible.
Another defining moment (figuratively speaking; it happens over
extended time!) occurs in adolescence and early adulthood, as the
person begins more consciously and explicitly to define him- or
herself as an autonomous human being with his or her own values,
goals, and desires. This, of course, is never entirely possible; we
are inevitably entangled in the world views, desires, and values of
familial and cultural influences, but we can recognize these entan-
glements sufficiently to be able to make choices rather than feeling
utterly constrained by them.

When identifications are problematic in terms of one’s abil-
ity to define oneself as a separate subject, then the process of defin-
ing and differentiating must be more explicitly done. Finding one’s
own distinctive value in relation to an idealized parent—or in rela-
tion to a demonized one—poses particular problems. Insight-
oriented psychotherapy can be useful in sorting through such identi-
fications and dis-identifications toward more fully recognizing
one’s own values and desires.

PHE: In your experience and life, are high achievers more identi-
fied with their fathers?

MC: I have not studied this subject but my guess would be that the
subject is more complex, that many high achievers are working
against an identification with the father rather than in relation to an
identification with the father, whereas some may be driven by the
absence of the father.

PHE: Following up on an issue raised by Freud, what is the impact
of parental loss on your level of achievement and those of subjects
you have studied?

MC: Parental loss is directly implicated through my father’s loss of
his own father when he was 11 months old. Having not had a fa-
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ther, he was able to commit to conscious values in relation to being
a good father but did not have the internal, unconscious modeling
of warmth, love, attention, and forgiveness that one might take in
from a good-enough father. Less directly, I can see in my own his-
tory the type of disorganized attachment described in the literature,
when parents are seemingly available but inhibited from being
emotionally available by the failed mourning that has occurred
across the generations. My mother’s mother, for example, grew up
in the shadow of the mother who was ill and dying throughout her
childhood, a shadow that then was amplified by losses that oc-
curred during the Holocaust. My mother’s father was rejected by
his family for not following their narrow ideas of religious faith.
Discovering the failed mourning that was not recognized and could
not be therefore spoken about or worked through has been at the
core of my personal journey, and also my intellectual and profes-
sional journey on behalf of my patients, whose suffering often has
those same invisible sources. Affecting me more directly as an
adult, however, have been losses in relation to my children, from
which I have both suffered and learned.

PHE: How do you explain the growth and psychology of funda-
mentalism?

MC: Fear, suffering, and a sense of deprivation all invite a move
toward fundamentalism. I think that there are many forces in to-
day’s world that exploit fear, suffering, and deprivation, offering
fundamentalism as mechanisms for social control that further splits
between self and the other, thereby leaving the instability in place
or even exacerbating it. Sylvan Tomkins linked fundamentalism to
an authoritarian style of parenting that does not leave sufficient
room for the child to develop his own values and beliefs. 1 think
that a permissive style, similarly, leaves the child without the
wherewithal to develop a secure identity so as to be able to make
his or her own decisions reflectively rather than reflexively.

PHE: What are your thoughts on the psychology and psychody-
namics of violence in our world?

MC: That is a complex subject, worth trying to understand better
from these perspectives, but I think it would be disrespectful to the
complexity and importance of the topic to try to address it in the
few words I might choose here. Certainly, an understanding of
Kleinian conceptualizations such as splitting and projective identi-
fication would be important lenses, as would the lens of the impact
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of fear and suffering on the human psyche, as mentioned previous-
ly.
PHE: How do you understand the psychology of terrorism?

MC: This seems to me at its foundation to lead to the same issues
as the previous question. I think that psychology has done a great
deal to inform an understanding of ways in which people are im-
pacted by fear and persuasion. That expertise has become a source
of propaganda and even mind control, used both in terrorist tactics
and in advertising/media/political merchandising of peoples’
minds.

PHE: How can psychologically-oriented scholars have more im-
pact in academia and on society in general?

MC: I think that we need to speak up and write in language and in
venues that are more generally accessible. Psychoanalytic schol-
ars, in particular, have a great deal to offer but often speak in lan-
guage too obscure to be generally accessible, and we tend to speak
to one another rather than thinking about how to bring our insights
to bear on the problems facing individuals and systems within the
social structures. If we want to solve large problems, we have to be
able to engage in respectful dialogue with people who do not see
things quite the same way as we do.

PHE: What is the impact of psychohistory on your area of exper-
tise?

MC: It is impossible to truly understand human suffering without a
recognition of the types of contextual factors highlighted by psy-
chohistory. Without such recognition, we are pushed toward the
types of pseudo solutions that attempt to ameliorate symptoms
without addressing the source of the trouble(s). In my work, I see
that the result of such failed ameliorative attempts is often to pro-
long and even amplify suffering, as people are further burdened by
the failures and also by the cumulative effects of offerings that of-
ten have side effects or even iatrogenic impact, not to mention the
burden of increased hopelessness and helplessness.

PHE: How can we recruit new people to the field?

MC: It is important to be active in speaking about the importance
of context in relation to human suffering so that those who are
drawn to fields that attempt to ameliorate such suffering are offered
a broader view than that afforded by the medical model. Interdisci-
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plinary conversations, conferences, and journals are important op-
portunities to inform others and to expand the thinking of those
involved in direct care and also those involved in trying to under-
stand, speak about, and address social problems, whether from the
academic or social science/research perspectives.

PHE: What books were important to your development and why?

MC: Literature has formed the foundation of my interest in and
thinking about the complexities of human experience. Explicitly
psychological and psychoanalytic works include Joanne Green-
berg, I Never Promised You a Rose Garden (1964), which invited
me into an experience-near sense of the “other worlds” of traumat-
ic experience, including the price of inhabiting those worlds and
the possibility of moving back toward the consensual world. Sig-
mund Freud, The Interpretation of Dreams (1899), afforded me
ways of thinking about methods to explore the universe of dreams
and understand primary process as an alternative way of making
sense of experience, a commentary on and speaking-back to more
conscious, rational thought. Ignacio Matte Blanco, The Uncon-
scious as Infinite Sets (1998), expanded my thinking about these
two “logics,” each of which is necessary to and informs the other.
(These three works were integral to my thinking about creativity
and the complex relationships between idiosyncrasy and well-
being).

Wilfred Bion, Second Thoughts: Selected Papers on Psy-
cho-analysis (1967), invited an inquiry into the possibility of mak-
ing sense of meanings that could not be articulated by the individu-
al. His other work, Seven Servants: Four Works (1977), stressed
for me the importance of being respectful of my own (and others’!)
experience as the ultimate reference point, and also recognition of
the inevitable tensions between the establishment and the new idea.
Melanie Klein, Love, Guilt and Reparation (2011), gave me a way
of conceptualizing the primary experiential building blocks and
stumbling blocks that come forward and disregulate us during mo-
ments of strain, and ways of conceptualizing some of the more pri-
mary defenses we encounter in ourselves and in our work with pa-
tients. Donald Winnicott, Playing and Reality (1971), highlights
the fundamental importance of developmental milestones in the
possibility of more fully becoming oneself, articulated in clearer
form than anywhere else I have found.

Frangoise Davoine and Jean-Max Gaudiliere, History Be-
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yond Trauma (2004), is perhaps the most beautiful and best articu-
lated plea for a recognition of history as the essential lens through
which to understand any person’s plight or journey. Marion
Milner and Nina Coltart gave me strong female models to identify
with and emulate. I have also found Lacan’s ideas indispensable,
perhaps most particularly The Four Fundamental Concepts of Psy-
choanalysis (1973), which offers important metaphors that are use-
ful in recognizing some of the pitfalls at play in human relation-
ships and the ways in which we hide not only from one another but
also, more importantly, from ourselves.

PHE: Who was important to your development as a student of
psychosocial phenomena? Did Erik Erikson have an impact on
you?

MC: Erik Erikson’s ideas are integral to any sense of human de-
velopment. But, for me, Winnicott’s ideas have been more im-
portant, particularly his conceptualization of the use of an object,
which seems to be such an essential stumbling block in so many
people’s developmental journeys.

PHE: Are there any mentors who come to mind?

MC: Perhaps my most significant mentor was Jim Grotstein, who
early on encouraged me to believe in myself. Most important,
however, has been my husband, who has given me a home in a
universe that often felt alien and unwieldy, thereby enabling me to
discover myself sufficiently to find my own home(s) and commu-

nity(s).
PHE: How do you define psychohistory?

MC: I think of psychohistory as the exploration of human meaning
(s) through the exploration of persons and peoples over time.

PHE: Please tell me the people who have made the greatest contri-
butions to your understanding of psychohistory.

MC: I am primarily a psychoanalyst who recognizes the im-
portance of psychohistory, as I define it, but who has worked
largely outside of the field of psychohistory proper. My influences
are informed by what I have found useful and omit important
names from within the field. The authors who have contributed the
most to my understanding include Erik Erikson and others I will
say a few words about. Francoise Davoine and Jean-Max Gaudil-
liere’s History Beyond Trauma (2004) is an important influence.
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Their contention is that it is history that underlies severe psycholog-
ical distress and that only through a greater appreciation of our his-
tories—and the impact of social catastrophe on the psyche—can we
work through what otherwise presents itself as madness. Also, the
first volume of Nicolas Abraham and Maria Torok’s The Shell and
the Kernel: Renewals of Psychoanalysis (1994). They too recog-
nize that trauma can be passed through the generations as family
secrets, “transgenerational phantoms” that haunt us until we can
unearth and explore them, as well as learn to recognize the con-
cealed meanings.

PHE: Thank you for sharing aspects of your life experience and
thoughts with us. {J

Reflections on Spielberg’s The Post and
Comparing Nixon and Trump

Ken Fuchsman—University of Connecticut

Keywords: Steven Spielberg, Washington Post, Daniel Ellsberg,
free-press, first-amendment, Pentagon Papers, Katharine Graham,
Ben Bradlee, Richard Nixon, Robert McNamara, Donald Trump.

Abstract:  Steven Spielberg’s The Post is about the struggles be-
tween financiers, lawyers, and journalists as to whether to publish
the top-secret report, The Pentagon Papers. This Defense Depart-
ment document had in 1971 been enjoined from publication by the
Nixon administration. The final decision was up to publisher
Katharine Graham. The movie focuses on her growing self-belief
and her commitment to a free press. She was in extensive dialogue
with the paper’s executive editor, Ben Bradlee. Publication oc-
curred, Nixon sought to prevent publication, and the Supreme
Court sided with a free press. Spielberg admitted he made this film
as a way of commenting on Trump. This review also reflects on the
similarity and differences between Presidents Nixon and Trump,
both of whom were malevolent and were dangers to the republic’s
well-being, but the latter Commander in Chief'is also incompetent.

In the words of Yogi Berra, “it’s déja vu all over again.”
There are many echoes of Nixon in the current era. Donald Trump
in January 2018 tried to stop the publication of a book about his
presidency just as in 1971 Nixon enjoined further publication by
the New York Times of a highly secret Defense Department report



Page 316  Clio’s Psyche

on the Vietnam War, The Pentagon Papers. Soon after Trump at-
tempted to pursue prior restraint came the nationwide release of
Steven Spielberg’s The Post (2018) about that newspaper and The
Pentagon Papers.

The origins of this film are that Liz Hannah, a former pro-
duction assistant for actress Charlize Theron, read Washington
Post owner Katharine Graham’s memoirs and drafted a screenplay.
Former Sony Pictures head Amy Pascal purchased it and hired Os-
car-winning screenwriter Josh Singer as a co-writer. Steven Spiel-
berg was soon on board, then Meryl Streep and Tom Hanks signed
on as the leads. The director told Josh Singer, “Look, the reason
I’'m gonna get this up this year is because I haven’t said anything
about Trump. This is my way to respond to what’s going
on” (Matthew Lynch, Vanity Fair, “How The Post Became the
Hottest Screenplay in Hollywood,” 2017).

While The Post has a number of different strands, underly-
ing them all is the importance of a free press to check government
deception and abuse of power. The film opens in 1966 in South
Vietnam in the midst of jungle combat with civilian government
employee, Daniel Ellsberg, as an observer. Soon after, on an air-
plane flight, Daniel talks to Secretary of Defense Robert McNama-
ra, who expresses his skepticism about the war, which Ellsberg
shares. When the plane lands, a disingenuous McNamara tells the
press how optimistic he is about the war’s progress.

Government lying preoccupies Ellsberg. Later, as an em-
ployee of the Rand Corporation, he makes copies of a secret Penta-
gon report that McNamara had commissioned. This document de-
lineates how Presidents from Truman through Lyndon Johnson de-
ceived Americans about America’s purposes and prospects in Vi-
etnam. Ellsberg quotes someone who said that 70% of the reasons
America was in Vietnam was to save face for ourselves in the Cold
War. That our sons and daughters died for a cause Presidents
knew to be unwinnable deeply troubles Ellsberg. He gets the pa-
pers to the New York Times, which publishes excerpts on June 13,
1971. The Nixon administration then gets a court order stopping
further publication. It was the first time in American history that
the federal government obtained prior restraint of a news story.
The rest of the movie focuses on the efforts by Post Executive Edi-
tor Ben Bradlee to publish The Pentagon Papers, the paper’s own-
er Katharine Graham’s struggles balancing business interests and
her commitment to an unfettered press, and the centrality of news-
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papers as a check on government abuses.

The Post in its own way is reminiscent of the 1939 populist
Frank Capra movie Mr. Smith Goes to Washington, starring Jimmy
Stewart and Jean Arthur. Both films present courageous individu-
als fighting on behalf of democracy against powerful interests.
Stewart plays a naive man who is inexplicably picked to be a U.S.
Senator after the death of his predecessor. He comes to the nation’s
capital as an ignorant idealist, and is a witness to government
abuse. He is schooled by one of his staff, played by a savvy Jean
Arthur. Mr. Smith eventually comes to expose corruption on behalf
of democratic principles. In The Post, Katharine Graham, por-
trayed by Streep, is neither naive nor inexperienced. The movie
portrays her as at first lacking confidence in her role as publisher.
Tom Hank’s Bradlee collaborates with and educates Graham as Ar-
thur does Stewart.

While the characters in the earlier film are middle-class, in
real life both Katharine Graham and Ben Bradlee were children of
wealth and privilege. Graham’s financier father, Eugene Meyer,
bought the Washington Post, and later handed the paper over to his
son-in-law, Philip Graham. After her husband’s suicide in 1963,
Katharine became owner and then publisher in 1967. Bradlee too
had been born to affluence in a New England family going back to
the 1630s. He graduated from Harvard, became a journalist, then
executive editor of the Post in 1968. Both Graham and Bradlee
were friends with members of the nation’s power elite.

The central dramatic scenes in the film occur after the news-
paper acquires The Pentagon Papers just as the Post is for the first
time selling stock in the company on Wall Street. There is a clause
with the bank underwriting the stock offering that if within a week
there is a catastrophe, the deal can be cancelled. Publishing a re-
port that has already been enjoined could be considered such a dire
event. The paper’s lawyers are then brought in to ascertain what
jeopardy the Post would be in if they printed the Pentagon docu-
ment. The business advisers and the lawyers advising caution are
in a tug of war with the journalists. Katharine Graham has the final
authority, and she is torn in different directions. With the presses
ready to roll, tension mounts as the climactic decision approaches.

During the stand-off, Bradlee tells his wife that he is coura-
geous in fighting for publication of the report. His wife reminds
him that Katharine Graham would be much more courageous than
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he because she is a woman in a man’s world. He appears to absorb
this lesson. Graham herself confronts her good friend, former De-
fense Secretary Robert McNamara, about how duplicitous his ac-
tions were in the Vietnam War. The publisher and executive editor
also have a heart to heart about the changing ways of Washington.
As mentioned, both had been close with the wielders of power, in-
cluding Graham going to LBJ’s Texas ranch, and Bradlee being
friends with President Kennedy. Each had held information in con-
fidence that was certainly newsworthy. In seeking to convince Gra-
ham to publish, Ben tells Katharine that now such relationships can
no longer continue, and that they are in a different time in the na-
tion’s history.

Later, as the deadline to publish is almost at the zero-hour,
with the financial and legal advisers in the same room with her,
Graham no longer can delay a decision. The camera closes in on
her while she contemplates her action. After hesitating, she says
“Let’s go, let’s publish.” The die was cast.

Nixon’s Attorney General sues to prevent further publica-
tion by Graham’s paper. The Supreme Court holds a hearing with
the defendants being the New York Times and the Washington Post.
The Court rules for a free press; the Nixon administration is defeat-
ed. Then later, the camera looks into the White House where, with
his back to the camera, the actual voice of Richard Nixon is heard.
On the phone, he says that the Post is to be forbidden access to the
White House. After his intemperate rant, the next shot is of a secu-
rity guard finding tape on the door of the offices of the Democratic
National Committee. The guard calls the police. This of course is
the infamous Watergate break-in. The movie ends. In Watergate,
we had a vengeful, angry, paranoid President who was out of con-
trol. If Spielberg made this movie to give his opinion about Presi-
dent Trump, Nixon’s actions and anger at the opposition are clearly
a prelude to the “Twitter President.”

There is a missing link in the film between the publication
of the Pentagon report and the Watergate break-in. Nixon estab-
lished a White House group known as the Plumbers, led by Howard
Hunt and Gordon Liddy. They conducted surreptitious actions to
get dirt about Daniel Ellsberg by burglarizing his psychiatrist’s of-
fice. Later, it was Hunt and Liddy who masterminded the Wa-
tergate break-in. Of course, it was the reporting of the Post’s
Woodward and Bernstein under Bradlee and Graham’s direction
that uncovered the activities of Nixon and his associates, which
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eventually led to Nixon’s resignation as president.

Forty-five years later, the Washington Post, under the own-
ership of Amazon’s Jeff Bezos, is among those in the forefront of
reporting the hidden secrets of Donald Trump. Journalism is much
altered since the 1970s. With new technologies, the media is no
longer as dominated by the then three television networks, a few
national newspapers, and three news weeklies. The proliferation of
news organizations in print, on-air, and on the Internet make for a
radically different journalistic condition. As the Watergate era was
a pinnacle of journalism, we are once again in the midst of a golden
era of reporting. The free press was under siege with President
Nixon, and Trump views the media as enemies of the people.

That the U.S. has a constitutional protection for free speech
and a free press is one of the treasures of our often-dysfunctional
political system. Spielberg was right to single out this issue in his
film centering on Katharine Graham and the top-secret Pentagon
report.

Yet there are important issues Spielberg leaves in the back-
ground. During the First World War, radical American journalist
Randolph Bourne declared “war is essentially the health of the
State” (The Radical Will: Selected Writings 1911-1918, 1977, 359).
During World War I and World War II, the power of the American
presidency, along with the increase in the military and intelligence
enterprises, helped alter the nature of the federal government.

After the Cold War became institutionalized, various terms
came into public discourse to describe this state of American af-
fairs. Eisenhower warned against the military-industrial complex,
historian Arthur Schlesinger had a 1970s best-seller documenting
The Imperial Presidency (1973), and others speak of the warfare
state. In the 20™ and 21" centuries, America is a global power with
commercial, intelligence, and military interests throughout the plan-
et. Outside of a few incursions into Latin America, all of Ameri-
ca’s actual wars since 1945 have been far away in Asia. I served in
the army in DaNang, South Vietnam in 1969, 8,373 miles from my
Albany, New York home. Between 2001 and 2014 in the Iraq and
Afghanistan wars the United States spent $1.4 trillion (Linda Qiu,
Politifact, “Did U.S. spend $6 trillion in Middle East wars?” 2016).
This is big, big business.

With global power comes many secret endeavors of the
presidency, the intelligence services, and the military. The power-
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ful often want to keep what they do secret, and the press often
wishes to make what is hidden public. An informed citizenry is
seen as integral to a free society.

Beyond this, in the background of Spielberg’s film, Nixon
and his cronies are portrayed as a diabolical force threatening
American institutions. Spielberg’s stated intentions call for us to
compare the personalities and actions of Nixon and Trump. Rich-
ard Nixon was a loner with paranoid tendencies, but it would be a
stretch to say he had an antisocial personality disorder. However,
he sanctioned the criminal activities of the Plumbers, authorized
and sanctioned illegal acts of the FBI and CIA, and authorized nu-
merous actions in Vietnam that would get him convicted of war
crimes. He had a long history of taking money from shady
sources. Harvard psychiatrist Lance Dodes describes Trump as
sociopathic (in Bandy Lee’s The Dangerous Case of Donald
Trump: 27 Psychiatrists and Mental Health Experts Assess a Pres-
ident, 2017).

Following psychoanalyst Otto Kernberg’s findings, another
psychiatrist, John D. Gartner, shows the ways Trump’s actions cor-
respond to malignant narcissism. Eminent novelist Philip Roth,
whose 2004 novel The Plot Against America is seen as foretelling
much of the present, says Trump is a “massive fraud, the evil sum
of his deficiencies, devoid of everything but the hollow ideology of
a megalomaniac” (Charles McGrath, NY Times, “No Longer Writ-
ing, Philip Roth Still Has Plenty to Say,” 2018). Princeton histori-
an Sean Wilentz sees Nixon as having a “mixture of arrogance and
paranoia,” but says that Trump’s “first year has been an unremit-
ting parade of disgraces that have demeaned him as well as the dig-
nity of his office....[H]e is the first president to fail to defend the
nation from an attack on our democracy by a hostile foreign power
— and to resist the investigation of that attack.” Furthermore, “he
is the first to enrich his private interests, and those of his family,
directly and openly” (Sean Wilentz, NY Times, “They Were Bad.
He May Be Worse,” 2018).

The Post champions a female in power and a free press as
well as implicitly warns against Presidential abuse. As much simi-
larity as there is between these two Presidents, Trump brings un-
precedented attributes to the Presidency. He cannot carry out the
constitutional mandate to take care that the laws are faithfully exe-
cuted as he is willfully ignorant of the Constitution and the na-
tion’s statutes. Trump is ill-informed, as he does not read the re-
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ports submitted to him. In addition, Trump has made over 2,000
false and misleading statements in his first 355 days in office
(Glenn Kessler and Meg Kelly, The Washington Post, ‘“President
Trump has made more than 2,000 false or misleading claims over
355 days,” 2018). Trump frequently alters his positions. How can
he make America great again when he cannot make up his own
mind? As Republican Senator Lindsay Graham said, the President
agreed to one deal on immigrant reform at 10:00 am and then nulli-
fied that two hours later (Paul McLeod, Buzzfeed, “Lindsey Graham
Says Trump Was On Board With Bipartisan Immigration Deal, Un-
til White House Staff Changed His Mind,” 2018). Senator Schum-
er said: “negotiating with this White House is like negotiating with
Jell-O; it’s next to impossible” (Alexander Bolton, The Hill,
“Schumer: Negotiating with Trump ‘like negotiating with Jell-O,””
2018).

Then there is our President’s ineptitude in foreign affairs.
Trump is unwelcome in Britain, our closest ally for over a century.
He was condescending to Germany’s Angela Merkel, argumenta-
tive with Australia’s Prime Minister, plays school boy verbal con-
frontation with North Korea, has offended most of Africa, and ig-
nores Russia’s violations. In less than a year he has done more to
undermine America’s standing in the world than any other presi-
dent in the 20" and 21 centuries.

Nixon had an enemies list, used the IRS to go after his polit-
ical enemies, and conducted a secret war in Cambodia, yet Trump
has a viciousness and mendacity for anyone who crosses him that
equals Nixon’s. Our Commander in Chief is both incompetent and
malevolent. Spielberg’s movie may have been his indirect way of
commenting on our current President, but as he well knows his al-
lusions to the connections between Nixon and Trump barely scratch
the surface of the extraordinary Trump Presidency.

Ken Fuchsman’s biography may be found on page 280. (1

Reading and Teaching
Citizen: An American Lyric

Gail M. Newman—Williams College
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Abstract: Reading Claudia Rankine’s Citizen: An American Lyr-
ic (2014) with undergraduates in a comparative literature course
both revealed and enacted the complexities of identity and its rela-
tionship to structural racism. The book’s articulation and elabora-
tion of individual encounters with racism deeply affected students,
whether they had themselves experienced similar things or they felt
implicated in the perpetuation of previously ill-understood process-
es. Students discussed the extent to which it is possible to simulta-
neously embrace our dependence on our culture of origin and to
strike a new path that can escape its traps.

Claudia Rankine’s Citizen: An American Lyric is an extraor-
dinary book. It traces with excruciating accuracy the outlines of
everyday racism in American culture, and then goes straight to the
core of its lived experience. The reader’s core is irrevocably
pierced as well, as my experience reading the book with undergrad-
uates in my introductory comparative literature course, “The Nature
of Narrative,” demonstrated. This is the case whether you have
yourself experienced the micro- and macro-aggressions detailed in
Rankine’s shatteringly beautiful prose poem or are surprised at the
ubiquity of the aggression perpetrated by members of the dominant
groups to which you yourself belong. Rankine’s text is a multi-
dimensional network of stories where, in the words of Zora Neale
Hurston, repeated and varied throughout Citizen, “[One] feels most
colored when [one] is thrown against a sharp white back-
ground” (124). Some of the students at my quintessential New
England college perpetually experience the throwing, while others
are the background against which is thrown.

Citizen documents with the hit-you-between-the-eyes una-
voidability of great art: the insidious undermining of the very possi-
bility of healthy dependence in our society. This is taking place on
at least two levels, which may loosely be associated with the con-
ventionally paternal and the conventionally maternal side of the de-
veloping self and, by extension, society. First, we are experiencing
the breakdown of what Jacques Lacan called “The Name of the Fa-
ther,” the Symbolic Order that structures our institutions and our
values. The most compelling evidence of this disintegration is the
rampant proliferation of police killings of unarmed citizens, mostly
of color, and—even more alarming—the nearly total failure of any
legal instance to hold the officers accountable. While violence
against black people, including that perpetrated by officers of the
law, is nothing new in the United States, it has experienced what
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appears to be a startling uptick in the years since the election of the
first black president. Rankine’s text enacts both the problem and
resistance to it. The stories she tells in the book’s latter chapters all
have the same basic plot (the “stop-and-frisk™ plot), the same out-
come, and the same central character, this guy: “You are not the
guy and still you fit the description because there is only one guy
who is always the guy fitting the description” (Rankine, 105).

Chapter VI is divided into something like obituaries, many
of them explicitly “In memory of’: Hurricane Katrina, Trayvon
Martin, James Craig Anderson, the Jena Six, Mark Duggan, etc.; it
culminates in a list that fades into infinity (Rankine, 2014, 134) and
the searing words “because white men can’t police their imagina-
tion, black people are dying” (135). But the very specificity of
each story, as narrated by Rankine, and each one’s tangible individ-
ual texture, counters the normalizing of the officers’ exculpatory
fear narrative and the iconization of the grieving victims. A single
date is attached to each story, reminding us that on that day, the life
of individual human beings changed forever.

The corrosive corollary to the perversion of the institution
of “the law” has been the fraying of society’s structuring web of
values; we increasingly cannot depend on the usage of words being
true to their supposed definition. Take “fairness,” for exam-
ple. Chapter II is an extended deconstruction of the notion of
“fairness,” appropriately set in the realm of sports. Specifically, it
details the many patently unfair line-judge calls endured by the ten-
nis star Serena Williams, her reactions—99% resignation, 1% out-
rage—and the backlash of those who are “enraged that they [Serena
and her sister Venus] are there at all—graphite against a sharp
white background” (Rankine, 26).

More personally, Rankine recounts story after story of her
own experiences in a world supposedly committed to “equity,” to
treating each individual the same in similar situations. White
America’s colorblindness is exposed as the delusion it is when a
grocery store clerk asked if her debit card is likely to be declined;
this was after he had run her white friend’s without a word (54). Or
when the little girl who discovers that her airplane seat is next to
Rankine’s tells her mother “this is not what I expected,” and the
mother says “I see. I'll sit in the middle” (12). From the experi-
ence of recognition we associate with healthy individuality, the
black individuals peopling Rankine’s lyric are either invisible—
mistaken for one another (14, 143)—or hypervisible, usually in the
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context of white people blinded by fear at the sight of a black body
in their white space (15, 18). The recognition shared by black indi-
viduals is the disappointed realization that “no amount of visibility
will alter the ways in which one is perceived. Recognition of this
lack might break you apart” (24).

An even deeper level of danger than that associated with the
crumbling “Name of the Father,” exists in the deterioration of our
trust in what D. W. Winnicott calls a “holding environment,” which
allows us to develop into our own unique selves (Winnicott,
“Theory of the Parent-Infant Relationship,” International Journal
of Psycho-Analysis, 41: 1960, 585-595). As Marilyn Charles notes
in her symposium paper in this issue, humans begin in a state of
“absolute dependence”; in this state one must be able to rely on the
“attentive tracking” of a caregiver in order to master the crucial
ability to “recognize internal affective signals as meaningful signs
that can guide.” Individuals who cannot depend on being “held”
by society come to be susceptible to a terror that goes beyond anxi-
ety to “primitive agony.” This can be experienced in multiple
ways, including the “loss of the sense of real” (Winnicott, “Fear of
Breakdown,” The British School of Psychoanalysis, 1970, 175-
6). Rankine touches on such a radical loss when she contemplates
the moments of simultaneous disbelief and immediate recognition
of the familiar that accompany so many of her experiences with her
white friends:

You need your glasses to single out what you know
is there because doubt is inexorable; you put on your
glasses.... Each moment is like this—before it can
be known, categorized as similar to another thing
and dismissed, it has to be experienced, it has to be
seen. Did she really just say that? Did I hear what I
think I heard? Did that just come out of my mouth,
his mouth, your mouth? (9).

For Rankine and for many who do not have access to what
should be a universal human right—the right to depend on funda-
mental care from their social world—the very possibility of
“meaningful signs” is disrupted. Everyday encounters become sim-
ultaneously alien and all too familiar, unable to be integrated into a
purposeful and positive life plan because they are both too close
and too distant to be reflected upon.

Taken as a class, my students’ reaction to read-
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ing Citizen demonstrated the paradoxical combination of surprised
shock and dismayed recognition that Rankine describes as part of
her daily life. College students are in an intense stage of the indi-
viduation process, in which they “try new identities on for size in
relation to increased awareness of the limits of any person’s—
particularly parents’—omniscience” (Marilyn Charles, “The Psy-
chology of Dependence and Independence,” in this issue,
2018). Especially in the United States, the college years are regard-
ed as a heightened repetition of the “intermediate area” experience
of the very young child who is just beginning to be able to recog-
nize the self as distinct from, but connected to, the world around
them (see Winnicott, “Transitional Objects and Transitional Phe-
nomena,” Playing and Reality, 1971, 2). But in order for young
adults to be able to engage in intermediate-area playing, they must
feel an ongoing sense of embeddedness in their home or family cul-
ture, and they must also be able to trust that their societal culture
can withstand questioning by becoming elastic, not breaking and
not retaliating (see Winnicott, “The Use of an Object and Relating
Through Identifications,” Playing and Reality, 1971, 91b). The
ability of people in chronically oppressed groups to engage in such
playing with identity is disrupted by the repeated impingement of
micro-aggressions, which creates the necessity of layering over the
core self—threatened by sometimes literal annihilation—with false
selves that themselves function as a further erosion of identity.

When I assigned Citizen for my course, I knew that it would
be a tough read for all involved, but the book seemed perfect for
“The Nature of Narrative,” where we explore how stories work and
function in our lives. My class was relatively large (20 students),
but thoroughly discussion-based. It was also quite young, with 12
first-years and the rest either sophomores or juniors; this made it all
the more important to me to take the time to guide students through
all stages and levels of the reading and interpretation process. The
first day we discussed Citizen, 1 asked the students first to write
down on small pieces of paper (without including their names) their
reactions—their feelings—as they read the book. I then collected
the slips of paper, divided the class into four groups of five stu-
dents, and distributed the papers to everyone. Students then read
aloud to their small groups the anonymous comment they’d re-
ceived, and then the small groups discussed the reactions they’d
heard. Next, I asked each group to give a succinct digest of their
classmates’ responses to the book, and I summarized their descrip-
tions on the blackboard. Finally, the whole class discussed patterns



Page 326  Clio’s Psyche

among the aggregate responses. We discovered that they tended to
divide roughly into two groups: those who felt “validated” by
Rankine’s stories, and those who were “shocked” at the ubiquity of
racism in our society, and the variety of ways in which it is ex-
pressed. My goal was to facilitate a process of feeling feelings,
sharing feelings without much risk of overexposure, and then mov-
ing beyond feelings to analysis.

It was no surprise that my students from groups that are un-
derrepresented in academia (primarily African American, Latina/o,
Native American, and Asian American students, as well as those
who are the first in their families to go to college) saw their experi-
ence mirrored in Rankine’s stories. But despite the “relatability” of
the lyric, the students initially found the reading process far from
inspiring; on the contrary, they felt “tired,” “numb,” “empty,”
“exhausted.” One student wrote that “Rankine’s writing sounded
like an echo, like a little voice in the back of your head that has
grown tired over time.” Another wrote of feeling “overwhelmed,”
in a way “more lost and confused” than before. For some, though,
the book provoked new questions about their own lives, even
through the “heartache”: “At what point did we learn that being
brown and intellectual is uppity? At what point did we start getting
screened at airports, by police, by people uncomfortable at bus
stops? At what point did this book unchain my heart?” More
poignantly, one student wrote: “I wonder if I will always be seen
against a white background?”

Perhaps more surprising was the reaction of my students
from more dominant groups in our society (that is, white students
from higher-income households whose families have had access to
higher education for generations). The principal response here was
“shock”: “Reading this story made me feel out of it, or oblivious. I
always thought I was knowledgeable about racism and how it mani-
fests in our culture, but after reading Citizen I realized that I was
missing a lot.” A good number of these students reported physical
sensations: one felt “queasy,” another a ‘“heaviness/weight...
trapped in anger, sadness, disturbance, something very wrong.” On
a more emotional level, students described feelings of “shame” and
“disillusionment” about their “country and the country’s history,”
or, in another case, “alienation,” because “the experience of invisi-
bility... is one [they’ve] never had.” For another student, the temp-
tation seemed to arise to attribute the feelings that arose during
reading to problems with the book, but admirably, the student re-
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sisted the temptation: “Much of the story seemed disjointed and off
-putting. This isn’t a criticism, but it served to make me feel off
balance reading it.” This sense of being “off balance” surfaced
multiple times; it was discomfiting for students to realize, as one
put it, that “there’s a lot they don’t pick up on.” Ideally, the jolt of
realization was followed less by “guilt and defensiveness,” which
multiple students noted, and more by a kind of thoughtful self-
reflection: “How do you read these kinds of stories without making
it about yourself?”

Clearly, Citizen provoked many strong feelings and an-
guished questions in my students. It was not as if they did not
know, on some level, about the phenomena detailed in Rankine’s
book; after all, the media have been full of stories of police brutali-
ty and other race-based bad behavior. But something about the ex-
quisite narrative artistry with which the incidents were depicted
honed their intellectual awareness to a sharper point and bored
more deeply into their emotional depths. As my summary shows,
however, the work was not yet done—students’ feelings after read-
ing the book were still raw and could easily lead to cynicism on the
one side and defensiveness on the other. I hope that the subsequent
discussion, and even more, the writing about Rankine’s lyric that
many undertook for their final paper, were able to transform reac-
tion into contemplation, or, as Charles cites Wilfred Bion, potential
“evasion” into “growth.”

I will conclude with the results of this process for one stu-
dent, who chose to juxtapose Citizen with another story in her pa-
per. The other story is also set in a time of oppression, and has,
like Citizen, some strikingly unconventional narrative ele-
ments. But, as my student discovered, it nonetheless ultimately re-
tains the conventional dichotomy of good vs. evil, and celebrates
the customary emotions and phenomena associated with such con-
texts: heroic individual sacrifice, tragic love, and artistic re-
sistance. She values Rankine’s writing because “She dives into the
particulars, the many felt experiences contained within a single mo-
ment of feeling, and uncovers all the baggage that exists in the hu-
man heart. There is nothing triumphant, nothing deliciously ex-
treme.” By allowing “an unsettled feeling [to keep] the body front
and center” (8), Citizen provides a much-needed alternative to what
popular media, and even much literature, trains us to think we need
in order to move forward; namely a positive attitude, a willingness
to leave pain behind and overcome anger, and a conviction that a
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belief in humanity will allow us simply to dissolve power divides
among groups of humans.

Instead, Rankine makes us live in our ambivalence, and, as
my brilliant student writer puts it, allows (or requires) us to do “the
immense labor of being fully vulnerable. It is through this vulnera-
bility that the reader, depending on their self-positioning, is either
invited to see or is themselves seen.” Experiencing such vulnerabil-
ity can look like a return to dependence that could threaten individ-
uality. But in the extended intermediate area of the aesthetic, en-
gagement with dependence can become faceted and malleable, a
possibility for a thoroughly new notion of what it means to live as
an individual in relation to others.

I would like to thank the members of my “Nature of Narra-
tive” class for teaching me more than I ever could have learned by
reading alone.
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On White Racism: The Dehumanization of
People of Color

Burton N. Seitler—Psychoanalyst in Private Practice
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Abstract: The author explores the difference between racism during
aboriginal times and modern day racism. He looks at this from a
psychoanalytic point of view. Racism is examined both broadly and
specifically, as the author delves into white racism, which he con-
siders to be the cornerstone of historical American racist attitudes
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and practices.

To paraphrase Freud: what seems repellently alien is in fact
all too familiar. While the original emphasis of psychoanalysis was
on the structure of the mind, in terms of the id, ego, and superego,
eventually there would have to be an acknowledgment of the signif-
icant contribution of the other as relationally instrumental to the
formation of the self. Historical and cultural factors could no long-
er be omitted from the developmental equation of human civiliza-
tion. In that equation, there are contained calculations derived from
both additive and subtractive forces that are both constructive and
destructive—changes involving advances and regressions, position-
ing for presence or prominence at the head of the table, power
plays, and various other forces occurring over the course of time.

One of the behavioral afflictions emanating from some
minds is the systematic maltreatment of certain humans, who are
selected for exclusion, degradation, or violence simply because of
their race, creed, religion, political persuasion, or social status, to
name a few variables. Freud spoke of the primitive nature of the
unconscious, filled as it were with the cauldron of primordial drive
states, urges, impulses, and the potential for utter destructiveness.
Early analysts thought that these were derivatives of the drives that
were passed down through the agency of the collective unconscious
dating back to aboriginal times.

What sets modern racism apart from pre-modern tribalistic
practices is its insistence, persistence, and absolute sense of right-
ness regarding the negative essence of the other, manifesting as a
current form of xenophobia. This is seen in splitting between peo-
ple, displacement, or scapegoating, wherein one’s own shortcom-
ings are externalized and assigned to the other. It is not accidental,
nor is it an incidental occurrence, nor even an inconsequential set of
circumstances that pop up every now and then. Rather, it is fairly
ubiquitous. Even when racism seems to be out of sight, it is likely
to rear its head again. (Often, although not always, when a coun-
try’s economy is going strong, overt bigotry and intolerance merely
lie dormant, waiting for the right conditions for the specter of hate-
mongering to surface and rear its ugly head once again.)

Racism is not amorphous, even when it seems to be loosely
tied together. Rather, it has its own organizational system, which is
capable of evolving (in its own way) over time. It is designed to
promote its own survival via three essential component parts: ideol-
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ogy, psychology, and institutional structure, all of which interact
with each other in an ongoing fashion. This is not intended to be a
reductionist rendition of a very complex interactive system, but in-
stead to provide a most general overview of some constituent parts,
each dependent on the other two—without which the whole system
would neither survive nor multiply.

Racism is as broad as hatred is extant, requiring a very wide
brush to paint it writ large in its entirety. Therefore, I will limit my
discussion to “white racism,” a topic which is (sadly) itself fairly
large. For the many who construct their sense of self from these
building blocks, white racism is a cornerstone of western identity.
In the United States, it is undoubtedly associated with the slave
trade, where virtually all slaves that were forcibly brought to this
country were black. But, the mindset and negative attitudes toward
color pre-existed the arrival of blacks from Africa. Historically,
black was associated with evil, mysteriousness, death, mourning,
lack of cleanliness, or dangerousness (as in black magic, the black
arts, fear of the dark/the dark side of our unconscious, fears of
black widow spiders, and so on).

American slavery took those fears and ran with them.
Whereas some societies that had slaves allowed for a certain period
of bondage, which had the potential for culminating in freedom so
long as a certain criterion was met (working for a specified amount
of indentured time and then being released, as seen in various cul-
tures which acquired slaves as a result of being victorious in war,
such as the Greeks, Romans, and Vikings), American slave owners
saw their slaves as pieces of property to be used, exchanged, or
traded for money, land, or merchandise. Master class and subservi-
ent strata were thus created and maintained for economic, psycho-
logical, and social reasons. Blacks in America were initially enti-
tled to live provided they worked obediently while their owners got
three-fifths of a vote for each of them in our constitution. To
whites, blacks were “by definition” inferior. This belied the equal
but opposite stereotype legacy of the black man as having superior
physical capabilities, which white “double-speak” also denigrated
to mean that blacks were savage animals. The disguised reference
to sensuality and sexuality is a very thin one, which reflects a pro-
jection of white wishes for sexual congress that needed to be heavi-
ly repressed (and projected onto the other) in accordance with a
long-standing legacy of Puritanism.

So deep is this dehumanization process that to this day,
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many white men, comprising some of the most impoverished
groups, still have a sense of superiority, simply because they are
not black. What is more, it is this rationalization that is frequently
invoked to deflect attention away from the fact that the bureaucra-
cy of capitalism is manipulating the poor white, while paradoxical-
ly enslaving them.

If the black person is considered to be an animal, then the
need for education would seem to be redundant. A subspecies has
no capacity for learning, only for procreating, being yoked, and
used as beasts of burden. The black person, exposed to the racist
gaze, sees him- or herself in the mirror belonging to the white per-
son and, because of that, no longer has the possibility of being self-
assertive. If the black person attempts to become assertive, this too
becomes evidence of the savage animalism attributed to blacks by
whites. In short, this is “crazy-making.”

On both sides, a conflicted mentality between id and ego is
created, in which our natural inner urges are found to be unac-
ceptable, but which can be successfully experienced and vicarious-
ly enjoyed by projecting our “dirty little desires” onto the other,
“the already dirty” black. In this manner, we can take voyeuristic
pleasure in watching the black’s sexual prowess, while simultane-
ously punishing the black person for its expression, all the while
denying our implication in this whole sordid affair. It is the per-
fect, although reprehensible, solution to our own heavily repressed
desires for acting out our aggression and sexuality.

The process that ultimately culminates in racism is based
upon projection in which one disowns aspects of the self that s/he
then locates in the “other.” The mechanism of projection then per-
ceives that “other” as a real or potential persecutor. Having done
that, the individual then feels justified in hating the now
“dangerous” other and even in initiating a preemptive strike
against the other.

But what is it exactly that the white man is really afraid of?
We have only to look at some of the common fantasies that abound
about black sexual endowment or “rampant sexuality.” Could the
fear have to do with feelings of being inadequate and thus needing
to prove one’s masculinity, or the ultimate unspoken fear of homo-
sexuality on the part of the white man? It is no secret that many
blacks were lynched. What is often not mentioned is the fact that
many black men were tortured. It is noteworthy that one of the
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common practices was to castrate the black man before the lynch-
ing. When it came to black women, many white men have a long
history of wanting to “change their luck” by having sex with them,
sometimes in the form of rape.

Equally interesting is the fact that many members of the
Nazi high command denied their perversions (Hitler among them,
according to Erich Fromm in Anatomy of Human Destructiveness
[1973]), as well as their hidden homosexuality or panic about it.
Depicting the other as both a projected source, as well as subject of
hatred, permits the lily white self to disown, split off, repudiate, and
evacuate unwanted fantasies and assign them to “their rightful own-
er,” the black male.

How do we get out of this morass of racism? One way
would be to develop and fully actualize our individual identities
and be able to affirm and accept differences without feeling threat-
ened by what is not us, while at the same time learning to properly
discriminate between what is actually a danger to us from what is
not. In the latter regard, undergoing a full self analysis might not
be such a bad idea either.
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Services (CAPS-R) in Ridgewood and Oakland, New Jersey. Dr.
Seitler edits the journal J.A.S.P.E.R.: The International Journal for
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and directs the Society for Psychoanalytic Understanding through
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Abstract: The Recovered Memory movement of the 1980s and ‘90s
reaffirmed Freud’s seduction theory and the ensuing False Memory
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Syndrome response recapitulated the adverse social reaction once
directed at Freud. Although sexual abuse of the vulnerable—
especially children—is repeatedly brought into social awareness, it
seems persistently counteracted by social denial in a historical cy-
cling that the writer hypothesizes is nevertheless gradually moving
toward increased social insight and responsibility. The current
#MeToo movement exposing sexual harassment in the workplace
would seem to belong in this pattern, and in some part may have
been facilitated by the Recovered Memory movement, which in turn
was made more possible by the publication of the seduction theo-
ry. The author cites her own experience as a clinician to illustrate
the destructive “False Memory” response to the therapeutic uncov-
ering of child sexual abuse memories. In addition, she reflects on
the failure of the mental health field itself to support professionals
engaged in guiding their patients through the devastating effects of
early victimization.

Sexual violation and its relation to psychological thought
and cultural evolution deserve a special place in the realm of psy-
chohistory. Nowadays, sexual misconduct or outright abuse in the
workplace is gaining its due recognition as reflected in the #MeToo
movement as rising feminism challenges the male power struc-
ture. But the fundamental issue—that of sexual abuse generally by
the strong over the vulnerable—is only partially represented in the
current workplace arena of adult against adult. Where is the basis
of power for a small child, abused within a family system or in a
large, impersonal agency, especially when the social container for
the abuse is silence?

Sigmund Freud (1856-1939) was the courageous male sci-
entist who first realized that the symptom-code of adult female hys-
terics could be deciphered to disclose histories of child sexual
abuse. His published findings (Studies on Hysteria, 1893) were
met by a predominantly unreceptive 19™ century culture, which
made it impossible for him to continue to pursue his insights or his
career in that direction.

What goes around comes around, and 100 years later, there
was a renewed psychotherapeutic movement to decode hidden adult
memories of childhood sexual abuse. In the 1980’s and 90’s, the
“forgotten” familial situations uncovered by Freud were again un-
covered in psychotherapeutic work, and further suggested similar
activities within larger childcare organizations. “Recovered memo-
ries” unfolding in the process of dynamic psychotherapy, and espe-
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cially through the recollections of severely abused multiple person-
ality patients, were bringing a bleak picture to light. Social silence
shielded abuse that extended beyond families to organizations that
either self-servingly protected abusive members or even criminally
promoted the use of children for sexual exploitation. Since that
time, the problem within the Roman Catholic Church has become
publicly addressed; however, similar situations in foster homes and
other childcare agencies—that our patients consistently tell us
about—still wait for public scrutiny, documentation, and re-
pair. However, once more, the psychotherapeutic work was met
with a crushing response.

My own experience as a social worker/psychoanalyst ac-
tively involved at that time is part of this account. I hope to con-
tribute a voice to a subject that the mental health field has kept
strangely undiscussed, or at best has mentioned in a circumspect
way. I welcome the opportunity offered by a journal open to per-
sonal reflection in a scientific field that explores the intertwining of
history and the enigmatic human psyche.

To recapitulate, in the late 1980s through the 1990s, thera-
pists began to (re)discover hidden memories of child abuse in treat-
ing their patients. To a degree, this may have been due to increas-
ing sophistication in the mental health field regarding the under-
standing of personality disorder, with growing awareness of the
importance of pre-Oedipal child development (a period of inquiry
preceding Freud’s psychic focus). In my experience, as I applied
the technique I had learned from my association with James F.
Masterson, MD (a pioneer in the treatment of personality disorder),
I found a number of my patients struggling with a previously
closed-away layer of childhood sexual abuse issues underlying
their characterological problems. This came as an unnerving sur-
prise to patient and therapist alike, especially since it sometimes
uncovered Multiple Personality Disorder (Dissociative Identity
Disorder) as well.

I scrambled to find a therapeutic frame for the work, and
found myself guided by Studies on Hysteria—Freud’s early exposi-
tion of hidden childhood sexual abuse. My patients, who otherwise
might have been dismissed as histrionic or delusional, progressed
through a challenging treatment process to confront the abuse that
had significantly contributed to the formation of their psychologi-
cal problems. They eventually emerged as productive members of
society. I must add, as it should be noted for any work on the shift-
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ing nature of memory, that my patients’ recall was supported by
witness verification and medical scans of early injuries.

At the same time, I discovered that I was not alone in the
therapeutic community. Therapists had found expression in tech-
nical publications and in eloquent personal accounts by patients
themselves as well as by therapists. In addition, the multiples (no
longer experiencing themselves as an isolated rarity) formed an ex-
tensive network of peer groups. It appeared that the silence had
been broken. In 1995, I was fortunate enough to have Masterson’s
support in documenting my work (Disorders of the Self: New Ther-
apeutic Horizons, Masterson & Klein, eds., 181-254).

It was becoming increasingly clear that child sexual abuse
was not only painfully common in families, but beyond that, agen-
cies responsible for child care might also be involved, and (if not
directly responsible) seemed unwilling to acknowledge or correct
individual perpetrations. Not only did these findings disturb social
idealization of the family, but the reputation of organizations en-
trusted with child care was being called into question as well. It
should have seemed inevitable that there would be a backlash.

I was too involved in this demanding work to notice what
was happening initially. Then word of “The False Memory Syn-
drome Foundation™ filtered through. But the often-questionable
reputation of some of this organization’s primary representatives
(themselves accused abusers) made this activity easy to dismiss at
first.

Then things reversed. Increasingly, we therapists engaged
in the work with this form of childhood trauma were accused of
instigating a “witch hunt.” There was no doubt we could be over-
zealous: we had a cause, and the suffering of children needed advo-
cates. Unquestionably, some therapists were too willing to search
out signs of abuse on too little basis, or overstepped their role by
advocating emotional healing through court action. But the reac-
tion of the False Memory Movement was not intended to bring a
corrective balance to a meaningful investigation. It was intended to
destroy it. Thus the professionally well-established leadership of
the recovered memory movement was effectively wiped out: Ben-
nett Braun was successfully sued for three million dollars, his li-
cense was revoked and his inpatient unit closed; Richard Kluft was
sued for 10 million and his inpatient unit closed; Bessel van der
Kolk lost his laboratory and Harvard Medical School affiliation; the
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list goes on, with Roberta Sachs, Corydon Hammond, and others—
highly respected professionals, extensively published, and now
compromised or out of a job.

What followed was a real “witch hunt,” or more accurately,
inquisition, as the exposure of human pain was redefined as a thera-
peutic hoax. It came from predictable social denial, retaliation
from organizations whose reputations were involved, and child por-
nography rings whose income was threatened. Probably these reac-
tions built on each other. Relentlessly, through publications, the
courts, withdrawal of financial support, and other, less direct means
of intimidation, theoreticians and clinicians throughout the mental
health field were discouraged from their work. Leading figures
faced multimillion-dollar fines and licensure suspension, loss of
research programs, and discontinuance of specialized inpatient
units. The average clinician faced popular skepticism intensifying
to condemnation, and lawsuits from aggrieved families supported
by “recanting” patients who claimed memories of abuse had been
implanted.

Advocates on both sides spoke out with passionate insist-
ence, and popular reaction swung back and forth, based on the emo-
tional impact of the latest argument. In a sensationalized climate,
there was decreasing attempt to promote an unbiased, objectively-
researched assessment that balanced opposing points of view within
a containing context. Unusual attempts such as that of the recov-
ered memory psychiatrist, Colin Ross, to engage the False Memory
Foundation representative, Elizabeth Loftus, in an exchange were
limited. A notable exception was The Journal of Psychohistory,
which focused on the controversial subject of ritual abuse. Two
issues were rigorously detailed. “Cult Abuse of Childhood: Witch
Hunt or Reality?” (Vol. 21, No. 4, 1994) scrutinized the veracity of
both victims and therapists. “Backlash Against Psychothera-
py” (Vol. 22, No. 2, 1995) closely critiqued the False Memory Syn-
drome Foundation and its tactics, including the use of the legal sys-
tem as a “modern form of Inquisition” (E. Sue Blome, “The Owner-
ship of Truth,” 282). Both issues use the psychohistorical perspec-
tive to trace child sexual abuse over the course of
“civilization.” The study of psychohistory would seem to offer an
especially apt vehicle for examining the oscillating extremes of hu-
man awareness on this subject within the larger social view. The
Journal of Psychohistory rose to the occasion. But sadly, in addi-
tion to a reluctance to present a balanced argument, the mental
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health field generally failed to support the life’s work of eminent
practitioners whose careers were in jeopardy.

To return to my own experience of the time, a colleague
who had withdrawn from working with MPD because of persistent
lawsuits, ruefully told me that it didn’t matter whether you won or
not (he had won)—you were professionally worn down through
loss of office time and accumulating legal fees.

Eventually, on my part, I had to withdraw from this work
because of the loss of supportive treatment structure. Work with
Recovered Memory—with MPD/DID especially—requires team-
work. The non-medical therapist needs the collaboration of a psy-
chiatrist for medication, and the back-up of a specialized inpatient
psychiatric unit for crises. Patient peer groups, invaluable for this
work, had vanished or retreated underground as well.

Exhausted from the work itself, and frustrated by lack of
support within the mental health field, I retired after a 40-year ca-
reer in psychotherapy, including 20 years of experience in the spe-
cific area of “forgotten” (i.e., repressed, dissociated, traumatic)
memory.

Since I have returned to the field to teach, supervise, and
write, [ have come up against what is one of the most painful parts
of this experience. When I attempt to discuss this “happening”
with colleagues, 1 am often met with blank or puzzled
looks. Unless they have been directly involved in the work of re-
covering hidden recollections of childhood abuse, practitioners
have heard of “false memories,” but seem to retain a mostly vague
impression of what the term signifies. Many of my colleagues are
under the impression that this pejorative comprehensively dismisses
a period of misguided or even unscrupulous psychotherapy, involv-
ing the implanting of pseudo-memories in patients. At times like
these, I feel some analogy to a returning veteran who hopes to find
solace on the home front, only to be asked, “What war are you talk-
ing about?” The mental health field itself seems to have been
drawn into the silence that is complicit with sexual victimization.

It is difficult to acknowledge how the painful side of reality
can be so disregarded by a vocation devoted to its psychic integra-
tion. However, it is evident that psychotherapists resist painful
knowledge, as does any human being, and that this is reflected col-
lectively. As the psychoanalyst Peter Giovacchini comments
(additionally citing Freud’s “Group Psychology and the Analysis of
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the Ego,” 1921): “[A]daptive defense mechanisms...can be applied
to groups and institutions...as well as persons” (Impact of Narcis-
sism, 2000, 7). But I find the lack of professional dialogue prob-
lematic in this subject so central to the history, even the identity, of
the psychotherapy profession.

One ray of light in this dimming of consciousness came
from The Boston Globe in its courageous uncovering of child abuse
in the Boston Catholic Archdiocese (see Spotlight,the award-
winning film named after the newspaper column that persevered in
the exposé). This endeavor, persistent despite powerful opposition,
succeeded and sent out waves of reform across the United States
and through Europe. Even so, it should be noted that this example
of journalistic heroism only addressed a single agency potentially
open to instances of child sexual abuse.

Nowadays, I have gained the perspective that allows me to
see that a historical view offers more optimism than might be visi-
ble at first. There seems to be a cyclical ebb and flow toward social
acceptance of such disturbing issues as the acknowledgement and
questioning of sexual abuse of the vulnerable and underrepresent-
ed. Thinking in terms of psychohistory, it might be hypothesized
that society, like individuals, may have a traumatic reaction to pain-
ful disclosures it has not yet acquired the aggregate resources to
tolerate—there is then a collective need to dissociate (or repress)
what was revealed. However, the rejected knowledge continues to
press for awareness, especially as society matures in its capacity to
acknowledge human complexity.

It would seem that society, as well as individuals, is subject
to repetitive patterns; but, as the ethnologist Gregory Bateson ob-
served, there is something new added during each recycling. Thus,
Freud’s seduction theory was found unacceptable, but because of it
an awareness of child sexuality entered the social conscious-
ness. One hundred years later, rediscovery of past memory of child
sexual abuse was again rejected, but the actuality of child sexual
abuse itself found popular acknowledgement. And increased social
willingness to recognize and reject sexual predation of vulnerable
individuals no doubt is contributing to the exposure of inappropri-
ate or criminal sexual treatment of women in the workplace.

Will there be a counter-reaction again? Probably to some
degree. The cycles of history seem to reflect the human need to
pull back reactively as part of an overall move forward toward cul-
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tural self-recognition. It is difficult to see ourselves responsible for
the ills that we would prefer to disown. We are reluctant to know
that it is in human nature to exploit or to look the other way, as
much as it is in our nature to seek out what is true and to do the
right thing.

The problem is in all of us, and so we all hold the answer.

Candace Orcutt, MA, PhD, is a clinical social worker and
psychoanalyst. A former Associate of James F. Masterson, MD,
she is now on the Emeritus Faculty of the International Masterson
Institute as well as the Faculty of The New Jersey Institute for
Training in Psychoanalysis. She has published and presented her
work internationally and is author of Trauma in Personality Disor-
der (2012). She may be contacted at Candacephd@optonline.
net.

Infant Depravity in Children’s Literature in
Puritan America

Mark |. West—University of North Carolina
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Abstract: Early American education by Puritans was based on the
concept of infant depravity, or the innate sinfulness of humanity.
The texts created for education reflected this, as seen in The New
England Primer and The Prodigal Daughter. The New England
Primer was the first American text created exclusively to educate
children and The Prodigal Daughter was the first work of fiction
created for American children. In contrast, today’s education is
based on the concept of innocent childhood, which came to popu-
larity in the 19" century.

Childhood 1s as much a social construction, or a set of relat-
ed ideas, as it is a span of years in the life of a human being. Some
of these ideas stem from religious beliefs, while some grow out of
political or economic developments. Others reflect cultural or sci-
entific movements. Often ideas about childhood are so deeply em-
bedded within particular cultures that they are simply taken for
granted by them. Philosophies of education and pedagogical ap-
proaches are, at their foundation, often premised on commonly held
ideas about childhood.

Researchers working within the field of education may not
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be consciously aware that the social construction of childhood in-
fluences their research, but in reality researching nearly any topic
related to education is inextricably bound to the ideas that frame
our thinking about childhood and the place of children in society.
Studying the history of childhood can provide education research-
ers with insights into how concepts related to childhood often influ-
ence educational systems and approaches. It is often easier to un-
derstand such dynamics when we focus on historical ideas about
childhood for the simple reason that we can take a more distant and
perhaps more objective view of such dynamics when we do not feel
obligated to uphold current paradigms related to childhood. The
Puritan concept of infant depravity is an example of an idea from
the past that, while no longer accepted, can still help us understand
how such concepts influence educational systems and philosophies.

The Puritans played a dominant role in America from the
1630s, when the first wave of Puritans moved to New England, un-
til the mid-1700s, when other immigrant groups began outnumber-
ing the Puritans. During the Puritan period in American history,
many of the leading figures in New England believed in the concept
of infant depravity, and this belief strongly influenced their ap-
proach to education. Drawing on the writings of John Calvin, these
Puritan leaders believed that all people, including newborn infants,
were innately sinful. They maintained that it was the duty of par-
ents and teachers to suppress children’s sinful inclinations. They
also believed that everyone within their community needed to have
a one-to-one relationship with God by reading the Bible. The Puri-
tans’ concept of infant depravity and their emphasis on promoting
literacy can be seen in their approach to education. It not only led
them to create a school system, but it also resulted in the writing
and publishing of didactic children’s literature (Michael Zucker-
man, Peaceable Kingdom: New England in the Eighteenth Century,
1970).

Initially, the Puritan leaders in America assumed that par-
ents would take on the responsibility of teaching their children how
to read the Bible, but it soon became evident that this assumption
was misguided. For many Puritan parents, the simple struggle to
survive in the New World consumed so much time and energy that
they were unable to devote the time necessary to teach their chil-
dren basic literacy skills. In response to this situation, the General
Court of the Massachusetts Bay Colony decreed in 1647 that every
town of 50 families or more should build and support a school
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where all of the children in the town would be taught how to read
the Bible and receive basic information about their Calvinist reli-
gion.

The development of the Puritan school system led to the
creation of curricular materials to be used in these schools. The
most important of these textbooks was The New England Primer.
First published in Boston around 1687, The New England Primer
was used in American schools until the late 1700s. The earliest sur-
viving edition was published in 1727, but it is clear that the book
went through countless editions over the years. The contents of the
book changed somewhat from one edition to another, but it always
included a picture alphabet with simple rhymes that children were
expected to memorize. In addition to teaching the alphabet, these
rhymes also conveyed religious lessons. As the first two rhymes
demonstrate, these lessons reflected the Puritans’ preoccupation
with original sin:

In Adam’s fall

We sinned all.

Thy life to mend

God’s Book attend (Virginia Haviland and Margaret
N. Coughlan, eds., Yankee Doodle’s Literary Sam-
pler of Prose, Poetry, and Pictures, 1974, 21).

The New England Primer also included a catechism, reli-
gious maxims, prayers, and religious verses. In his scholarly analy-
sis of the existing editions of 7he New England Primer, David H.
Watters argues that Calvinistic theology permeates the entire con-
tents of this textbook. As Watters makes clear, the concept of in-
fant depravity is at the core of The New England Primer:

The root metaphors of Calvinist theology
operate in the Primer to define the child’s being in
terms of human disobedience to God’s authority,
God is an angry father whose “children,” Adam and
Eve, have disobeyed him; all children are guilty of
and deserve punishment for desires that run contrary
to parental or divine will. The child learns that one’s
self is bounded by creators who gave life but also
restrict freedom, even to the point of threatening life
itself. By the time the child has memorized the Pri-
mer, he or she knows the religious metaphors com-
munally used to interpret those experiences that are
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limits or boundaries to the self, such as birth, death,
grace and guilt (David H. Watters, “I Spake as a
Child: Authority, Metaphor and The New-England
Primer,” Early American Literature, 20.3, 1985,
194).

The New England Primer was undoubtedly the most widely
circulated children’s book in Puritan America. By some estimates,
between six and eight million copies of the book were printed and
sold over the many years that it was used in American schools.
However, The New England Primer was not a work of fiction. It
alluded to Biblical stories, but the various creators of this book did
not set out to tell a story to children. The first fictional book for
children to be written and published in Puritan America was likely
The Prodigal Daughter. First published anonymously in Boston
around 1737, this Puritan children’s book went through 29 separate
editions in America and was later published in England. The book
remained in print in America well into the 19™ century (d’Alte A.
Welch, 4 Bibliography of American Children’s Books Printed Pri-
or to 1827, 1972). In his article titled “Early American Children’s
Literature: A Bibliographic Primer” (1983), Jerome Griswold ar-
gues that The Prodigal Daughter “may have been the most popular
early American children’s book™ (Early American Literature, 18.2,
1983, 124).

Written in thymed verse, The Prodigal Daughter was a cau-
tionary tale intended for children, but it also included a message for
those parents who indulged their children. The author of The Prod-
igal Daughter fully embraced the concept of infant depravity and
set out to show what happens when parents allow their children’s
sinful natures to go unchecked. Like all children’s books from the
Puritan period, it served a didactic purpose, but it was the first to
use fiction as a teaching tool.

The central character in The Prodigal Daughter is a teenage
girl who is described as a “proud and disobedient daughter.” Her
parents had indulged her tastes for beautiful clothes and had not
required her to study the “holy scriptures.” In the beginning of the
story, the girl’s parents “begin to see their tender kindness would
her ruin be.” In order to save the girl from her evil ways, the
“father stript her of her rich array, and then he cloath’d her in russet
gray” (4). The parents then confine their daughter to her chamber.
While the girl is sulking in her room, a visitor mysteriously ap-
pears:
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On night as in her room she musing were
The Devil in her room did then appear,
And seemingly he took her by the hand,
In shape and person like a gentleman (5).

The girl and the Devil hatch up a plan to poison the parents.
Satan advises the girl to pretend to be repentant, and then when the
opportunity presents itself, slip poison into her parents’ food. She
prepares to implement this plan, but the night before she intends to
poison them, an Angel visits the parents and warns them of their
daughter’s intentions. Unaware that her parents have been alerted
to her scheme, the girl tells her parents that she is now repentant
and that she is going to make breakfast for them:

Next morning she rose early, as we hear,

And for her parents breakfast did prepare,

And in the same she put poison strong,

And brought it unto them when she had done,

Her father took the victuals which she had brought.
And down the same unto the dog he set,

Who ate the food and instantly did die,

The case was plain she could not it deny (8-9).

After the girl’s murderous plot is revealed, she collapses
and remains unconscious for four days. Her parents conclude that
their daughter has died, but actually she is in a deep trance. While
she 1s in her trance, her soul takes flight. At first she visits hell,
where she cries for “mercy” but “could find none” (12). Then she
sees a light and follows it to the gates of heaven. There she con-
verses with the keeper of the gates who tells her that only truly re-
pentant sinners who have read the scriptures are permitted past the
gates. The girl then regains consciousness. However, her parents,
thinking that their daughter has died, are in the process of burying
her at the very moment that she comes back to life:

At length they did observe the dismal sound

Come from the body just laid in the ground,

The coffin then they did draw up again,

And in a fright they opened the same,

When soon they found that she was yet live,

Her mother seeing that she did survive,

Did praise the LORD, in hopes she would have time,
And would repent of all her heinous crimes (10-11).

The girl is then carried home, where she tells her parents
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and the local minister what happened to her during her trance. The
story concludes with the girl’s sincere repentance: “And now she is
a Christian just and true, no more her wicked vices does pursue.”
In the final lines of the story, the author addressed the child readers
directly:

I hope this will a good example be,

Children your parents honour and obey,

And the LORD will bless you here on earth,
And give you a crown of glory after death (14).

The New England Primer and The Prodigal Daughter were
both didactic children’s books intended to teach Puritan children
key tenants of the Puritans’ religious beliefs. Although the concept
of infant depravity runs through both of these books, this concept is
treated somewhat differently. In The New England Primer, the
concept of infant depravity is embedded in the book’s many Bibli-
cal references, and it is explicitly tied to the belief in original sin.
The child readers of The New England Primer are told that they are
sinners, but the book does not include detailed depictions of de-
praved children. In The Prodigal Daughter, the concept of infant
depravity is presented in a much more sensational manner. The
book conveys a melodramatic story in which the central character is
presented as a depraved girl, and the implication is that the girl’s
tendency toward depravity started when she was very young. Alt-
hough the story refers to the parents as being kind, the text suggests
that the parents were at fault for not attempting to thwart their
daughter’s sinful impulses while she was still a little girl.

The New England Primer came out 50 years before The
Prodigal Daughter first saw print, and this half-century interval
may well help explain the differences in how infant depravity is
treated in these two texts. When The New England Primer first ap-
peared in 1687, the Puritans were by far the dominant group in New
England. Other groups, such as the Quakers, were present in New
England at the time, but the Puritans were firmly in control. When
The Prodigal Daughter came out in 1737, the Puritans’ dominance
over New England was beginning to weaken. Other immigrants
who did not share the Puritans’ religious beliefs were settling in
New England in increasing numbers, and this change caused some
Puritans to become more defensive about their beliefs, including
their belief in infant depravity. In some ways, the author of The
Prodigal Daughter reflects this change. The parents in The Prodi-
gal Daughter initially ignore the Puritans’ concerns about infant
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depravity, and as a result, they are nearly murdered by their daugh-
ter.

Eventually, the Puritans’ concept of infant depravity fell out
of favor in America. New ideas related to childhood gradually took
root instead. By the beginning of the 19" century, the idea of child-
hood innocence started gaining acceptance. This change gradually
resulted in new approaches to education. For example, the Puri-
tans’ widespread use of corporal punishment in the schools began
coming under question. The Puritans saw the use of corporal pun-
ishment as a fitting response to the depraved nature of children. In
fact, the alphabet in The New England Primer includes the line
“The idle Fool is whipt at school.” By the mid-19™ century, educa-
tional leaders such as Bronson Alcott (the father of author Louisa
May Alcott) openly denounced the use of corporal punishment in
the schools, arguing that corporal punishment was inconsistent with
the concept of childhood innocence (Bernard Wishy, The Child and
the Republic: The Dawn of Modern American Child Nurture,
1968).

By today’s standards, Puritan children’s literature seems
very heavy-handed and overly moralistic, but this literature was a
natural outgrowth of the Puritans’ beliefs about childhood. The lit-
erature that we now provide to our children and the curricular mate-
rials we now use in our schools are vastly different from what Puri-
tan children read. However, not everything has changed. The read-
ing material we provide our children today reflects the ideas that we
now associate with childhood, just as the reading material that Puri-
tans provided their children with reflected their ideas about infant
depravity.
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Abstract: The author’s immigrant mother, “Red” Rose Roast (alias
Ross), was a communist activist in 1930. He traces her story from
her family’s emigration to America, to her arrests as an agitator, to
her disillusionment with the communist party. The main sources are
local newspapers, which viewed the events negatively, and the au-
thor’s father, who was reluctant to share this part of his wife’s past.
The impact on the author of his mother’s quest for knowledge and
unspoken experience was considerable. Uncovering family secrets
was part of his motivation for becoming a historian and then a psy-
choanalyst.

Rose Roast was a Jewish immigrant to America devoted to
her family’s idealistic belief in Marxism and who sought to use those
beliefs to bring about societal changes during the Great Depression,
leading a workers’ demonstration in the depressed industrial city of
Waterbury, Connecticut. Her failed attempt to rally the proletariat on
March 6, 1930 resulted in her arrest and subsequent jailing. Rose’s
prison interviews and trial were front-page local news that the New
York Times noted. Press coverage revealed her to be an attractive and
articulate young woman, but she would gradually become disillu-
sioned with her cause and, after serving some months in jail, would
spend the rest of her life as an apolitical businesswoman, wife, and
mother.

The background story of Rose’s radicalization and disillusion-
ment began in 1913 when Herschel Pichanic, a member of a Marxian
revolutionary party, was warned he was to be arrested by the Tsar’s
secret police the next day. He fled from his home in Ukraine to
America, leaving behind his penniless, pregnant wife, and three
young children. World War I, the Russian Revolution of 1917, and
the Civil War kept the family apart until 1921.

After a harrowing escape from their war-ravaged homeland,
the family was reunited in St. Paul, Minnesota. Herschel had Ameri-
canized his name to Harry Roast. He made his living by peddling
clothes from house to house to a steady group of customers, but re-
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mained a lifelong revolutionary and a Communist Party member.
During the Great Depression he continued to “sell” clothes on credit
and eventually went out of business because he cared more for his
customers than making a profit. He finished his work career with the
steady income of a janitor—a suitable proletarian job for a man who
loved to declare, “my faith is always with the people.” While his eld-
est daughter ultimately abandoned communism, his other children
would make their livings as a factory worker, plumber, and waitress
while advocating for communism.

This paper is about Rose. She was my mother. Rose Roast
Elovitz imbued her quest for education and knowledge in me, asking
me as a 22 year old to promise on her death bed that [ would continue
my education and become a college professor. I can also trace my
idealism and commitment to education outside of formal structures to
her influence. In part, I became a historian to understand my parents’
hidden pasts and a psychoanalyst and psychohistorian to work my
way past the family myths and prohibitions to uncover the truths of
their lives, which have had such a great influence on me. In “Family
Secrets and Lies My Parents Told Me: The Impact of Immigrant Par-
ents on Their Son,” in Paul Elovitz and Charlotte Kahn, eds., Immi-
grant Experiences: Personal Narrative and Psychological Analysis
(1997), I wrote mostly about my father; here the focus is on my moth-
er.

Upon her arrival in America as a 14-year-old, Rose was
forced to go to work to help support her family. She went to night
school and gave her children the impression that she had graduated
high school, although I do not believe this was true. A fondly remem-
bered part of her informal education was sitting around the apple bar-
rel at home talking about social justice with family and friends.

In 1930, Rose arrived to Connecticut as a Communist Party
organizer. She was on the rebound from a love affair with an Italian
comrade named Avanti (he was possibly a Finn, according to her
younger sister). In Connecticut, she met a young furrier named Mi-
chael who at the time was an organizer for the communist-led Amal-
gamated Fur and Leather Workers Union. Michael, who later became
Rose’s husband and my father, warned her that the district party boss
was going to make her his “patsy”’—that is, a martyr to the cause of
the unemployed workers. This warning did not deter her.

Preparations were underway for a massive, worldwide strike
to protest unemployment, to take place on “Red Thursday,” March 6,
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1930, which was called for by the Trade Union International in Mos-
cow. In early February, a small group of communist organizers were
sent to Waterbury, Connecticut from New Haven at the direction of
Peter Chaunt, the District Organizer of the Trade Union Unity
League. For two weeks, the communists applied for permits to
demonstrate in this industrial city of 99,900 people, but were denied
this constitutional right because of their political beliefs. Party mem-
bers and the police engaged in a cat and mouse game during which
Rose, who used the surname Ross, was arrested four or five times,
twice on March 6. Jail did not discourage this young idealist. An
hour after she was released following her arrest for passing out leaf-
lets without a permit, she was rearrested for leading a demonstration
without authorization.

The communists announced that they expected 1,000 demon-
strators at their rally and the police prepared to stop them. According
to the newspapers, there was a large crowd of curious sightseers that
Rose tried unsuccessfully to involve in the upcoming demonstration.

Rose got as far as the City Hall Plaza shouting, “Resist the
police, fight the police terror.” The police immediately swooped
down upon these agitators and arrested four for demonstrating with-
out a permit; two others slipped away into the crowd. According to
the newspaper, Miss Ross, “Shouting her defiance at the Police and
‘damning’ the capitalists of Waterbury...was one of the first
seized” (“Local Communists Blocked; Police Grabbed the Leaders,”
Waterbury Democrat, March 6, 1930, 10). A scuftle accompanied
the arrest. A demonstrator with an American flag received a black
eye and Rose said she was punched in the jaw. At the trial a “giant
policeman” said she took a swing at him (“Three Communists Are
Found Guilty By Jury,” Waterbury American, April 9, 1930, 6). In
jail, Rose was “much downcast” about the failure of her efforts.

The New Haven party boss, Peter Chaunt, was not among
those arrested because he had slipped away into the crowd. Rose was
cheered by this news. She refused to accept the police’s theory that
Chaunt had abandoned her. Rather, she hoped he was addressing a
mass meeting downtown while the police focused on her and the
three others who were arrested. In fact, the police were right, Chaunt
left Waterbury only to be arrested the next day at a communist
demonstration in New Britain.

Jail and Trial
Rose attempted to continue the class war from her jail cell and
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the press obliged her with extensive coverage. The Friday evening
edition of the Waterbury American (March 7, 1930, 6) contained a
story under the headline ‘““It’s Class That Counts,” Says Rose
Through Bars at Police Station.” The unnamed reporter declared that:

Rose Ross, Communistic leader of the Water-
bury district, arrested in yesterday’s demonstration
before city hall is not chastened, sad, morose or mor-
bid. Fresh, smiling, almost demure and almost cordi-
al; yet serious, with an almost pathetic conviction she
looked out from between her iron bars on the third
floor of the police station in city hall this morning and
preached the cause of Communism to a reporter for
The American.

He declared that “Rose would rather talk than eat” since she
let her coffee and breakfast get cold as she enthusiastically declared
her devotion to the working class and opposition to the capitalists.
She dismissed individuality as unimportant and denied any interest in
elevating herself above her class. He was struck by the paradox of
her looking like a “debutante,” yet having been a factory worker until
several months before. He described her as “she cocks her well-
shaped head to one side, smiles, shakes her raven-haired, bobbed
head, flashes her deep brown eyes; pats a waved lock; toys with the
hem of her blue skirt and occasionally looks away from her auditor,
as she gropes for a word” (““It’s Class,” 6).

The closest she came to self-concern, amidst her student-like
dissertation on the class struggle from ancient times to the present,
was when she accused her jailors of “giving prostitutes better quarters
than you give me.” At the same time, she did not complain about her
situation. “Never mind about me,” said Rose. ‘“Never mind where or
when I was born, or where I have worked or studied or played.” She
continued. “I will tell you that I am an American, born of Polish-
Italian-English parentage, but that is enough. I’ll tell you why [ am a
Communist” (“It’s Class,” 6). The reporter attempted a spirited de-
fense of individualism and of an “aristocracy of intelligence,” but “the
girl communist” snapped back: “Individual suffering, inconvenience
or death is only a very small item in the price of freedom.”

Rose’s own freedom was in jeopardy. She was the last of the
three defendants who were bound for trial to be bailed out. The de-
fense did not put her on the stand at the trial, likely because her attor-
ney feared that she would give another lecture against capitalism that
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would further weaken her case. The prosecutor declared that Rose’s
status as a minor was a problem, but:

(A)s usual the female of the species is always the
more deadly especially in anything that is fanatical.
She dared to enter the office of the superintendent of
police and when refused a permit warned him that per-
mit or no permit they would be there just the same.
Not a man in the court room, he added, would dare do
that. She wanted to know what they cared about law
and order and referred to the police as the brave and
bullying police (‘““Three Communists Are Found
Guilty By Jury; Sentence Is Imposed,” Waterbury
American, April 9, 1930, 6).

His depiction of her as a dangerous fanatic worked partly be-
cause he was able to tie her to the dangerous serpent of Russian com-
munism, which would soon have to be decapitated by America. The
jury deliberated for only 40 minutes and Rose was sentenced to four
months in jail. The newspaper also refers to a separate sentence of
two months.

Lies, Half Truths, Subsequent Behavior, and Impact

One of the most puzzling aspects of Rose’s behavior at the
trial was the degree to which this fastidiously honest person lied in the
cause of her ideology. For example, she was 21 years old while she
declared herself to be 19. When asked why, how, and when she first
became a Marxist, she said it was the previous year when she hap-
pened upon some communist literature for the first time, felt class
consciousness, “became self-educated,” and participated in Party
meetings. Clearly, this was a fabrication meant to make her appear to
be the ideal convert to communism, as was her claim to be “an Amer-
ican, born of Polish-Italian-English parentage.”

In fact, she was the daughter of two non-observant Jews from
the Soviet Russian Ukraine and had only arrived in America nine
years before. But she came from a war-torn area where you were
beaten, raped, robbed, or killed simply for being a Jew. If the ene-
mies of communism knew she was a foreign-born Jew, then they
could more easily dismiss her creed. By not mentioning her place of
birth, childhood, and formal education, she also saved herself from
additional lies. It is worth noting that the prosecutor pointed out the
Jewishness of the other out-of-area agitator on trial. This communist
had declared himself to be an American born of Lithuanian descent
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and referred in a speech to “our ancestors fighting England for free-
dom.” The upholders of law and order thought it important to imply
his un-Americanness and foreign, Jewish origins.

Rose brushed aside other personal questions with communist
jargon and phrases like “what does that matter? The individual does
not count.” But the individual does matter. She was a vulnerable
young woman, far from her family and friends, who was in the pro-
cess of sacrificing herself for the Communist cause. It was not
enough to be “the unsung...heroine of yesterday’s attempted Com-
munistic demonstrations.”

The thought that my mother could organize a communist
demonstration was exciting, frightening, and puzzling. Exciting be-
cause she was always mild-mannered and warning her children to
avoid danger. Frightening because communism was “the enemy” in
the era in which I grew up. Puzzling because she was admired by
people, but always backed away from leadership positions and avoid-
ed dealing with people more than one or two at a time. As an adult it
helped me understand how she could calm me by verbally drawing an
image of a safe and perfect society when I was a five year old terrified
by rats running on the metal ceiling and our apartment being burglar-
ized.

Why, after sacrificing so much for it, did Rose subsequently
leave the Communist Party? This is a difficult question to answer
because I only have two sources, Rose’s younger sister who was a
lifelong communist and my father, and only my father provided infor-
mation about this. But he would never directly admit that she was a
member of the Communist Party. He said she was played for a
“patsy” despite his warnings as he tried to save her from disappoint-
ment and jail. To him, this betrayal of her interests and her jail time
were sufficient reasons for her realize that this was no way of life. He
distrusted all ideologies and leaders, although he said that at least the
communists were honest.

In Connecticut, Rose was away from the influence of her fa-
ther and the family. She had mostly unspoken resentments toward
her father; I know about them only because my father told me. She
resented Harry for not properly caring for his family. In St. Paul,
Rose’s mother had died of a ruptured appendix because of a lack of
proper medical care. Rose certainly had some sense that this was
avoidable, that her father was out saving the world instead of caring
for his wife, and that once again he had abandoned the family. My
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father also implied that his father-in-law was a womanizer. (It is
worth noting that as a five year old I almost died of an undiagnosed
by the family doctor ruptured appendix, until my father insisted I be
taken to the hospital.)

It is my theory that Peter Chaunt’s abandonment of Rose at
the demonstration revived resentments that she and her family had
had toward the father who left them to the ravages of the civil war
and its pogroms because of his political involvements and ideals. An-
other way in which Harry let down his family was by not doing well
enough in America so that his children did not immediately have to
go to work. At 14, my mother was working in a movie theater and
subsequently in factories, rather than being in school. Rose loved
reading and education and struggled to achieve an education by going
to night school. She was an apt student and not many years after her
arrival in America she spoke English without an accent. My father
once complained that she preferred to read a book rather than be amo-
rous or go to sleep. She idealized well-educated people and dreamed
that I would become a college professor. (Indeed, I have long joked
with my wife and analyst that she did much to shape my character so
that this became my best option in life.)

The reporter from the Waterbury American was right in rais-
ing the question of “an aristocracy of intelligence” to Rose because
she did believe that intelligence was incredibly important and made
one a better human being. Her pat Marxist responses were part of her
struggle to deny to herself the importance of the education to which
she was given so little access. Michael thought it was a shame that
my mother did not have the opportunity of a formal education. Rose
was too busy missing her father and siblings, who lived half a country
away, to blame them very much. Dad was certainly articulating senti-
ments she held, though she would rather not have felt that way about
her loved ones.

Let us look more carefully at what Michael had in common
with the radical tradition of Rose and her family and how they dif-
fered. He came from a Hassidic family, which he rebelled against,
and in the chaos of World War I pretty much went his own way.
Alone, he left Poland as a 14-year-old boy because he was wanted by
the Polish army for showing the “Reds” the river crossing during the
war that went on in his area. In the United States, some of his friends
were communists and he organized for a communist-run labor union.
Upon learning of the death of Lenin in 1924, he jumped up on the
table of the New York City shop where he worked and proclaimed
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that “a great man had died.” Dad was also friendly with some leaders
of the communist movement and he greatly impressed his sister-in-
law by introducing her to one of these individuals who was touring in
Minnesota.

Though Michael felt for the underdog and hated the exploita-
tion of workers, he still had different values from those of Rose’s fa-
ther. He passionately believed that one’s first obligation was always
to family and to oneself, and that concern for others should not be an
excuse for not taking care of one’s own. Harry Roast had violated
this principle and although Michael would financially help his father-
in-law, he could never forgive such a violation.

Michael and Rose lived together and then married in the
1930’s. In marrying a radical, Rose followed the same path as every
one of her siblings. Yet, Dad became a small scale capitalist when his
job opportunities in New York’s fur district were limited because he
became blacklisted as a union organizer. As capitalists, both husband
and wife were hindered considerably by the Marxist ideology and
sentiments that permeated their thinking. First, Dad was not inclined
to like waiting on women who wanted expensive fur coats. He was a
terrible salesman. Mom was uncomfortable with the idea of being a
saleswoman; she liked to think of her customers as her friends. She
was wonderful with them because she genuinely liked people and
wanted to please and help them with her winning manner.

The clash between Dad’s values and those of Rose’s family
came to the fore later in the Depression when her brother, sister, and
sister-in-law came to live with them “briefly” on the way to Russia to
help build a communist society. The motivation of the trip was also
to get away from her brother’s blame for an auto accident in Minne-
sota; the short stay became a long stay. After the greater part of a
year, the situation came to a head when Dad gave my mother an ulti-
matum: “Your family is here eating my food and drinking my liquor.
They are not working, they are only talking,” which for him was a
severe reprimand. Furthermore, he said, “they are making you un-
happy with me. This cannot go on, they must leave and, if you have
to, go with them.”

Mom stayed to work and live with Dad until the day she died.
Her siblings never went to the Soviet Union. At the time of her death,
Rose was a New Deal Democrat who never uttered a word of her rad-
ical past to her children.

Mom had difficulty accepting being a successful business per-
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son because she believed in the labor theory of value and considered
anything more to be surplus value and therefore exploitation. I re-
member disagreements between my parents in which my father tried
to get my mother to recognize that you have to charge customers for
overhead if you are going to stay in business while Rose pleaded,
“They are such nice people without much money and she really needs
a warm coat. Can’t you charge less?” The success of their enterprise
despite the tough times of the Great Depression was based upon the
fact that they were both efficient, intelligent, and skillful workers who
labored long hours. They became respected and successful business
people.

Our family lived under the cloud of McCarthyism, especially
because my parents were resident aliens; neither of their fathers had
taken out citizenship, which would have made them citizens as minor
children. The government tried to deport Rose’s brother and sister for
their work as communist organizers in California and we children
were told to say nothing if the FBI questioned us about these relatives
who we really did not know. Mom was afraid of any public involve-
ment and never considered applying for citizenship, while Dad ap-
plied and was granted it after McCarthy’s fall from power. Both were
proud Americans, but Mom was ashamed of her past and family,
while Dad was proud of his life even though he was disinclined to
speak about it with his children. After Stalin’s murderous purges be-
came generally known, Rose’s idealism took the form of enthusiasm
for Israel, which she hoped would be a truly socialist society.

The unspoken influence of my mother’s radical past and my
father’s reactions to it were considerable. I became a historian partly
to learn my family’s secrets. Like my father I distrust ideology and
political leaders. My political activism has been limited to marching
against the war in Vietnam and for civil rights. My frustration at
hearing my aunt in Minnesota spout left-wing ideology on the tele-
phone preconditioned me, like my father, to be suspicious of theory.
In helping to build a new college I showed far more idealism than
most of my colleagues, which relates to my mother’s dreams of a bet-
ter society. I remain inspired by Mom’s love of learning in my career
as an editor, psychohistorian, professor, and scholar.

Paul H. Elovit;’ biography may be found on page 301. (1
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Book Reviews

The Effects of the Holocaust on Children
Ira Brenner—Jefferson Medical College

Review of Sharon Kangisser Cohen, Eva Fogelman, and
Dalia Ofer, Eds., Children in the Holocaust and Its Aftermath.: His-
torical and Psychological Studies of the Kestenberg Archive (New
York: Berghahn Books, 2017), ISBN 978-1-7853-3438-2, 276 pag-
es, $120 (hardcover), $19.22 (Kindle).

During the 2017 annual meeting of the World Federation of
Jewish Child Survivors of the Holocaust in Jerusalem, I heard Ye-
hudah Bauer deliver a most memorable talk to about 300 people.
Listening with rapt attention to this extraordinary 92-year-old pro-
fessor of Jewish History and Holocaust studies at Hebrew Universi-
ty was the rapidly fading but ever-defiant remnant of European
Jewry. This group of aging child survivors was bolstered by some
members of the second and third generations who attended also.
Though he could not stand for his presentation, Professor Bauer
spoke without notes for about 45 minutes in as clear and lucid a
way as when I heard him speak 30 years before. He emphasized
that the Holocaust was unique among the world’s genocides be-
cause it was the only one of its kind that was purely driven by ide-
ology. It was not about acquiring land or political power per se, but
about cleansing the world of the vermin known as the Jew. Of the
almost six million Jewish lives destroyed by the Nazi quest for
world domination, about 1.5 million were children, almost 90% of
the population of Jewish children. Of the approximately 150,000
children who survived, about 1,500 of them were interviewed by
Judith Kestenberg and her associates.

Most of these interviews took place in the 1980’s, eliciting
extraordinary material from survivors living all around the world.
By definition, they were 13 or younger at the time when Nazi per-
secution was experienced in their countries. They were semi-
structured interviews following a protocol devised by Kestenberg,
whose training as a child psychoanalyst and a movement expert led
her to focus on the effects of trauma on memory, developmental
milestones, and object relationships. Due to the very young age of
some of the hidden children whose cognitive immaturity left them
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with predominantly pre-verbal memory, her understanding of so-
mato-psychic signals enabled her to interpret their body language
and help them verbalize what they didn’t know they knew.

A truly gifted clinician and teacher, Kestenberg taught these
techniques to perspective interviewers who tried to emulate her,
using all five of their senses. I was fortunate enough, early in my
career, to be one of her apprentices, and I was given a list of over
100 child survivors in the greater Philadelphia area who had signed
up for this unparalleled project. These interviews were audio rec-
orded with informed consent and then transcribed. If needed, they
were then translated into English.

The study of the effects of massive psychic trauma due to
genocidal persecution on the developing child became the main
purpose of these interviews; any therapeutic benefit for the inter-
viewee was seen as a bonus. Several years before her death in
1999, Kestenberg and I co-authored a book presenting preliminary
findings gleaned from these interviews (Kestenberg and Brenner,
The Last Witness: The Child Survivor of the Holocaust, 1996), with
the hope that over time, more definitive publications would emerge.
The book that is under review here is the most recent and compre-
hensive. I am very pleased to have the honor to report on it for
Clio’s Psyche.

This volume is an edited book with multiple contributors
and was written “as a direct result of the initiative taken by Dr. Eva
Fogelman to donate the oral history interviews...to the Oral History
Division of the Abraham Harman Institute of Contemporary Jewry
at the Hebrew University of Jerusalem” (ix). After the dedication
to Leah Fogelman and Professor Bauer, the book begins with an
introduction written by the three editors, all preeminent researchers
who deserve great recognition for their enormous contributions to
Holocaust scholarship. Very briefly, Eva Fogelman, as co-director
of the International Study of Organized Persecution of Children, the
official term for the interview project under the auspices of Child
Development Research, is arguably the heiress to the Kestenberg
legacy. Sharon Kangisser Cohen, who oversaw the digitizing, cata-
loging, and preservation of the interviews, is Director of the Central
Archives at Yad Vashem. Dalia Ofer is the Max and Rita Haber
Professor of Holocaust Studies at Hebrew University.

The 12 chapters are divided into five sections: methodolo-
gy; immediate Postwar period; Postwar memory, coping mecha-
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nisms, and adjustment; non-Jewish victims of war and Nazism; and
personal reflections. As a whole, they create a fascinating and ex-
tremely valuable picture of how the single interview can be both
qualitatively and quantitatively analyzed to provide a valid source
of historical data on the Holocaust. For example, the chapter in the
methodology section describes an analysis of the content of the nar-
ratives and concludes that the two major factors influencing post-
war adjustment of child survivors are parental competence and ma-
ternal functioning. Such evidence supports the importance of Kes-
tenberg having emphasized to us interviewers that pre-war adjust-
ment and post-liberation experiences are at least as important as the
persecution trauma itself. These crucial times in the survivors’
lives are also addressed in greater detail throughout the book.

In another section, there are three chapters on non-Jewish
war victims. One compares the testimonies of Polish non-Jewish to
Jewish survivors and is evocatively entitled, “They were Jews, but
they were very kind people.” The second deals with children grow-
ing up in Nazi Germany, whereas the third one focuses on the spe-
cial burden on the children of perpetrators.

This very well written and carefully edited book showcases
the unique value of such interviews in furthering our understanding
of the effects of the Holocaust on Jewish children and beyond.
Such an enormous contribution from this type of research is suc-
cinctly expressed by Bauer, who states:

Because the documentation is largely one-sided,
that is German, survivors’ testimony is crucial to
understanding the events of the period. They be-
come extremely useful and reliable when cross-
checked with and borne out by many other testimo-
nies. They are then, at least as reliable as a written
document of the time” (Rethinking the Holocaust,
25,2001).

This goal is accomplished here in a most enduring way. Judith
Kestenberg would have been very proud. Of that I have no doubt.

Ira Brenner, MD, is Clinical Professor of Psychiatry at Jef-
ferson Medical College in Philadelphia and Training and Supervis-
ing Analyst at the Psychoanalytic Center of Philadelphia, where he
is also Director Emeritus of the Adult Psychotherapy Training Pro-
gram. He has a special interest in the area of psychological trau-
ma and is the author of over 90 publications. He has co-edited two
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special issues of The International Journal of Applied Psychoanaly-
tic Studies and has written five books. Dr. Brenner has lectured
nationally and internationally, and has a private practice of adult
and child analysis in the greater Philadelphia area. He may be
reached at Irabrennermd@gmail.com.

The Value of Psychoanalytically Trained
Consultants

Peter Petschauer—Appalachian State University

A review of Howard F. Stein’s Listening Deeply: An Ap-
proach to Understanding and Consulting in Organizational Cul-
ture, 2" edition (Columbia: University of Missouri Press, 2017),
IBSN: 978-0-8262-2124-7, 280 pages, $45.00.

Howard F. Stein’s Listening Deeply arrives at a time when
authoritarians are once more in place around the globe in govern-
ments, corporations, educational institutions, and churches; literally
every conceivable institutional setting. Authoritarians rarely heed
the advice of thoughtful persons like Dr. Stein; they assume they’re
aware of all needed solutions in the settings they occupy. Think of
Jong-un, Putin, Erdogan, Trump, and men, rarely women, like
them, who listen to those whom they trust to support them, syco-
phants, and hangers-on. Listening deeply to the needs of others and
advice is not their forte. Their approach to solving problems does
not involve accommodations, gradual processes, and compromises
that follow from listening deeply.

So, why adhere to Stein’s advice? Even as institutional set-
tings for the most part succumb to the authoritarian approach, Lis-
tening Deeply will serve well those who find the top-down ap-
proach less productive than “working” thoughtfully with all mem-
bers of a community seeking help, be it a business, university de-
partment, a medical office, or a government agency. In one of the
most revealing, if not gut-wrenching, sections of this book, Stein
reports on his consultation with Managed Care Affiliates (MCA).
The placement of an “efficient” executive in their distant headquar-
ters negatively affected both this small but effective outlying organ-
ization and the corporate offices (87-100). I would like to recom-
mend that everyone who is consulting in a devastating situation like
the one in which MCA found itself read this section. Stein’s reve-
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lation of his reaction in the context of the murder of most of his
family in Europe and his deeply frustrating inability to change that
and the situation at MCA tells us that a consultant can help mitigate
by empathizing the most depressing and humiliating circumstances.
(Similar insights, although more concerned with Understanding the
Self, are on pages 101-24.)

The struggles to bring about more thoughtful and open pro-
cesses are not new; they have a great deal to do with the capacity to
empathize with others. The German word, Einfiihlungsvermogen,
indicates the capacity to feel the concerns and thoughts of others. It
implies that one knows oneself and that one should attempt to un-
derstand others.

In many ways, Stein’s Listening Deeply is all about this
concept, but as he elaborates, for the consultant there must be more;
namely quietly learning about oneself is but one perspective. The
thoughtful consultant also carefully listens to the other people who
work within the organization. In doing so the consultant takes in
what is said in a sensory and emotional level and is changed to a
degree by this, enabling empathetic guidance. Importantly, the
consultant must have sufficient inner strength not to succumb to a
multiplicity of emotions and ideas, which could result in losing the
inner guideposts that engender positive results.

Stein’s description of a consultation with a doctor is precise:
“In a sense, I trusted my physician colleague to lead the consulta-
tion to where she needed to go. My role was to help her tell the sto-
ry she did not know she had within her. Answers would not arise in
me (ostensibly the ‘expert’), but between us, the fruit of the dia-
logue of storytelling and story listening. This is the essence of the
book™ (28, the italics are in the original text).

In the introduction, Stein offers five guiding principles of
his approach. “First, the consultant must recognize that group struc-
ture and function are both unconsciously and consciously orga-
nized.... Political, economic, and structural ‘reasons’ are only part
of an organization’s story” (13).

The second guiding principle is that while “the consultant
must elicit and acknowledge the initial view points and presenting
‘problems,’ he or she must not take them at face value, as the entire
reality. They are starting points” (14). He follows this recommen-
dation with a nearly page long list of “What to do” and “What not
to do” as very helpful guideposts.
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The third guiding principle is “that the consultant not only
listens and watches for this story to emerge in others but also,
through introspection, identification, and empathy, constantly mon-
itors his or her own emotional responses as crucial data about the
organization” (16). Here it is essential that the consultant listen in-
side himself or herself for reactions to the stories being told. These
reactions include cramping, headaches, and heart pounding. That
is, he suggests that the consultant observe her or his own reactions
and inform the group about them.

Stein summarizes the fourth principle this way: “The con-
sultant must be an exemplary historian in helping clients to recon-
struct their own history” (18). That means the consultant must not
only have a good understanding of a publicly told history, but must
also become aware of the problem(s) he or she is encountering,
how the organization solves problems, and how its leaders have
tended to do so.

The fifth principle “is that the consultant acknowledges his
or her mistakes” (19). This recommendation is ever so logical, and
yet most of us know how difficult it is, when one is with a group, to
acknowledge that one has made an error in understanding or evalu-
ating a particular situation. It is true, mistakes may cost money;
yet, to acknowledge as a consultant that one has overlooked or
missed something is difficult. It is embarrassing for most individu-
als and thus many try not only to avoid making a mistake but to
avoid owning up to one. All the same, it is important to the process
to admit that one is not perfect and can or has erred.

In my own experience with leading many different sorts of
groups mainly in academe, I learned rather late that I could not “fix
things,” however well I prepared myself about the issues a group
confronted. I would have served the groups better if I had listened
more closely and, at most, nudged them to their own resolutions.
This is where Stein enters. The stories he injects about particular
consulting situations, be they regarding an individual or a group,
usually led to relatively rapid resolutions because of his ability to
listen deeply and to act quickly on what he absorbed. This is in
contrast to my early experience when I naively applied the latest
problem-solving technique that soon after led to the application of
still another one because an underlying problem had not been re-
solved.

What I find most useful about Dr. Stein’s Listening Deeply
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are his stories or, better put, his reports from the field. They show
his almost uncanny ability to put himself into the shoes of others, to
empathize, and to assist an individual or a group. He has literally
been in thousands of consulting situations and to hear him tell how
he helped is like taking a post-graduate seminar in consulting. The
theories he offers are of course important background music, but
the experiences give us access to this brilliant humanitarian at
work.

Because the book is about listening to individuals situated in
mostly organizational contexts, Stein begins the in-depth discussion
with Key Concepts (29-72). In this section, he first elaborates on
Understanding Groups (31-44) and then on Understanding the Self
on its own and in the context of others (44-50). The major perspec-
tive of his key concepts of Understanding Groups is that the con-
sultant must gain insight into Metaphors, Leadership, and Organi-
zational Change, Loss, and Grief (60-72).

In an almost rhythmic approach that resembles some of his
favorite pieces of music, Stein elaborates on these topics in the sec-
ond part of the book: Understanding Groups (73-100); Use of the
Self (101-124); Metaphors (125-151); Leadership (153-174); and
Organizational Change, Loss, and Grief (175-200).

A very complete section of references (215-29) and an In-
dex (231-36) will be most helpful to readers/consultants who would
like to dwell deeper into aspects of Dr. Stein’s Listening Deeply.
The book is an absolute must for consultants, be they working in an
individual or group setting.

Peter Petschauer, PhD, is Professor Emeritus of History at
Appalachian State University, as well as a Research Associate of
the Psychohistory Forum and a member of its Editorial Board. In
addition to holding a named professorship, he chaired the Faculty
Senate at Appalachian and headed the Faculty Assembly of the
University of North Carolina system. Petschauer’s recent books
are about his father’s disillusioning experience as an officer in the
SS, four women in his family, and a novel about an 18"-century
German woman artist. His first book of poetry will be published
this year. He may be contacted at petschauerpw@appstate.edu. 1

Forthcoming in Clio’s Psyche:
¢ A conversation between Lincoln scholars
¢ Special Issue on Sexual Violation in America
¢ Special Issue on Trauma in History and Society
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The Costs of World War Il to
German Soldiers

Jacques Szaluta—U.S. Merchant Marine Academy

Review of Svenja Goltermann’s The War in Their Minds:
German Soldiers and Their Violent Pasts in West Germany (Ann
Arbor: University of Michigan Press, 2017), translated by Philip
Schmitz, ISBN 0-47-211897-8, 436 pages, 380.00 (hardbound) and
$59.00 (on Amazon).

The era of World War II, with its focus on Nazi Germany,
has spawned a veritable cornucopia of outstanding historical works.
Svenja Goltermann has joined this distinguished group. This is in-
deed a profound and innovative study on the effects of the war on
German soldiers in the Wehrmacht. The author is a professor of
modern history at the University of Zurich. The very title of this
book is indicative of the trauma also inflicted on the countries at-
tacked and occupied by Nazi Germany, which led to the Holocaust;
this emotionally affected German soldiers, as revealed after their
discharge from military service and return to Germany. Athough
The War in Their Minds is not an explicitly psychohistorical work,
it does dovetail with a psychohistorical and psychoanalytical inter-
pretation, as will be shown below.

This book is divided in five parts, beginning with an intro-
duction that is extensive and informs the reader of the issues the
author will be dealing with. The salient point here is that World
War II, which began in September 1939, caused the death of 50
million people. In this aggressive war, the German people them-
selves suffered the loss of many millions. Fundamentally, it was a
barbaric war of extermination. This work reveals not only the use
of primary sources but also, significantly, psychiatric medical files
of soldiers, which were formerly not examined by historical re-
searchers. Essentially, these sources are telling, because they
demonstrate that numerous soldiers not only committed heinous
crimes (designated after the war as “crimes against humanity”), but
additionally that they returned to Germany in a defeated army, and
Germany was then occupied by the victorious Allies. In the hun-
dreds of thousands, many German soldiers became prisoners of
war; those who were captured by the Soviet army remained in cap-
tivity for many years and many of them did not survive.
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The first person the author presents is a discharged veteran,
whom she refers to as Hans H., to protect his privacy. He was an
ambitious and successful soldier who started by volunteering to
fight in the Spanish Civil War and later preferred to be in the po-
lice. After that he became a second lieutenant in the SS. In 1942,
he again volunteered to fight, but now on the Eastern Front against
the Soviet Union. In his post-war interview with a psychiatrist,
Hans recognized that he drank a great deal of alcohol at this time.
However, in January 1944, he was seriously wounded, receiving a
grenade fragment in his foot. Hans was placed in a military hospi-
tal in which he developed “attacks of raving madness” (2) for
which he had to take morphine. Eventually, the wound to his left
leg was so severe that the doctors amputated it. By being hospital-
ized away from the Soviet front, he managed to survive the war. If
he had been captured by Soviet forces, given his military and SS
background, he would not have survived his captivity. Hans does
not appear to question his ardent devotion to the ideology of Na-
tional Socialism, which led to his enormous suffering and also to
his problem of readjusting to civilian life, as well as in his troubled
relationship with his wife.

This lengthy narrative is engrossing. Part [ is titled
“Remembering the War: Private Fragments of Memory, 1945-
1949,” and includes many of the soldiers’ psychiatric medical files
written by German psychiatrists. Part II, “The Production of Psy-
chiatric Knowledge: Professional Transformations, 1945-1970,”
examines the extent of psychiatric illnesses, namely fugue states
and other somatic expressions, amongst the soldiers. The third and
final part is “Mental Suffering and Its Changing Acknowledgment
in West German Media: Public Negotiations, 1945-1970.”

What is also recommendable and innovative in this work is
that the author goes beyond just the documentation, and she also
turns to the study of films for this period in Germany, which mir-
rored people’s feelings regarding the events of World War II and
the post-war years. Films also reflected the issues that the psychiat-
ric community was dealing with. Goltermann finds that what psy-
chiatrists noted was reflected in “public memory culture” (231).
This is what Sigmund Freud would interpret as being the
“collective feelings of a group” or “group fantasies.” The third part
of the book changes perspectives, turning to “public culture” (17),
or to the group feelings among the German people. This is how
this book dovetails with psychohistory.
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Goltermann’s book is particularly sophisticated as she ex-
amines “the impact of Nazi crimes and wartime atrocities on Ger-
man post-war society, such a focus requires a more detailed expla-
nation,” as Germans had a “highly selective memory of the war,”
which led to feelings of “self victimization.” Thereby, this meant
that they could free themselves from these feelings and avoid re-
membering the “burden of the past” (10). The prominent scholar
Hannah Arendt visited and studied post-war Germany in 1949.
What struck her was that there was “an absence of any reaction to
what has happened” or a “prevalence of indifference” (28).

Ultimately, the author in this book touches all bases. With
the two concluding chapters, she not only presents the different
clinical approaches to treating German veterans, including the issue
of co-payments, “compensation for victims of Nazism” (143), but
also examines films, newspapers, and magazines. This is where the
author focuses on the notorious Auschwitz camp, and the extermi-
nation camps in general, the genocide of Jews and other groups,
and the attention this eventually received in Germany, as well as
the worldwide publicity of the trial of Adolf Eichmann in Jerusalem
in 1961.

Eichmann was arrested by Israeli secret service agents near
Buenos Aires, Argentina, on May 11, 1960, and smuggled out of
Argentina to be tried in Israel. It was more electrifying than the
post-war trials of the Nazi leadership at Nuremberg because of the
victims who personally testified to the conditions they experienced
in concentration camps, which were horrendous brutalities and ulti-
mately mass murders of millions of innocent people. Eichmann
had been the leader in this endeavor for apprehending and then
murdering, or “exterminating,” Jews in the many camps. Signifi-
cantly, unlike in the Nuremberg trial of the leading Nazis, when
Eichmann was being tried, numerous prisoners who were in these
camps testified to the inhumane conditions they witnessed and ex-
perienced. A total of 111 witnesses testified and the trial was tele-
vised internationally. Their harsh experiences could not be contest-
ed or denied, as they were the witnesses, unlike the evidence pre-
sented at the Nuremberg trials (263).

The publicity of what the Nazis had done eventually
weighed heavily on the German people. This book discusses the
initial appeal of National Socialism, although in the elections that
were held before Hitler came to power he never had a majority of
the popular vote, and Germany’s liberal traditions were eventually
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suppressed. Ultimately, the German people were to pay an enor-
mous price for the initial promises of this belligerent and totalitari-
an Nazi ideology, as indicated above. The massive numbers of
dead and wounded in World War II were cataclysmic. It is estimat-
ed that for Germany there were five million military deaths and
wounded as well as about three million civilian deaths due to aerial
bombardments. The total deaths and wounded were about eight
million, or about 10% of the German population.

Pertinently, Goltermann includes presentations of dreams
that the veterans reported, the author in effect recognizing the sig-
nificance and interpretation of dreams, and therefore distinguishing
the importance and meaning of the unconscious. The author states
that the range of dreams “allows us to expand the range of ways in
which war-related violence was perceived, and to focus more close-
ly on the array of emotions and behaviors that characterized the pe-
riod” (35). Just to give one more example, Reinhard K. was highly
influenced by the war and could not escape his experiences on the
Russian front (31). While in a psychiatric ward, he had “anxiety
dreams” stemming from seeing many dead and wounded soldiers,
and because of his extensive experiences, which included the mas-
sacre of Russian civilians. In his sleep, he shouted out orders, as he
had as a corporal.

In sum, this is indeed a profound book and the author has
made a novel contribution about the role of National Socialism on
the German people and its military forces, and its impact interna-
tionally, as this had led to World War II. This is a richly informa-
tive book, and it is difficult to do justice to it in a brief review. The
bibliography is impressive indeed, and the research is truly notable,
demonstrating a herculean effort on Goltermann’s part. It deserves
to become a widely used textbook.

Jacques Szaluta, PhD, is Professor Emeritus of History at
the United States Merchant Marine Academy. He has published
widely in the field of modern European history and psychohistory,
including his book, Psychohistory: Theory and Practice (2002).
Dr. Szaluta is a graduate of the New York Center for Psychoanalyt-
ic Training and is in private practice. He may be reached at Szalu-
taJ@usmma.edu.

Members of the Psychohistory Forum
receive Work-In-Progress Papers, invitations to meetings, research group
updates, and our journal. To join, write cliospsycheeditor@gmail.com.
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Clio’s Psyche

Understanding the “Why”
of Culture, Current Events, and History
of Individuals, Groups, & Society

Graphic artist José Hernandez created the proposed logo for the Psycho-
history Forum (top). We want member feedback on it. What do you
think of the globe within the head? Inna Rozentsvit had a colleague cre-
ate the Clio’s Psyche logo below and we would like your feedback on
that as well. Send your thoughts to the editor at cliospsycheedi-
tor@gmail.com.
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Letters to the Editor

Freud’s Death Instinct Applied to
Hitler’'s Germany

Dear Editor,

Your Spring 2017 Clio’s Psyche “Freud’s Death Drive, Sui-
cide, and Suicidal Terrorism” Symposium discussion with Inna Ro-
zentsvit on Freud’s Death Instinct prompted me to reread “Cell Sui-
cide in Health and Disease” (Richard C. Duke, et al., Scientific Ameri-
can 275, 80-87), especially regarding triggers for cell suicide. Cell
suicide occurs when cells cease to get messages from others that they
are needed, or when the cell undergoes a disease process that could
make it dangerous to the health of the surrounding tissues. The paral-
lel to attachment theory (and the need to feel that we are a contributing
part of a community) was and is striking to me. In this perspective,
suicide becomes one form of “altruistic” behavior where a cell will
sacrifice itself for the benefit of its (tissue) group. This approach
would explain why shunning (extreme social isolation) can be dead-
ly—the messages that the shunned individual is a member of the group
are cut off.

It is understandable that Freud came up with the death instinct
at the time he did since he was witnessing the “drivenness” of a tre-
mendous social pathology: the whole period before WWI and includ-
ing the two wars was a long and ultimately failed game of poison con-
tainment. Hitler and his followers’ overt allegations of superiority was
a desperate manic defense against unconscious convictions of worth-
lessness and possibly toxicity, which were acted out in suicidal attacks
on superior adversaries.

Sincerely yours,
Dorothea Leicher

Dorothea Leicher, LCSW, has been a clinical social worker
for over 30 years and a psychoanalyst in Philadelphia who may be
contacted at Dleicher@dleicher.com.

No More Hand Holding

Dear Editor,

Hearing my professor speak about the issues of dependency
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and independency caused me to think about their impact. As a child at
the store with my mother, I remember clutching her hand so I would
not get lost in a sea of strangers as my tiny legs tried to keep up. I de-
cided to break away for a split second to see the intriguing toys on the
shelf. When I turned around, she was nowhere to be found. My heart
began racing as I scanned each passerby, struggling to spot the safety
of Mom’s face. As the tears welled up, her warm hand touched my
shoulder. The tight feeling in my chest subsided. The few seconds
without her had felt like hours! My parents were my protection, com-
fort, and guidance in life. This early glimpse into the world of inde-
pendency was chaotic, frightening, and confusing. But I could not
hold my parents’ hands forever.

Transitioning from dependency to independence isn’t always
easy; yet it is necessary in order to experience life and grow as an indi-
vidual. Relying on someone to make your decisions for you and con-
stantly instruct you doesn’t allow for healthy growth toward independ-
ence. Being independent comes with a lot of responsibilities and con-
sequences, both positive and negative. For teenagers like me it in-
volves getting your first job, buying your first car, moving out of your
childhood home, or even going away for college. Leaving the safe
haven that you’ve relied on for comfort your entire life puts you into
new, dangerous, and exhilarating situations in order to stop depending
on the guidance of others. There is nothing wrong with asking for
help or turning to people you trust for support, but you can’t hold
someone’s hand your whole life.

My first major step toward independency started when I ap-
plied for my first job at the local Dairy Queen right after my 16" birth-
day. I was immediately nervous and anxious, worried about messing
up or forgetting what I would learn. On my first day of work I didn’t
want to go, but I did because I wanted to make my own money and
feel more grown up. I was able to handle the job and my 16-year-old
self and my parents were proud.

My 17-year-old self’s definition of independence was passing
my road test to get my license. I clearly remember driving for the first
time without a parental chaperone. The idea of just getting in my own
car and going wherever I wanted amazed me. It was pure happiness.
It is true that I still feel safer when my mom or dad is behind the
wheel, but I knew I had to wean myself away from the dependency on
an adult.

Independence must be experienced firsthand. It was not easy
to let go of the parental security blanket, but doing it did wonders for
my confidence and growth. How can I discover my true self if I rely
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| ,., The Journal
y 7orPsychohistory

A CALL FOR PAPERS AND BOOK REVIEWS

As well as wanting to attract new subscribers, The Journal of Psychohistory
is always looking for original, relevant, and well-written articles, book
reviews and book review essays to publish for our readers. Besides
individuals, the JOP is subscribed to by more than 200 University Libraries
and other Institutions throughout the world.

If you are working on or have written a paper of psychohistorical interest,

that has not yet been published elsewhere, think about submitting it to The
Journal of Psychohistory with adherence to the following criteria.

e The Journal welcomes original manuscripts that address issues
pertaining to the psychological factors, individual or group, that
influence important current or historical events.

e  We also welcome articles on childhood and the family, past and present.

e  Maximum length should be 9,000 words—including abstract, references
and endnotes.

e All manuscripts must include an abstract of a maximum of 200 words.

e Authors should include a brief biographical statement of no more than
150 words.

e  Manuscripts should be composed on a word processor and sent
electronically as an MS Word Document to David Lotto by email at
dlotto@nycap.rr.com.

e  Manuscripts should follow the University of Chicago Manual of Style.

e Because of the blind review policy, authors should try to leave out all
identifying information from the manuscript itself.

e Author’s name, contact information and the brief biographical statement
should be on a separate title page.

Book Reviews and Book Review Essays should be sent to Bo Wang at

herschelwang@gmail.com and adhere to the following criteria.

e Books should be current with a relatively recent publication date.

e Book reviews and review essays should include a brief biographical
statement of no more than 150 words. Review essays require an original
title, in addition to the book’s title.

e  Manuscripts should be composed on a word processor and sent
electronically as a MS Word document.

We look forward to hearing from you and thank you for your interest.

David Lotto, Editor

Bo Wang, Book Review Editor

Lloyd deMause and Susan Hein, Publishers
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too often on someone else holding my hand? Being afraid of the
world will get me nowhere in life. Interactions with new people and
new places helps make us become an independent individual. We all
need to make the transition to independence.

Sincerely,
Jessica Mara

Jessica Mara is a 19-year-old freshman accounting major at
Ramapo College participating in a five-year bachelor’s and master’s
program designed to gain the credits required to receive a CPA li-
cense. She may be contacted at jmara2@ramapo.edu. (1

Announcing
The first history of psychohistory,

The Makers of Psychohistory: Origins, Controversies, and
Pioneering Contributors by Paul H. Elovitz,
will be available from Routledge Publishers on April 27.
Paperback: ISBN 9781138587496, $38.95
Hardback: ISBN 9781138587489, $140.00

BULLETIN BOARD

CONFERENCES: Psychohistory Forum Work-In-Progress Semi-
nars are announced as details are finalized after a paper is submitted,
screened by a committee, and accepted. Announcements and papers
are sent out electronically to Psychohistory Forum members. Jacques
Szaluta serves as moderator and recently Harold Takoosian has been
our host at Fordham University’s Lincoln Center Campus. Proposals
are welcome and will be vetted by a committee once a presentation
paper is submitted. The 41% annual conference of the International
Psychohistorical Association (IPA) will be held at New York Univer-
sity from May 30-June 1, 2018. IPA president Ken Fuchsman reports
that paper proposals will be accepted through upcoming meetings of
various organizations, including the International Society for Political
Psychology’s (ISPP) conference on July 4-7, 2018 in San Antonio; the
Association for the Psychoanalysis of Culture and Society (APCS)
conference at Rutgers University on October 19-20, 2018 with the
theme of “Transformations: Disrupting Dystopic Futures”; the Inter-
disciplinary Conference of the Forum for Psychoanalytic Education
(IFPE) will be during November 2018 in Lago Mar in Fort Lauder-
dale; and the National Association for the Advancement of Psychoa-
nalysis (NAAP) on November 10, 2018 at Hebrew University Col-
lege. CONGRATULATIONS: To Molly Castelloe, whose film,




Call for Papers  Page 371

Clio’s Psyche Call for Papers

for Future Issues

Clio’s Psyche welcomes articles on a variety of subjects.

Below are some special issues that we would welcome
guest editors or guest co-editors for psychological
articles for:

Abraham Lincoln Special Feature with an Anderson/Strozier Dialogue—
2018

e The Psychology of Trauma—2018 with Peter Petschauer Guest Co-Editor

o The History and Future of Psychohistory—2018

o The impact of celebrity culture on America

e TV and gaming as object relations; our emotional connection to fantasy

o The images and psychology of enemies and hatred throughout the ages

o The spread of psychological insights and knowledge in society

o The intrapsychic and societal processes of the American acceptance of
homosexuality

e The impact of digital devices on children and families

e Environmentalism and anti-environmentalism

o The contemporary American fascination with animals

o The role of women and children in different time periods

Anti-governmental fantasies and the lessons of civilization

Domestic and international ambivalence about America as world leader

We seek articles from 1,000-2,500 words, including keywords, a 100-
word abstract, and a three- or four-sentence biography of the author,
ending in an email address. We discourage citations, except for direct
quotations, and do not publish bibliographies. Exceptional longer papers
of 3,500-4,000 words may be accepted and used as symposia. Our
double-blind refereeing system normally involves five referees. It is
helpful to examine fairly recent issues on cliospsyche.org/archives.
Queries and proposals should be sent to cliospsycheeditor@gmail.com.
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“Vamik’s Room,” will be filmed in Portland, OR, and on August 4™ at
The Freud Museum in London. To Peter Loewenberg, who will be
giving his distinguished Franz Alexander lecture, “Max Weber, Sig-
mund Freud, Charismatic Power, and Political Leadership,” on May
17, introduced by David James Fischer. We welcome new member
Tom Cook. OUR THANKS: To our members and subscribers for
the support that makes Clio’s Psyche possible. To Benefactors Bill
Argus, Peter Barglow, Herbert Barry, David Beisel, Tom Ferraro, Pe-
ter Loewenberg, and Jamshid Marvasti; Patrons Fred Alford, Eva Fo-
gelman, Alice Lombardo Maher, Peter Petschauer, and Joyce M. Ros-
enberg; Sustaining Members Dick Booth, Susan Gregory, Ruth Li-
jtmaer, Candace Orcutt, and Burton N. Seitler; Supporting Members
James W. Anderson, Barbara Bloom, Jay Einhorn, Paul H. Elovitz,
Christine Good, Susan Hein, Susan Kavaler-Adler, Ruth Lijtmaer,
Marian Marguiles, Marcie Newton, and Charles B. Strozier; and Mem-
bers Doris Leicher, Merle Molofsky, Denis O’Keefe, and Barry
Shapiro. Our special thanks for thought-provoking materials to C.
Fred Alford, Herbert Barry, Ira Brenner, Marilyn Charles, Donna
Crawley, Jay Einhorn, Paul H. Elovitz, Ken Fuchsman, Christine Jen-
sen, Dorothea Leicher, Jessica Mara, Gail M. Newman, Candace
Orcutt, Peter Petschauer, Paul Salstrom, Burton N. Seitler, Jacques
Szaluta, and Mark 1. West. To Caitlin Gaynor for editing, proofing,
and Publisher 2016 software application, Nicole D’Andria for editing
and proofing, and Professor Paul Salstrom for proofing. Our special
thanks to our authors, editors, and numerous overworked referees who

must remain anonymous. {/

We West to [thantk
Our Autthors,

Ddligent, Hand - working.
and Prompt Editors,
and Anonymons Refences.
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The Psychology and History of Sexual Violation
and its Condemnation

The Fall 2018 Special Feature
Due May 31"
Include keywords & a 100-word abstract
We seek psychologically informed articles on these and other subjects:

o Why in America have the barriers to making these issues public
broken down?

o To what extent is the openness about these abuses related to the
Trump presidency?

o The varied response to charges of sexual abuse

o The “casting couch” in Hollywood and the Weinstein case

o Therapies for sexual misconduct and their effectiveness

o Charges for political purposes and fantasies of sexual intrusion

e How celebrities, politicians, therapists, and the wealthy deal with
erotic transference

o Sexual abuse and sexual fantasy in the Freudian tradition

e The Congressional Accountability Act as Congressional payoff and

cover-up

The #MeToo movement

Legislation on sex and sexual violation throughout history

The complexities of gender & sexuality

Cases of a rush to judgment without due process, ruining the

accused’s career

e Rape as a part of ethnic cleansing, genocide, the Holocaust, and in
war

o Misogyny in history and its implications for the sexual violation of

women

Doing therapy with victims of sexual violation

Sexual privilege in the Middle Ages

The sexual abuse of boys

Specific cases: Conyers, Moore, Trump, Thomas, Weinstein, etc.

Reviews of relevant books, broadcasts, games, movies, music, or

plays

We seek articles from 1,000-2,500 words, including keywords, a 100-word

abstract, and a three- or four-sentence biography of the author ending in an

email address. We discourage citations, except for direct quotations, and do

not publish bibliographies. Exceptional longer papers of 3,500-4,000 words

may be accepted and used as symposia if time permits. Our double-blind

refereeing system normally involves five referees. It is helpful to examine

fairly recent issues on cliospsyche.org/archives. Queries and proposals

should be sent to cliospsycheeditor@gmail.com.
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